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ACTIVITY 
introducing global 
learning activity planning

procedure 
INTRODUCTION 
Explain to participants that this activity will help prepare them to create activities that 
are both globally focused and age-appropriate for the young people they work with.

DISCUSSION 
Present the “Elements of Global Learning Activities” handout and briefly review it 
with the group. First, discuss the first half of the handout and ask participants if 
any of the information is new or unclear to them. Then review the second half of 
the handout and reinforce that these steps will help staff scaffold global learning 
for young people.

Next, present the “Global Learning Activity Planning Form” and “Global Learning 
Project Planning Form” handouts. Explain that the Project Planning Form is intend-
ed to provide a structure for a longer term (multi-session) project, while the Activity 
Planning Form is intended to help staff plan single-session global learning activities. 

Review the various sections of the Project Planning Form and answer any ques-
tions participants may have. Present the “Project Goals and Outcomes” handout. 
Explain that this form can help staff brainstorm an idea for a project if they’re not 
sure where to begin. If they have a project idea, this form can also help them flesh 
out the specific learning goals they want to help young people work towards.

key point
Explain the practice of “beginning with the end in mind” or backward design—
in which staff first determine the learning outcomes they want to see among 
young people, and then design an activity to help young people achieve these 
outcomes. Encourage staff to start at the top of the planning form and work 
their way down. Acknowledge that in practice, ideas don’t always come in order 
and decisions are often made simultaneously, but emphasize to participants 
that each section of the form will help them reflect and refine their activity 
intentionally to achieve the desired outcome.

As a group, discuss how to use the Activity Planning Form as a template for global 
learning activity planning. Ask the group, “Which sections of the planning form 
would you complete first?” Present the “Activity Planning Questions for Facilita-
tors” handout. Explain that this is a tool that can help staff come up with activity 
ideas if they are stuck. It can also help them take an existing program activity and 
figure out ways to give it a more global “spin”.

You may also want to have the group discuss which sections of the two plan-
ning forms can align to existing staff goals and curriculum plans already in place. 
Which sections of the forms would benefit from collaborative planning among staff?

CLOSING 
Explain to the group that the Explain to the group that the “Global Learning Activ-
ity Planning Form” and the “Global Learning Project Planning Form” handouts will 
not only help them plan effective global learning activities, but will also help them 
document and revise their activities so they can replicate and build on these activi-
ties across the program and across the years.

TIME: 15 minutes

TYPE OF ACTIVITY 
Introduction

ACTIVITY CATEGORY 
Activity Planning

TARGET AUDIENCE 
Line Staff

OBJECTIVES 
•	 Participants	will	understand	the	

elements of effective global learn-
ing activities and how to scaffold 
global learning for young people. 

•	 Participants	will	be	introduced	to	 
the concept of backward design.

•	 Participants	will	be	able	to	identify	
the components of a global learn-
ing activity plan.

MATERIALS
•	 “Elements	of	Global	Learning	 

Activities” handout

•	 “Global	Learning	Activity	Planning	
Form” handout

•	 “Global	Learning	Project	Planning	
Form” handout

•	 “Project	Goals	and	Outcomes”	
handout

•	 “Activity	Planning	Questions	for	
Facilitators” handout
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HANDOUT

elements of global learning activities

INTRODUCTION

It is important to take the time to introduce the global topic your activity relates to. Deliver an opening activity that helps 
young people connect the issue or topic to their own lives. Take the time to find out from young people what they already know 
about the topic as well as what they are curious about.

INSTRUCTION/MODELING

Give young people thoughtful instructions and take the time to answer their questions before beginning the activity. If possible, 
model the procedure so your group knows exactly what they’re supposed to do.

ACTIVITY

Keep in mind your role as facilitator while young people are doing a globally focused activity. Encourage creativity and reason-
able risk-taking. If participants are working individually or in small groups, remember to check in and offer guidance without 
stepping in and taking over. Keep in mind that global learning often takes place more in the process than the end product, and 
that global issues often have no easy answers.

DISCUSSION

With your global learning goals in mind, create a series of debrief questions to ask after the activity is over. Thoughtful debrief-
ing helps young people process what they’ve learned. Activities can be debriefed in a variety of different ways, including in 
large-group discussions, pair sharing or small-group sharing, and reflection writing.

CLOSING

Do an activity to bring closure to the session. If you are working with the same group of young people over multiple sessions, 
you may want to use a consistent ritual or routine each time, such as a closing “go around” where everyone shares something 
with the large group (e.g., one thing they liked about the activity, one thing they learned, and/or one question they still have 
about the topic).

 
  steps to success

1. Give it meaning. Uncover local and, if appropri-
ate, personal connections to the global topic. 
Help young people investigate and describe the 
issue as it exists in their local community and in 
their own lives. 

2. Connect local and global. Create a bridge from 
these personal and local experiences: Connect 
them to what is happening about this issue in 
other parts of the world.

3. Put it in context. Explore the geography and  
history of countries, cultures, and peoples related 
to the topic. 

4. Take action. Help youth take action locally to 
make an impact globally: Plan, as a group, a 
culminating event or community-based project. 
Help young people make connections explicit and 
discover how their local actions have a broader 
global impact.
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HANDOUT
global learning activity planning form

TIME STEP PROCEDURE MATERIALS
LEARNING  

OBJECTIVES

Introduction 

What opening activity will 
you do to break the ice 
and introduce the topic?

