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ACTIVITY 

globalizing activities

procedure 
INTRODUCTION 
Explain to participants that they need not always create completely new activity 
plans to bring more global learning into their programs. There are ways to make 
existing program activities more global.

ACTIVITY INSTRUCTIONS 
Ask participants to look at the sample activity descriptions in the “Globalizing Activi-
ties” handout. Explain that these activities, as they are written now, do not have a 
global focus. Have participants work in pairs or groups of three to choose one of the 
sample activities, review the description closely, and look for opportunities to make 
the activity more globally focused. They should also look for ways to modify the activ-
ity to be appropriate for the age group they work with.

Give the small groups about 5 minutes to work, then ask for volunteers to share their 
ideas with the large group.

Next, review the “Infusion Strategies for Integrating Global Learning” handout with  
the group. 

key point
Introduce the “Infusion Strategies for Integrating Global Learning” handout by 
explaining that infusion of global learning can happen in multiple places and in 
multiple ways across a program. Stress that participants should not feel they need 
to globalize everything at once. This handout will provide some strategies for get-
ting started at multiple levels. 

Ask participants to break into groups based on their program area (e.g., sports, well-
ness, literacy, art, etc.). Participants who do not work within one specific program 
area, or who are the only participants present who work within a particular program 
area, can complete this activity individually or choose another group to work with. 

Ask participants to work together as a group to complete the “Integrating Global 
Learning” handout. They will brainstorm a list of activities they have done or plan 
to do with young people. These should be general activities that do not have a par-
ticular global focus. Each group should come up with as many activities as possible, 
then choose one from their list and work together, using the worksheet as a guide, to 
come up with some ways to turn it into a global learning activity. 

Give the small groups about 10 minutes to work. Then, ask for some of the groups 
to share with the large group. 

CLOSING 
Discuss any specific challenges faced in globalizing activities and brainstorm, as a 
large group, ways these challenges could be addressed.

TIME: 40 minutes

TYPE OF ACTIVITY 
Discussion

ACTIVITY CATEGORY 
Program Planning

TARGET AUDIENCE 
Directors/Coordinators, Line Staff

OBJECTIVES 
•	 Participants	will	identify	ways	to	

infuse global learning into existing 
program activities.

•	 Participants	will	identify	ways	to	 
infuse global learning in multiple 
ways across entire program areas.

MATERIALS
•	 “Globalizing	Activities”	handout	

•	 Pens

•	 “Infusion	Strategies	for	Integrating	
Global Learning” handout

•	 “Integrating	Global	Learning”	 
handout
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HANDOUT

globalizing activities

Review the activity ideas below. For each, list some ways of globalizing it, or giving it a more global focus.

 
 
PERCENTAGES
Break participants into small groups, and give each group 100 small, multicolored objects (like paper clips). Ask if anyone knows 
what a percentage is. Explain that percentage means the number of parts per hundred. Ask if anyone knows what 50 percent of 
100 is equal to. When someone correctly guesses 50, ask how he or she arrived at that answer. Mention that percentages corre-
spond to fractions. Ask if anyone can name a fraction that is equal to 50 percent (1/2, 2/4, 4/8, etc.). Ask the group to figure out 
what percentage of the paper clips are red, blue, and green (or whichever colors correspond to the ones you’re using). 

Globalize this activity by:

 

TERRARIUMS
Give each young person an empty 2-liter plastic bottle, some soil, rocks, and seeds, small seedlings (plants), and/or moss. 
Help participants to measure about 6 inches up from the bottom of the bottle, use a marker to draw a circle around the cir-
cumference of the bottle at the 6-inch mark, and cut the bottle at the line. Tell the group to place their stones in the bottom 
of the bottle, followed by the soil. Then tell them to place all of the other items (seeds, seedlings, moss) on top. Next, they will 
water the soil until it is damp (not saturated). The last step is to place the top part of the bottle back on (with the top part on 
the outside and the bottom part on the inside). Make sure to place the terrariums near a window so they get sunlight.