Explore what participants 
know about the topic

How will you find out what 
young people already 
know? What questions 
can you ask?

Instruction/Modeling

What information does  
the group need before be-
ginning the activity? How 
will you explain or model 
the procedure?

Activity

What process will you  
use to facilitate the activ-
ity? What role will you 
play while young people 
are participating in the 
activity?

Debrief/Reflection

What format will you  
use to debrief the activity 
(e.g., reflection writing, 
group discussion, pair 
sharing)? What questions 
will you ask young people 
to help them process 
what they’ve learned?

Closing

What will you do to wrap 
up the session (i.e., a 
closing ritual or routine)?
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PROJECT SUMMARY
Project Description

Global Leadership  
Focus Area

 Investigate the World                 Communicate Ideas

 Recognize Perspectives               Take Action

Program Focus Area 
(ie, Literacy, Health & Well-
ness, Visual Art, etc.)

Age Group

Number of Participants

Duration  
(Number of weeks, number 
and duration of sessions)

What question will young 
people explore?  
 
(This should be a compelling, 
globally focused question. 
Ideally, it will be an open-
ended question without a 
single or easy answer.) 

What final “product” are 
young people working 
towards? 
 
(What will young people 
make, present, or perform as 
a culmination of the project?)

Who will help you plan and/
or facilitate the project? 
 
(Consider afterschool and 
school-based staff as well 
as school leaders, families, 
partner organizations, com-
munity experts, and guest 
speakers)

HANDOUT
global learning project planning form
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HANDOUT
global learning project planning form (continued)

PROJECT PLAN
 

What components will the project consist of? (e.g. weekly meetings, daily activities, workshops, trips, guest speakers, etc.) Use 
the grid below to map out each component of your project plan, including the days and times of each component, in detail.

Activity Date(s)/Times Role of Young People Role of Leader(s)
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HANDOUT
project goals and outcomes 

What background  
knowledge or skills do 
young people already have 
that will help them explore 
the topic?

They know: They are able to:

What prior skills or knowl-
edge do young people need 
in order to be able to carry 
out the project?  
(ie, video recording, public 
speaking, knowledge of a 
particular world region, etc.)

They need to know: They need to be able to:

What new things will young 
people know and be able to 
do upon completion of the 
activity?

They will know: They will be able to:

How will the project con-
nect to the school day? 

(What knowledge or skills 
(standards) taught in school 
will this activity support?)

How will you measure the 
project’s success?

Questions to ask students to assess the project’s success:
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HANDOUT

activity planning questions for facilitators

If you’re having trouble thinking of globally focused activity ideas connected to a global topic, the questions below may also help.

GIVE IT MEANING
How does this activity help youth realize a personal or local connection to the global topic?

 
CONNECT LOCAL AND GLOBAL
How can the activity help young people connect a personal or local reality to what is happening elsewhere in the world?

 
PUT IT IN CONTEXT
How can the activity help young people discover the geography and history of countries, cultures, and peoples related to the topic?
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ACTIVITY 
participating in a global 
learning activity, part I 

procedure 
INTRODUCTION 
Tell the group that they’re going to participate in a globally focused activity that is 
based on a current event. 

key point
Explain that using current events as a “hook” is a technique staff can use when 
planning activities for young people in their program, and that you’ll walk them 
through the planning process later in the training.

ACTIVITY INSTRUCTIONS 
To facilitate this activity, follow the instructions on the “Current Events Activity 
Plan” handout. Note: the handout contains instructions for a 90 minute session, 
but your time in training will likely be shorter than that. Be sure to review the plan 
in advance to determine which parts of the activity you’ll demonstrate, and which 
you can quickly explain or summarize for the sake of time. 

CLOSING 
Explain that this is just one example of a global learning activity based on a specif-
ic current event. Staff can also create their own activities based on current events 
using an article of their choice.

TIME: 45-90 minutes

TYPE OF ACTIVITY 
Modeling/Demonstration

ACTIVITY CATEGORY 
Communication/Facilitation  
Activity Planning

TARGET AUDIENCE 
Line Staff 

OBJECTIVE 
•	 Participants	will	experience	an	

afterschool activity based on a 
globally relevant current event.

MATERIALS
•	 “Current	Events	Activity	Plan”	

handout

•	 “Manufacturing	Malady:	The	 
Hidden Cost of a Product” handout

•	 World	map	or	globe

•	 Chart	paper

•	 Markers

•	 Penny	or	other	coin

•	 Stopwatch

•	 Blank	paper

•	 Pens
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HANDOUT
current events activity plan 

TIME STEP PROCEDURE MATERIALS
LEARNING  

OBJECTIVES

15 mins Introduction 

What opening activity will 
you do to break the ice 
and introduce the topic?

Ask participants to think about the 
articles of clothing they are wear-
ing. Ask if anyone knows where any 
of these items were made. Take a 
few responses from the group. 

Then, ask the group to think about 
the various steps a company takes 
to produce an article of clothing, 
from creating fabric to deliver-
ing the finished item to the store. 
Break participants into small 
groups and give each group a sheet 
of chart paper and a marker. Ask 
each group to brainstorm all of the 
steps, big or small, that are part of 
this process.

Give the groups a few minutes to 
work, then ask a few groups to 
volunteer to share with the large 
group. Fill in any blanks you notice 
in their lists (such as growing 
cotton for the fabric, making the 
plastic bags or hangers that the 
clothing is delivered in, shipping 
the garments by plane from an-
other country to the United States, 
driving the shipment to the depart-
ment stores, etc.).

Chart paper and  
markers

Participants will iden-
tify the steps involved 
in manufacturing 
clothing.

30 mins Explore what participants 
know about the topic

How will you find out 
what young people al-
ready know? What  
questions can you ask?

Ask participants to name a few 
of the causes that scientists 
believe are contributing to climate 
change. Take a few responses. Ask 
what the connection is between 
climate change and the process 
of producing clothing in the way 
outlined in the opening activity. 
Elicit the answer that each step 
can cause pollution and waste 
and may have a negative impact 
on the environment.

As a large group, read the article 
“Manufacturing Malady: The Hid-
den Cost of a Product.” 

Copies of article

World map

Chart paper and  
markers

Participants will 
reflect on the connec-
tions between cloth-
ing manufacturing 
and climate change.

Participants will 
identify the role 
various parties play 
in manufacturing and 
pollution.
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current events activity plan (continued)

TIME STEP PROCEDURE MATERIALS
LEARNING  

OBJECTIVES

Have participants locate China 
on a world map. Ask them where 
they think air pollution produced 
in China ends up. If they struggle, 
explain that global weather pat-
terns move west to east, and help 
participants trace the route east 
from China to the West Coast 
of the United States. Next, ask 
students which country is the larg-
est importer of goods from China. 
Instill the understanding that 
the United States’ high demand 
for affordably priced goods from 
China may have an impact on the 
amount of air pollution Chinese 
factories produce.

Next, make two columns—
“Institutions” and “Individuals”—
on a sheet of chart paper. Ask 
participants to list all of the actors 
who affect air pollution from 
clothing manufacturing (those 
mentioned in the article and any 
others they can think of). As you 
write the names on the chart, 
make sure participants understand 
who these actors are and what 
their role in manufacturing and 
pollution is. 

Some examples include:
•		Institutions:	international	corpo- 
  rations, local factories, national 
  governments, local authorities

•		Individuals:	workers,	consumers

5 mins Instruction/Modeling

What information does  
the group need before be-
ginning the activity? How 
will you explain or model 
the procedure?

Ask if anyone has ever participated 
in a debate before. Ask partici-
pants to share their experiences 
and elicit the rules of debate (i.e., 
two teams present opposing points 
of view, they present one at a time, 
a judge awards points based on the 
strength of the arguments present-
ed and declares a winner, etc.). 

Participants will  
understand the  
rules of debate in 
preparation for the 
main activity.



COPYRIGHT © 2011 ASIA SOCIETY  |  http://asiasociety.org/expandedlearning 

current events activity plan (continued)

TIME STEP PROCEDURE MATERIALS
LEARNING  

OBJECTIVES

Ask for three volunteers to be judges 
in the debate. Break the remaining 
participants into two teams. Tell one 
team that they are team A, and will 
argue that institutions like corpora-
tions and governments have the 
largest negative impact on the envi-
ronment and should take responsibil-
ity to fight climate change because 
they are the greatest contributors to 
the problem. Tell the other team that 
they are team B, and they will argue 
that all individuals have an equal 
responsibility to educate themselves 
about how their own behavior en-
ables pollution and to take action to 
combat climate change.

20 mins Activity

What process will you  
use to facilitate the  
activity? What role will 
you play while young 
people are participating 
in the activity?

Give the debate teams 5 minutes 
to prepare their arguments. They 
can use the article to help them 
come up with ideas. They can also 
come up with other ideas, but for 
the purposes of the activity, they 
must argue their own side (even if 
they do not personally agree with 
it). Tell them there will be a coin 
toss to determine which team will 
go first. The first team will have 2 
minutes to make their arguments; 
then the second team. Next, the 
first team will have 1 minute to 
rebut (or respond to) the oppos-
ing team’s arguments. Finally, 
the second team will rebut the 
opposing team’s arguments. When 
arguments conclude, the judges 
will have 2 minutes to confer and 
declare a winner.

While the teams prepare, work 
with the judges to discuss what to 
listen for. Ask them how they will 
decide if an argument is “strong” 
or not. Make sure they understand 
their role. When 5 minutes is up, 
begin the debate.

Coin

Stopwatch

Paper and pens (for 
judges to take notes) 

Participants will use 
debate to explore vari-
ous perspectives on 
the question of who 
is ultimately respon-
sible for the negative 
environmental impact 
of manufacturing 
practices.
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current events activity plan (continued)

TIME STEP PROCEDURE MATERIALS
LEARNING  

OBJECTIVES

15 mins Debrief/Reflection

What format will you  
use to debrief the activity 
(e.g., reflection writing, 
group discussion, pair 
sharing)? What questions 
will you ask young people 
to help them process 
what they’ve learned?

After the debate, ask participants:

Do you personally agree with the 
point of view you had to argue 
today? Why or why not? (Lead 
young people to understand that 
while it may be up for debate who 
has more responsibility, both sides 
must assume some responsibility. 
No one person or institution is to 
blame, while at the same time, no 
one is blameless.)

How did it feel to make this argu-
ment (whether you did or did not 
agree with it)? (Elicit the answer 
that although they may not have 
agreed with their own argument, 
they could understand the logical 
reasons why actors might take that 
position.)

How do you think people in other 
parts of the world might feel about 
this issue? (Help participants 
understand that there are no easy 
right or wrong answers with an is-
sue this complex. Everyone wants 
a clean and healthy place to live, 
and everyone also wants to prosper 
and be successful.)