Globalize this activity by:

ACROSTIC POEMS
Give each participant a sheet of paper and pen or pencil. Ask participants to write their names vertically down the left-hand 
side of their papers. Explain that they are going to write an acrostic poem—a poem made up of words or phrases that must 
each begin with one of the letters on the page. The first word or phrase of the poem should begin with the first letter of the 
writer’s name. Each word or phrase in the poem should describe the writer in some way. Give participants a few moments to 
write, and then ask for volunteers to share their poems with the group.

Globalize this activity by:
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HANDOUT

infusion strategies for integrating global learning

ACTIVITY LEVEL

•	 Replace an example or a piece of content in an 
activity with one from another country or culture.

•	 Augment an activity with a globally oriented  
extension project.

•	 Transform an activity by aligning an existing goal 
or outcome for the activity with one of the Global  
Leadership Performance Outcomes. 

•	 Create a new globally focused activity that helps 
young people learn about a country, culture, or 
issue they would likely not be exposed to through 
their program, school, or community.

PROGRAM LEVEL

•	 Replace one activity or project with a globally 
focused activity or project. 

•	 Augment one of your program themes or long-
term projects by adding an activity or project  
that is globally focused. 

•	 Transform your existing activities by aligning  
current program goals and youth outcomes to the 
Global Leadership Performance Outcomes. 

•	 Create a new global mission and vision for your 
program that will influence all policies, activities, 
partnerships, and events.
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HANDOUT
integrating global learning 

 
 
Think of some activities you have done or plan to do with young people. These should be activities that do not currently have  
a global focus. Write down some examples here: 

Next, choose one of the activities you listed above and identify some strategies for infusing it with global learning:

1. How could you replace an example or piece of content in this activity with one from another country or culture?

2. How could you augment the activity with a globally oriented extension project?

3. How could you transform the activity by aligning its goals with Global Leadership Performance Outcomes?

4. Finally, which Global Leadership Performance Outcomes (Investigate the World, Recognize Perspectives, Communicate 
Ideas, and Take Action) could you focus on to create a new activity? How would these outcomes align with your overall learn-
ing goals for the program? 
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ACTIVITY
sequencing activities

procedure 
INTRODUCTION 
Explain that when carrying out a long-term project or an activity that will take 
place over multiple sessions, it is important to sequence the components in a 
thoughtful and intentional way. 

ACTIVITY INSTRUCTIONS 
Review the handout “Strategies for Sequencing Activities” with the group. Then, 
ask participants to work in pairs to complete the “Sequencing Activities” hand-
out. Tell participants that they do not have to use every activity on the handout, but 
should use at least five of the activities in their proposed sequence. Give partici-
pants about 10 minutes to work in pairs, then ask for volunteers to share their sug-
gested sequence. Discuss any differences of opinion about “correct” sequences, 
and assure participants that there are many effective ways to sequence activities. 

CLOSING 
key point
Explain to the group that there is more than one way to effectively sequence 
activities. The most important thing is to plan global learning activities in a 
thoughtful order. Staff should intentionally plan activity sequences that will most 
effectively build toward the outcomes they are looking to achieve. 

TIME: 30 minutes

TYPE OF ACTIVITY 
Discussion

ACTIVITY CATEGORY 
Program Planning

TARGET AUDIENCE 
Directors/Coordinators, Line Staff

OBJECTIVES 
•	 Participants	will	learn	the	impor-

tance of intentionally sequencing 
global learning “units,” or multises-
sion activities, to be most effective.

•	 Participants	will	learn	several	 
strategies for how to sequence 
global learning units to help young 
people build global competence 
over time.

MATERIALS
•	 “Strategies	for	Sequencing	 

Activities” handout

•	 “Sequencing	Activities”	handout

•	 Pens
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HANDOUT

strategies for sequencing activities

When working with young people on global learning activities or projects that take place over multiple sessions, it is important 
to sequence activities thoughtfully so that the process is age-appropriate and effective. Here are strategies for ordering the vari-
ous components of an activity or project with various age groups.