Did you learn anything about pol-
lution or the process of manu-
facturing clothing that you didn’t 
know before today?

Participants will 
reflect on what they 
learned today about 
manufacturing prac-
tices and/or pollution.

5 mins Closing

What will you do to wrap 
up the session (i.e., a 
closing ritual or routine)?

Close the session by having 
participants sit or stand in a circle 
and take turns sharing one thing 
related to the topic that they are 
still curious about.

Participants will 
identify additional 
questions they have 
about today’s topic.
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Today, the majority of products you buy, from clothing to elec-
tronics, is made by factories in countries you may know about 
only from geography class. These companies’ manufacturing 
practices may result in the jeans everyone wants, but they can 
also contribute to environmental problems and human rights vio-
lations. What role do your own shopping habits play in contribut-
ing to, and potentially solving, global problems like these? 

International companies sell their products worldwide, but many 
manufacture their goods in developing countries where produc-
tion costs—such as land for building factories, electricity for 
factory lights, and wages paid to workers—are lower than in the 
United States and other developed countries. Also, governments 
in developing countries often give international companies in-
centives, such as lower taxes and fewer regulations, to persuade 
them to set up factories. 

China is the largest manufacturer in the world. The wages of 
Chinese workers and cost of Chinese materials are low, and Chi-
na’s government, to encourage economic development, has been 
offering incentives to international businesses since the 1980s. 
In 2006, of all countries in the world, the United States bought 
the most Chinese goods, followed by Japan and Hong Kong. 

But the benefits received by companies and the Chinese 
economy are often accompanied by land degradation, pollution, 
and mistreatment of workers. The production of raw materials 
for manufacturing, such as cashmere, wood, and agricultural 
crops, contributes to accelerated desertification and erosion in 
areas where the land cannot support heavy usage. Overgrazed 
grasslands in China’s Northwest have turned one-third of the 
country’s land to desert. From there, huge dust storms can carry 
pollutants across the country to Beijing and even the West Coast 
of the United States. Eroded land in more fertile areas increases 
susceptibility to flooding, which has destroyed parts of China. 

Air and water pollution from coal-burning factories has helped 
China become home to 16 of the 20 most polluted cities in the 
world. Pollution-related health problems cause thousands of 
Chinese people to become sick or die each year. Economic dam-
age has been high in recent years as well, costing China at least 
$64 billion each year in cleanup and other expenses. 

In addition to causing environmental problems, some factories 
violate labor rights in order to cut costs. They may hire children, 
often paying them less than adults for the same work. Or they 
may deny their employees social security benefits or overtime pay. 

So the environmental and social degradation caused by manufac-
turing is the fault of China’s factories, right? Well, factories would 
not be able to operate in these ways if they had more oversight 
from the Chinese government. Local authorities are supposed 
to enforce regulations by issuing fines or closing factories for 

not following the rules. However, local officials are often under 
pressure—both from authorities higher up and from local popula-
tions—to bring businesses and jobs into their regions. 

Do rural populations shoulder some of the responsibility? Stud-
ies show that the poorest areas of China also have the worst 
environmental problems. Residents there cut down too many 
trees in the forest, graze too many goats, or grow more crops 
than the land can nurture. But rural workers often do not have 
information about environmental consequences. In very poor 
areas, people may struggle to have enough to eat. 

Are international companies to blame then? There is no inter-
national standard for environmental and labor practices that 
companies must follow. Sometimes companies create their own 
standards, like Reebok did with its Compliance Performance 
Resolution, or they use independent monitors like AccountAbili-
ty or the International Organization for Standardization. Inde-
pendent monitoring can be difficult, though, because factories 
are not always open about their production practices, and they 
are sometimes unable to implement improvements. Compa-
nies may continue manufacturing in poorly regulated countries 
because they are under pressure from investors to be profitable 
and compete with companies that make similar products. 

Could you be responsible too? Consumers play a big part through 
supply and demand. Whether for designer handbags or plastic 
pens, consumers from the United States and other large markets 
keep demand high for products made in developing countries. 

Cleaning up the messes caused by manufacturing practices, and 
preventing future problems, means getting everybody respon-
sible involved and committed to solving the problem. Govern-
ments in developing countries can better establish and enforce 
environmental and labor standards. Factories can abide by 
the rules. International companies can be more involved with 
monitoring factory conditions and insist on better standards. Lo-
cal governments can educate rural people about overcultivating 
and overgrazing land. Local people can work to bring back local 
ecosystems and be supported through programs like government 
subsidies for growing certain crops. In China’s Gansu Province, 
the government pays farmers to grow alfalfa on desiccated land 
because the plants have nutrients that regenerate soil. 

Consumers can stay informed about where and how products 
are made, and can choose not to buy products that result from 
questionable manufacturing practices. The Internet is a great 
place to learn about how companies manufacture their products 
and to join campaigns that pressure international companies 
to improve the way they do business. With this kind of team-
work and shared responsibility, we can all feel good about the 
products we buy. 

HANDOUT

manufacturing malady: the hidden cost of a product 
By Adina Matisoff
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ACTIVITY
participating in a global 
learning activity, part II 

procedure 
INTRODUCTION 
Ask participants to shift between their “educator/youth worker” and “learner” hats  
as the group debriefs this activity. 

ACTIVITY INSTRUCTIONS 
Review the “Current Events Activity Plan” handout with the group. Summarize how 
the activity was carried out and how the plan was used as a guide. Ask if partici-
pants felt that they had effectively explored the activity’s central question: “Who is 
responsible for environmental harm caused by manufacturing practices?” 

key point
Explain that since the activity’s central question is set up as an open-ended 
question, participants experienced meaningful global learning in the process of 
exploring a topic that has no easy answer. Afterschool staff shouldn’t feel as if 
they must know the “answer” to big global questions before introducing them to 
young people—often, there is no single, right answer. Rather, the goal is to help 
young people explore and consider complex global issues, especially in relation-
ship to their own lives and communities.

Next, present the “Current Events Project Goals and Outcomes” handout and ask 
participants to focus specifically on the section of the handout labeled (in the left 
column) “Upon completion of the activity, what new things will young people know 
and be able to do?” Ask participants if they feel the intended outcomes (in the 
middle and right columns of the handout) were achieved. If not, ask participants 
how they would revise the activity to more effectively reach those outcomes. 

Direct participants to review the section of the handout labeled (in the left column),  
“How will you measure success?” and ask if they recognized the indicators in their 
own or others’ behavior after completing the activity. If not, ask participants how 
they would adjust the activity to better meet the indicators. Discuss ways to give 
young people opportunities to demonstrate or document these behaviors throughout 
the activity.

Next ask these questions: 

•	 “How could this activity have been planned differently to be more effective for 
the young people you serve?” 

•	 “How could it be adapted for a different age group?” 

•	 “How could the activity be changed to relate to a different topic or current event?”

Present the “Current Events Project Plan” handout. Explain that the activity they 
just participated in and discussed might fit into a longer term project. The Project 
Plan handout shows one possible way to do that. 

Ask participants why they think current events are useful in planning global learn-
ing activities. Help them see that current events are immediately relevant and 
can be easily researched by both staff and youth. What might be the downsides? 
Elicit the idea that activity plans based on current events are relevant at that 

TIME: 20 minutes

TYPE OF ACTIVITY 
Debrief

ACTIVITY CATEGORY 
Communication/Facilitation  
Activity Planning

TARGET AUDIENCE 
Line Staff

OBJECTIVES 
•	 Participants	will	reflect	on	the	

effectiveness, in terms of meet-
ing specific Global Leadership 
Performance Outcomes, of a global 
learning activity based on current 
events.

•	 Participants	will	understand	 
how to focus on outcomes when  
designing, implementing, and  
assessing an activity. 

•	 Participants	will	learn	strategies	 
to assess the validity of a variety  
of sources of information (media).

MATERIALS
•	 “Current	Events	Activity	Plan”	

handout

•	 “Current	Events	Project	Goals	and	
Outcomes” handout

•	 “Current	Events	Project	Plan”	
handout

•	 “Assessing	Media	for	Global	 
Learning” handout

•	 Chart	paper

•	 Markers

•	 “Global	Leadership	Performance	 
Outcomes for Youth” handout 
(optional)
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time, but can quickly become dated. Also, the immediacy of current events often 
leads to large amounts of information available on the topic; some of it may be 
difficult to synthesize, contradictory, or even biased.

key point
Discuss the idea that the information we get from the news (both in Western 
media and from international sources) is presented to us from a particular 
perspective. Many factors shape the information presented in news stories, and 
many factors influence our perception of it once it reaches us. 

Next, review the “Assessing Media for Global Learning” handout with the large group. 
Introduce this as a tool that can help staff consider how to select current events and 
information about current events for their afterschool global learning activities. 

CLOSING 
Remind participants that although current events can be exciting and engaging,  
to lead to specific global learning outcomes, afterschool staff must be intentional 
about both the topics they pick and the ways they present these topics to the 
young people in their programs.

participating in a global 
learning activity, part II (continued)
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HANDOUT
current events activity plan 

TIME STEP PROCEDURE MATERIALS
LEARNING  

OBJECTIVES

15 mins Introduction 

What opening activity will 
you do to break the ice 
and introduce the topic?

Ask participants to think about the 
articles of clothing they are wear-
ing. Ask if anyone knows where any 
of these items were made. Take a 
few responses from the group. 

Then, ask the group to think about 
the various steps a company takes 
to produce an article of clothing, 
from creating fabric to deliver-
ing the finished item to the store. 
Break participants into small 
groups and give each group a sheet 
of chart paper and a marker. Ask 
each group to brainstorm all of the 
steps, big or small, that are part of 
this process.

Give the groups a few minutes to 
work, then ask a few groups to 
volunteer to share with the large 
group. Fill in any blanks you notice 
in their lists (such as growing 
cotton for the fabric, making the 
plastic bags or hangers that the 
clothing is delivered in, shipping 
the garments by plane from an-
other country to the United States, 
driving the shipment to the depart-
ment stores, etc.).

Chart paper and  
markers

Participants will iden-
tify the steps involved 
in manufacturing 
clothing.

30 mins Explore what participants 
know about the topic

How will you find out 
what young people al-
ready know? What  
questions can you ask?

Ask participants to name a few 
of the causes that scientists 
believe are contributing to climate 
change. Take a few responses. Ask 
what the connection is between 
climate change and the process 
of producing clothing in the way 
outlined in the opening activity. 
Elicit the answer that each step 
can cause pollution and waste 
and may have a negative impact 
on the environment.