10. The sequencing strategies for adolescents and teenagers were adapted with permission from OneWorld Now! (http://www.oneworldnow.org).

WITH YOUNG CHILDREN

•	 Move from personal to universal. Start by exploring concepts as they relate to self and family, and then 
begin to explore how the concepts relatesto children and families in other parts of the world. 

WITH PREADOLESCENTS

•	 Move from the familiar to the unfamiliar. Start by exploring young people’s existing knowledge and perspec-
tives and move toward introducing new ideas and contrasting perspectives.

WITH ADOLESCENTS10

•	 Move from the concrete to the abstract. Start with concrete ideas and information that young people can  
easily grasp and move toward exploring more abstract concepts.

WITH TEENAGERS

•	 Move from lower risk to higher risk. Begin with activities and discussions that allow participants to maintain  
a safe personal distance and establish trust before challenging them to take risks (like adopting new per-
spectives or reconsidering existing beliefs and preconceptions). 
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HANDOUT
sequencing activities 

Choose at least five activities from this list of possible components for a global learning unit on the environment. Based on the 
suggestions in “Strategies for Sequencing Activities,” how would you sequence the activities you chose? 

a. Students plan a school-wide  
recycling drive

b. Young people discuss how to  
reduce their carbon footprints

c. Youth compare the environmental 
impact of individuals in different  
countries around the world

d. Youth research key terms like  
global warming, climate change, 
sustainability, etc.

e. Young people document  
environmental issues in their own 
community to contribute to an  
international slideshow organized  
by Greenpeace

f. Youth create sculptures out of  
materials that would otherwise be 
trash (e.g., empty milk containers, 
egg cartons, cardboard tubes, etc.)

g. Young people do self-assessments 
of their own impact on the environ-
ment

h. Students research the conse-
quences of global warming on the 
planet as seen over the last several 
decades 

i. Youth conduct a community survey 
on how citizens feel they can impact 
their environment—both positively 
and negatively

j. Students create, as “homework,” 
family plans for reducing their  
family’s environmental impact

k. Students write letters to a local  
politician with suggestions for 

“greening” the local community

l. Young people create a public  
awareness campaign about  
reducing impact on the  
environment, targeted toward  
peers their age around the world  
and delivered via the Internet  
and email

suggested sequence 

1. 

2.

3.

4.

5.
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ACTIVITY 
infusing global learning into 
program rituals and routines

procedure 

NOTE: For this activity to be most effective, first complete the activities “Creating 
an Effective Global Learning Environment, Parts I and II” 

INTRODUCTION 
key point
Remind participants that global learning is most effective when it is not isolated  
to a single activity or project, but is embedded and reinforced across an entire 
program, from when young people first walk in to when they leave at the end of  
the day. Achieving this involves creating and connecting global learning activi-
ties as well as globalizing everyday rituals and routines.

Explain that rituals and routines play a big part in creating a safe space after 
school. Similarly, the way rituals and routines are carried out each day has a large 
influence on the overall program environment.

ACTIVITY INSTRUCTIONS 
Ask the group to define “rituals and routines” and why we use them in afterschool 
programs. Elicit the idea that rituals and routines are tools that programs use to 
establish culture, maintain order, and let young people know what to expect. 

As a large group, brainstorm some examples of rituals and routines used in partici-
pants’ programs. Write the responses on chart paper. Responses should be spe-
cific things staff do consistently to manage various situations (such as snack time, 
homework time, dismissal, field trips, special events, getting the group’s attention, 
cleanup, etc.). 

Next, briefly review the charts created during the first part of the “Creating an Ef-
fective Global Learning Environment” activity and the brainstormed list from the 
second part of the activity (“When someone walks into a globally focused program 
they feel ...”). Ask participants to break into pairs. Instruct each pair to pick one of 
the elements of a global learning environment that they brainstormed, from one of 
the charts, and create an idea for a ritual or routine they could do with their young 
people based on that element. Participant pairs should use the handout “Rituals 
and Routines as Tools for Global Learning” as a guide. 