As a large group, read the article 
“Manufacturing Malady: The Hid-
den Cost of a Product.” 

Copies of article

World map

Chart paper and  
markers

Participants will 
reflect on the connec-
tions between cloth-
ing manufacturing 
and climate change.

Participants will 
identify the role 
various parties play 
in manufacturing and 
pollution.
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current events activity plan (continued)

TIME STEP PROCEDURE MATERIALS
LEARNING  

OBJECTIVES

Have participants locate China 
on a world map. Ask them where 
they think air pollution produced 
in China ends up. If they struggle, 
explain that global weather pat-
terns move west to east, and help 
participants trace the route east 
from China to the West Coast 
of the United States. Next, ask 
students which country is the larg-
est importer of goods from China. 
Instill the understanding that 
the United States’ high demand 
for affordably priced goods from 
China may have an impact on the 
amount of air pollution Chinese 
factories produce.

Next, make two columns—
“Institutions” and “Individuals”—
on a sheet of chart paper. Ask 
participants to list all of the actors 
who affect air pollution from 
clothing manufacturing (those 
mentioned in the article and any 
others they can think of). As you 
write the names on the chart, 
make sure participants understand 
who these actors are and what 
their role in manufacturing and 
pollution is. 

Some examples include:
•		Institutions:	international	corpo- 
  rations, local factories, national 
  governments, local authorities

•		Individuals:	workers,	consumers

5 mins Instruction/Modeling

What information does  
the group need before be-
ginning the activity? How 
will you explain or model 
the procedure?

Ask if anyone has ever participated 
in a debate before. Ask partici-
pants to share their experiences 
and elicit the rules of debate (i.e., 
two teams present opposing points 
of view, they present one at a time, 
a judge awards points based on the 
strength of the arguments present-
ed and declares a winner, etc.). 

Participants will  
understand the  
rules of debate in 
preparation for the 
main activity.



COPYRIGHT © 2011 ASIA SOCIETY  |  http://asiasociety.org/expandedlearning 

current events activity plan (continued)

TIME STEP PROCEDURE MATERIALS
LEARNING  

OBJECTIVES

Ask for three volunteers to be judges 
in the debate. Break the remaining 
participants into two teams. Tell one 
team that they are team A, and will 
argue that institutions like corpora-
tions and governments have the 
largest negative impact on the envi-
ronment and should take responsibil-
ity to fight climate change because 
they are the greatest contributors to 
the problem. Tell the other team that 
they are team B, and they will argue 
that all individuals have an equal 
responsibility to educate themselves 
about how their own behavior en-
ables pollution and to take action to 
combat climate change.

20 mins Activity

What process will you  
use to facilitate the  
activity? What role will 
you play while young 
people are participating 
in the activity?

Give the debate teams 5 minutes 
to prepare their arguments. They 
can use the article to help them 
come up with ideas. They can also 
come up with other ideas, but for 
the purposes of the activity, they 
must argue their own side (even if 
they do not personally agree with 
it). Tell them there will be a coin 
toss to determine which team will 
go first. The first team will have 2 
minutes to make their arguments; 
then the second team. Next, the 
first team will have 1 minute to 
rebut (or respond to) the oppos-
ing team’s arguments. Finally, 
the second team will rebut the 
opposing team’s arguments. When 
arguments conclude, the judges 
will have 2 minutes to confer and 
declare a winner.

While the teams prepare, work 
with the judges to discuss what to 
listen for. Ask them how they will 
decide if an argument is “strong” 
or not. Make sure they understand 
their role. When 5 minutes is up, 
begin the debate.

Coin

Stopwatch

Paper and pens (for 
judges to take notes) 

Participants will use 
debate to explore vari-
ous perspectives on 
the question of who 
is ultimately respon-
sible for the negative 
environmental impact 
of manufacturing 
practices.
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current events activity plan (continued)

TIME STEP PROCEDURE MATERIALS
LEARNING  

OBJECTIVES

15 mins Debrief/Reflection

What format will you  
use to debrief the activity 
(e.g., reflection writing, 
group discussion, pair 
sharing)? What questions 
will you ask young people 
to help them process 
what they’ve learned?

After the debate, ask participants:

Do you personally agree with the 
point of view you had to argue 
today? Why or why not? (Lead 
young people to understand that 
while it may be up for debate who 
has more responsibility, both sides 
must assume some responsibility. 
No one person or institution is to 
blame, while at the same time, no 
one is blameless.)

How did it feel to make this argu-
ment (whether you did or did not 
agree with it)? (Elicit the answer 
that although they may not have 
agreed with their own argument, 
they could understand the logical 
reasons why actors might take that 
position.)

How do you think people in other 
parts of the world might feel about 
this issue? (Help participants 
understand that there are no easy 
right or wrong answers with an is-
sue this complex. Everyone wants 
a clean and healthy place to live, 
and everyone also wants to prosper 
and be successful.)

Did you learn anything about pol-
lution or the process of manu-
facturing clothing that you didn’t 
know before today?

Participants will 
reflect on what they 
learned today about 
manufacturing prac-
tices and/or pollution.

5 mins Closing

What will you do to wrap 
up the session (i.e., a 
closing ritual or routine)?

Close the session by having 
participants sit or stand in a circle 
and take turns sharing one thing 
related to the topic that they are 
still curious about.

Participants will 
identify additional 
questions they have 
about today’s topic.
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HANDOUT
current events project goals and outcomes 

What background  
knowledge or skills do 
young people already have 
that will help them explore 
the topic?

They know:

•	 That pollution is a major cause for con-
cern for many people, both in the United 
States and worldwide

•	 That the things they buy are often pro-
duced in other countries

They are able to:

•	 Articulate how clothing manufacturers 
contribute to pollution

•	 Articulate how pollution negatively im-
pacts the earth

What prior skills or knowl-
edge do young people need 
in order to be able to carry 
out the project?  
(ie, video recording, public 
speaking, knowledge of a 
particular world region, etc.)

They need to know:

•	 How pollution negatively impacts the 
earth

•	 How the global supply chain operates– 
for example, that the things they buy are 
often produced in other countries

•	 How clothes and other products are 
manufactured 

They need to be able to:

•	 Research how individuals and/or institu-
tions contribute to pollution

•	 Prepare and present their research and 
viewpoints in a public forum

What new things will young 
people know and be able to 
do upon completion of the 
activity?

They will know:

•	 That different countries contribute to 
climate change to varying degrees and in 
different ways

•	 That multiple actors, at both institutional 
and individual levels, contribute to pol-
lution, and that they have reasons for 
acting the way they do

•	 That we all, both individuals and institu-
tions, have a responsibility to protect the 
earth and conserve natural resources

They will be able to:

•	 Investigate the World: Develop an argu-
ment based on compelling evidence 
that considers multiple perspectives and 
draws defensible conclusions

•	 Recognize Perspectives: Examine the 
perspectives of other people, groups, or 
schools of thought and identify the influ-
ences on those perspectives

How will the project con-
nect to the school day? 

(What knowledge or skills 
(standards) taught in school 
will this activity support?)

In school, they are learning about:

•	 The effect of air pollution on the earth’s 
atmosphere (in science)

•	 The political and economic relationship 
between China and the United States (in 
social studies)

In school, they are learning how to:

•	 Conduct Internet research about topics 
like pollution

•	 Create and deliver presentations on vari-
ous topics

How will you measure the 
project’s success?

Questions to ask students to assess the project’s success:

•	 Do you personally agree with the point of view you had to argue today? Why or why not? 

•	 How did it feel to make this argument (whether you did or did not agree with it)? 

•	 How do you think people in other parts of the world might feel about this issue? 

•	 Did you learn anything about pollution or the process of manufacturing clothing that you 
didn’t know before today?
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PROJECT SUMMARY
Project Description The project will focus on climate change from various perspectives. Young people will re-

search and discuss the causes of climate change, understand the impact of manufacturing 
practices on the environment, discuss possible steps that should be taken to address it, and 
debate about who in the world should be held accountable.

Global Leadership  
Focus Area

  Investigate the World                    Communicate Ideas

   Recognize Perspectives                Take Action

Program Focus Area 
(ie, Literacy, Health & Well-
ness, Visual Art, etc.)

Health and Wellness

Age Group High School

Number of Participants 15

Duration  
(Number of weeks, number 
and duration of sessions)

6 sessions over 5 weeks (including culminating event). Sessions are about 1.5 hrs long.

What question will young 
people explore?  
 
(This should be a com-
pelling, globally focused 
question. Ideally, it will be 
an open-ended question 
without a single or easy 
answer.)

Who is responsible for environmental harm caused by manufacturing practices?

What final “product” are 
young people working 
towards? 
 
(What will young poeple 
make, present, or perform 
as a culmination of the 
project?)

A public debate/presentation for peers and community members.

Who will help you plan and/
or facilitate the project? 
 
(Consider afterschool and 
school-based staff as well 
as school leaders, families, 
partner organizations,  
community experts, and 
guest speakers)

One or more afterschool group leaders.

Additional staff to facilitate the culminating event.

John Doe, local expert on climate change who will serve as a guest speaker.

HANDOUT
current events project plan
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current events project plan (continued)

PROJECT PLAN
 

What components will the project consist of? (e.g. weekly meetings, daily activities, workshops, trips, guest speakers, etc.) 
Use the grid below to map out each component of your project plan, including the days and times of each component, in 

detail.

Activity Date(s)/Times Role of Young People Role of Leader(s)

Workshop: Up in the Air,  
Up for Debate

(see Activity Planning Form)
4/15, 3 – 4:30pm

Participate in activities;  
discuss plan for  
culminating event.

Lead activities; help youth begin 
to conceive of a plan for the 
culminating event.

Video: The Hidden Cost of 
Cashmere; Discussion

4/22, 3 – 4:30pm
Watch video and participate  
in discussion.

Watch video (in advance), pre-
pare discussion questions, lead 
discussion with youth.

John Doe, Guest Speaker 4/29, 3 – 4:30pm
Prepare questions (in  
advance); participate in  
discussion.

Lead discussion and Q & A with 
guest speaker.

Group meetings: Prep for 
culminating event

5/6, 3 – 4:30pm

5/13, 3 – 4:30pm
Prepare materials and  
practice roles for  
culminating event.

Help youth secure supplies and 
resources and needed for event; 
give feedback on youth-lead 
activities and materials.

Culminating Event: Public 
Debate/Presentation

Saturday, 5/15

12 – 3pm

Welcome guests, facilitate 
and participate in debate, 
lead Q & A, serve refresh-
ments, collect feedback on 
event from attendees.