Give participants about 15 minutes to work together. Then, ask for pairs to vol-
unteer to present their ritual or routine to the large group. If possible and if time 
allows, encourage participants to actually lead their ritual or routine with the group 
rather than simply presenting it. The audience can pretend to be young people of 
the appropriate age group, and the pairs can practice leading their ritual or routine 
as if with the young people in their program. 

TIME: 30 minutes

TYPE OF ACTIVITY 
Discussion

ACTIVITY CATEGORY 
Communication/Facilitation  
Program Planning 

TARGET AUDIENCE 
Directors/Coordinators, Line Staff

OBJECTIVES
•	 Participants	will	understand	the	

importance of infusing global learn-
ing across their programs, and that 
globalizing everyday rituals and 
routines can have a large impact on 
program culture and environment.

•	 Participants	will	identify	ways	to	
infuse global learning into their  
programs’ daily rituals and routines.

MATERIALS
•	 Chart	paper

•	 Markers

•	 Charts	created	during	parts	I	and	II	
of the “Creating an Effective Global 
Learning Environment” activity 

•	 “Rituals	and	Routines	as	Tools	 
for Global Learning” handout

•	 “Characteristics	of	a	Globally	 
Competent Youth Worker” handout

•	 “Role	of	Afterschool	Staff	in	 
Facilitating Global Learning”  
handout
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DEBRIEF 
Ask participants to provide a temperature reading for how comfortable they feel 
about developing an effective global learning environment and facilitating global 
learning activities at this point. Ask participants to rate their level of comfort 
with leading global learning activities and discussions on a scale of 1 to 10 (with 
1 being the least comfortable, and 10 being the most comfortable). Take a few 
responses from the group. 

Note: You may wish to repeat this check-in to gauge whether participants are becom-
ing more comfortable with the idea of facilitating global learning activities as they 
practice strategies for creating and maintaining a safe and supportive environment. 
This information can be useful to you as you continue the training and plan future 
trainings on global learning.

CLOSING 
key point
Explain to participants that these strategies for infusing global learning 
demonstrate a few ways they can begin to create an effective global learning 
environment; remind participants that these are not the only ways. Encourage 
participants to develop their own strategies that build on the content knowledge 
and expertise they can garner in their community from global connections they 
already have; their existing facilitation, group management, and youth-engage-
ment skills; and the curiosity, enthusiasm, and leadership of young people in 
their programs.

infusing global learning into 
program rituals and routines (continued)
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rituals and routines as tools for global learning

Your program probably already uses rituals and routines as tools for group management. These everyday procedures are  
another great way to establish and reinforce a culture of global learning into your program. Consider how you could globalize 
your existing procedures in these or other areas:

•  Getting the group’s attention •  Moving from one activity to another

•  Eating snacks •  Taking field trips or holding special events

•  Distributing and collecting supplies •  Recognizing participants’ achievements

Use the questions below as guides for creating new globally focused rituals or routines.

•	 Which category does your proposed ritual or routine belong to? 
Example: Snack time

•	 What would the procedure for this ritual or routine be? 
Example: Each day, ask students to identify one of the ingredients in that day’s snack (such as wheat, soy, sugar, etc.). Ask 
students to think about the different countries that grow a lot of that ingredient. Ask why they think so. Encourage students 
to research the question and bring the answer back the next day. Offer a weekly prize for correct guesses.

•	 What makes this ritual or routine supportive of a global learning environment?  
Example: It helps students identify connections between the food they eat and the world around them. It could be used as 
an introduction to talking about consumption and the environmental impact of food production. 

•	 What supplies or materials (if any) would you need to carry out this ritual or routine? 
Example: Daily snack (already provided by school/program)

•	 What additional global knowledge or skills (if any) might you need to lead this ritual or routine? 
Example: Knowledge of snack ingredients beforehand; basic information on countries (or states) where these ingredients are 
frequently grown.

•	 What role (if any) could young people play in leading this ritual or routine? 
Example: Young people could take turns leading the discussion each day.
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characteristics of a globally competent youth worker 

In order to effectively promote global competence among program participants, youth workers must work to build global 
competence within themselves. The items below outline the characteristics of a globally competent youth worker. It should 
be noted, however, that this list is a goal to work toward, not an expected starting point. It is not necessary for staff to feel 
confident with all of these characteristics before beginning to infuse global learning into their programs and activities. 

Staff can use this checklist to identify the areas in which they feel they are strong already and the areas they’d like to work on.  
In doing so, staff will increase their own global competence while supporting young people to do the same.

globally competent youth workers:
 
investigate the world

 Are intellectually curious about the world around them and demonstrate a commitment to lifelong learning

 Understand and stay up-to-date on current world events and international issues

 Are familiar with a variety of world cultures, along with associated music, art, literature and trends

 Have traveled internationally or are willing to engage in international learning experiences

recognize perspectives

 Recognize, value, and respect the broad spectrum of ethnicities and cultures in their community

 Are receptive to others’ perspectives, welcome differences of opinion and interpretation, and are able  
to revise and expand their own views

 Understand that decisions made locally and nationally have international impact and that international  
trends and events affect local and national options

communicate ideas

 Work effectively with people from other cultures, backgrounds, and fields of expertise

 Understand and use the arts from their own and other cultures to analyze, synthesize, and express their ideas

 Are proficient in the use of essential technologies and use them to communicate and work across national  
and regional boundaries

 Are able and/or willing to learn to communicate in one or more languages other than English

take action

 Use problem-solving skills to recognize and act on the needs of individual young people, colleagues,  
and the community

 Have the capacity to integrate international content, issues, and perspectives into program plans,  
events, and activities

 Are committed to behaving ethically toward youth and other members of the community

 Accept the responsibilities of global citizenship and make ethical decisions and responsible choices  
that contribute to the development of a more just, peaceful, and sustainable world
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role of afterschool staff in facilitating global learning 

•	 Maintain a safe space for global learning by 
ensuring that youth and staff hold each other ac-
countable for following a set of group guidelines 
(sometimes called group promises or group norms).

•	 Model the kind of communication and behavior  
you want to see young people using. 

•	 Use instructional strategies that draw upon the di-
verse cultural assets among participants, families, 
and communities. Games, art, music, discussions, 
and peer interviews can help you find out the 
languages children speak, the international issues 
they care about, the artistic and cultural things 
they value, and the stories of their lives.

•	 Introduce young people to new countries and 
cultures, including those represented in their 
communities and beyond

•	 Present balanced viewpoints on global issues, 
and assist young people in viewing issues from 
multiple perspectives.

•	 Help young people make connections between 
personal, local, and global contexts. Young people 
can relate to the urgency of world issues when 
they understand how people in their communities, 
or their peers elsewhere, are affected.

•	 Use various forms of media, arts, and technology 
to design and implement activities to maximize 
youth engagement.

•	 Empower youth to collaborate effectively with 
individuals from different backgrounds and/or 
with different beliefs, and to take action on global 
issues. Model these kinds of interactions in your 
own relationships with youth and colleagues.

•	 Value the process: Focus on getting young people 
to participate in discussions and activities without 
being overly worried about arriving at the “right” 
answer to an issue or question. 

•	 Give young people space to reflect on their own 
learning experiences. Even those who are less 
vocal during activities are absorbing information. 
Give them a chance to process their learning and 
reflect their feelings individually by doing reflec-
tion writing or journaling on a regular basis.

•	 Keep in mind (and remind participants) that no 
one is an expert, but that everyone knows some-
thing. Everyone has something to contribute to 
discussions, and having a wide range of opinions 
and thoughts is an asset.
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