Support youth in facilitation of 
event.
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HANDOUT

assessing media for global learning 

As you guide young people through conducting research on global issues or world regions, it’s important to help them under-
stand the various influences that affect how information is created and received around the world. When choosing media about 
global issues or media from around the world to share with youth, or helping them select media to review as they carry out their 
research, here are some things to consider.

MEDIA SOURCES 

Consider both where the sources are located and whether you are accessing information in translation. 

1. American media sources – Many, such as the New 
York Times or Newsweek, cover international issues.

2. International media sources – Be aware that 
some sources based outside the United States, 
such as BBC World and the International Herald 
Tribune, may still represent a Western perspective.

3. Local media sources in translation – The major 
news outlets in many countries make content 
available online in English translation. Go to the 
Newseum (a museum of news in Washington, 
D.C.; http://www.newseum.org) for links to the 
current day’s headlines on front pages around 

the world; Google News (http://news.google.com) 
for updated stories from English-language media 
sources such as the Jakarta Post, Japan Times, 
Korea Herald, and Moscow Times; or ThePaperboy.
com website (http://www.thepaperboy.com) for 
links to newspapers by country. 

4. Local media sources in local languages – If you 
and your students have advanced world language 
abilities, and if you have access to a native 
speaker to verify your translation, these sources 
are increasingly available online. 

TYPES OF CONTENT 

Consider what type of content you are accessing to assess what information and perspectives are presented and why. 

1. Factual – In this type of news story, the author 
should present multiple perspectives (as opposed 
to one single point of view) to provide a balanced 
view on an event, topic, or issue. 

2. Opinion – Opinion pieces generally present a 
single point of view, which is usually the author’s 
or that of the organization or group that the 
author is representing.

3. Feature – Feature stories can be on any number 
of topics. It is important to consider carefully 
if the story’s purpose is to entertain more than 
inform. If so, you may not be getting the whole 
story.

4. Local/human interest, personal experience, or 
interview/profile story – These pieces tell the story 
of one person or community. Although they provide 
important insights, they may represent the perspec-
tive of only one person or one small group of people.
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CREDIBILITY 

The questions below are some to consider when assessing the credibility of global media.

1. Who is producing the story? (Author) Learn-
ing about the authors’ backgrounds can give 
you some indication of their reputations, their 
perspectives, and any potential biases they may 
bring to the story.

2. Who are they producing the story for? (Audi-
ence) In many countries, media access may be 
restricted by factors such as illiteracy or limited 
access to technology. Therefore, sometimes media 
may be produced for elite audiences or specific 
subgroups within the population who can access 
it. On the other hand, articles written for a mass 
audience may not provide the level of analysis 
and detail necessary for a nuanced understanding 
of an issue.

3. Who publishes the story? (Publisher) Who owns 
the publication—is it run by the government or by 
an independent company?

4. Who supports the publication? (Sponsor)  
Who pays to read the publication? Who sponsors 
or financially supports the publication? Who 
advertises in it?

5. In what context was the story written and pub-
lished? (Context) Consider the political climate 
and the status of the press in the country where 
it was published. If press freedoms are limited 
and journalists are persecuted for pursuing 
certain stories, then you might not be getting the 
whole story.

6. What points of view are not included in the story? 
(Gaps) Consider whether there are any groups or 
individuals connected to the issue whose opinions 
or perspectives are not represented.

assessing media for global learning (continued)
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It is important for both staff and youth to understand what goals they are working towards in order to achieve global competence. 
While global learning is an ongoing process that can begin in early childhood, these outcomes should be seen as an “end goal” 
that young people who regularly participate in global learning activities should be able to attain by the end of high school. Youth 
may realize these goals through participation in a range of learning settings and learning experiences over multiple years.  
 
investigate the world

Students can:

 identify global topics that matter to them and can generate valid research questions to help them explore those topics.

 conduct research on global issues using a variety of media formats and sources, including international sources (such as newspapers, 
websites, or first-person interviews).

 draw valid conclusions about global issues based on their research.

 develop an argument or position on global issues that considers multiple perspectives. 
 
recognize perspectives

Students can:

 express their own perspectives and identify the perspectives of other people or groups, with respect to local and global issues.

 identify factors that influence their own and others’ perspectives, such as their own personal experiences, religious beliefs, or other 
cultural influences.

 explain how interactions across cultures and between individuals with different perspectives can influence events.

 assess varying levels of access to information and resources throughout the world, and can express how that access impacts quality of life 

and perspectives about the world.

communicate ideas

Students can:

 recognize that people from diverse backgrounds perceive information differently, even when receiving the same information.

 listen to and communicate effectively, both verbally and non-verbally, with a variety of people from diverse backgrounds.

 select and use appropriate technology and media to communicate with diverse audiences.

 reflect on how effective communication can lead to collaboration and understanding.

take action

Students can:

 set short-term and long-term goals related to making a positive impact on local and global issues that matter to them.

 plan and carry out “action projects” based on research, and can articulate the potential impact of their actions.

 assess the impact of their actions on global issues.

 reflect on their role an actor and advocate for global issues that matter to them.

Note: These Global Leadership Performance Outcomes are in draft form. They were created as part of Asia Society’s International Studies Schools 
Network’s Graduate Portfolio System (GPS), which is currently under development. The Global Leadership Performance Outcomes are meant to drive 
curriculum, instruction, and assessment in conjunction with similar performance outcomes describing criteria for global competence within the academic 
disciplines.

HANDOUT
global leadership performance outcomes for youth 
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