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ACTIVITY
introducing global competence 
and global learning 

procedure
As you plan this training, consider distributing the handout “Global Competence:  
The Knowledge and Skills Students Need for Success in an Interconnected World” to 
participants in advance and asking them to read the handout before the training begins.

INTRODUCTION
Welcome participants and briefly review the goals of this training, which are to help 
afterschool staff:

•	 Define and understand the importance of key concepts such as global learning  
and global competence

•	 Envision how to get started with global learning or ramp up existing global  
learning activities

•	 Identify strategies for involving people who can support afterschool global learning 

•	 Understand how to create an environment where global learning can happen effectively

•	 Learn to create and effectively deliver global learning activities

•	 Make global learning meaningful by empowering young people to take action on 
global issues that matter to them.

Next, introduce the terms global learning and global competence:

•	 Global competence – Possession of the knowledge, skills, and disposition to 
understand and act creatively on issues of global significance. This concept is 
sometimes referred to as “global literacy,” but the meaning is the same.

•	 Global learning – The act or process of acquiring global competence. This concept 
is sometimes referred to as “global education” or “international education,” but 
the meaning is the same.

Then, summarize the following points to illustrate the importance of afterschool 
global learning:

•	 Today’s young people are living in a rapidly changing world that is vastly different 
from the one in which their parents and teachers grew up.

•	 Economic, technological, and social changes are connecting people across the 
globe as never before. 

•	 These dramatic changes call for a new approach in how educators and youth 
workers prepare young people for success in their lives and future careers.

•	 To be successful in this global era, young people will need to expand their hori-
zons from their neighborhood to the world.

•	 For all of today’s students, regardless of background, knowledge of the world and 
how it works is a necessity, not a luxury.

•	 Afterschool programs are particularly well-positioned to provide young people with  
opportunities to explore global themes and build important 21st century skills.

TIME: 15 minutes

TYPE OF ACTIVITY 
Introduction

ACTIVITY CATEGORY 
Communication/Facilitation

TARGET AUDIENCE 
Directors/Coordinators, Line Staff

OBJECTIVES
•	 Participants	will	be	able	to	 

define global learning and global 
competence.

•	 Participants	will	understand	the	
importance of global competence  
for young people and the need  
for afterschool programs to provide 
global learning activities.

•	 Participants	will	understand	the	 
goals of this training.

MATERIALS
•	 “Global	Competence:	The	 

Knowledge and Skills Students 
Need for Success in an  
Interconnected World” handout 
(optional)
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CLOSING
key point
Explain to participants that while the concepts may be new, it does not require  
advanced global knowledge or skills to begin facilitating global learning. Explain 
that global learning is most effective when it builds on the existing connections  
we all have to others in our community and to the world around us.

introducing global competence  
and global learning (continued)
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1. investigate the world
Global competence requires the 
capacity to pose and solve important 
problems. It starts with asking critical 
questions. Globally competent students 
can frame “researchable” questions—
questions that do not necessarily have 
one right answer, but that can be sys-
tematically engaged both intellectually 
and emotionally. Globally competent 
students ask questions that are glob-
ally significant: questions that address 
important phenomena and events that 
are relevant worldwide—in a student’s 
own community and in communities 
across the globe.

Globally competent students can 
connect the local to the global. For 
example, they can explain how a local 
issue like the school recycling pro-
gram exemplifies a global process far 
beyond neighborhood backyards. They 
can articulate the significance of their 
questions and can respond to these 
questions by identifying, collecting, 
and analyzing credible information 
from a variety of sources—including 
international resources in multiple 
languages available through digital 
technology.

From analysis to synthesis to evalua-
tion, globally competent students can 

weigh and integrate evidence to create 
a coherent response that takes into 
consideration geographic, cultural, eco-
nomic, political, and other contextual 
factors: They can provide a compelling, 
evidence-based argument that consid-
ers multiple perspectives and draws 
defensible conclusions. 

2. recognize perspectives
With global competence, the golden 
rule, “Do unto others as you would 
have them do unto you,” becomes the 
platinum rule: “Do unto others as they 
would want done unto them.” This seis-
mic shift in perspective—from inward 
out to outward in—has profound impli-
cations. Globally competent students 
recognize that they have a particular 
perspective that others may or may 
not share. They are able to articulate 
and explain the perspectives of other 
people, groups, or schools of thought; 
identify influences on their own and 
others’ perspectives; and understand 
how differential access to knowledge, 
technology, and resources can affect 
people’s views. Globally competent stu-
dents can compare and contrast their 
perspectives with others’, and integrate 
their own and others’ viewpoints to 
construct a new one, when needed.

HANDOUT 

global competence:  
the knowledge and skills students need  
for success in an interconnected world
Asia Society Partnership for Global Learning

The concept of global competence has emerged as a way to articulate the knowl-
edge and capacities students need for the 21st century. Global competence is a 
crucial upgrade to our understanding of the purpose of education in a changing 
world. Young people everywhere deserve the opportunity to succeed in the global 
economy and contribute as global citizens. Designing education systems that 
help young people acquire the knowledge and skills they will need to seize this 
opportunity in the interconnected world of the 21st century is essential.

GLOBAL COMPETENCE: A DEFINITION  
These are the key elements of global competence:
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3. communicate ideas
Globally competent students under-
stand audiences that differ on the basis 
of culture, geography, faith, ideology, 
wealth, and other factors, and that 
these audiences may perceive differ-
ent meanings from the same informa-
tion. Globally competent students can 
effectively communicate, verbally and 
nonverbally, with diverse audiences 
(which requires speaking more than one 
language). These students are artisti-
cally and media savvy; they know how 
to choose and effectively use appropri-
ate technology and media with diverse 
audiences.

4. take action
What skills and knowledge does it take 
to go from learning about the world to 
making a difference in the world? First, 
it takes seeing oneself as capable of 
making a difference. Globally com-
petent students see themselves as 
actors, not bystanders. They’re able to 
recognize opportunities, from targeted 
human rights advocacy to the next 
out-of-the box, must-have business 
product we didn’t know we needed. 
Alone or with others, globally compe-
tent students can creatively envision 
and weigh options for action based on 
evidence and insight, and can assess 
the potential impact of each option, 
taking into account varied perspectives 

and potential consequences for others. 
Globally competent students demon-
strate the courage both to act and to 
reflect on their actions.

apply disciplinary  
and interdisciplinary expertise
Is global competence all skills and no 
knowledge? Hardly. As true now as at 
any other time, learning content mat-
ters. Global competence requires ap-
plying the capacities described above 
within academic disciplines, contextu-
alized within each discipline’s methods 
of inquiry and knowledge production. 
Globally competent students learn to 
think like historians or scientists or art-
ists by using the tools of the disciplines 
to investigate the world, recognize 
perspectives, communicate ideas, and 
take creative action.

Global competence also requires the 
ability to understand prevailing world 
conditions, issues, and trends through 
discipline-based and interdisciplinary 
learning. A competitive advantage will 
go to those students in San Francisco 
or São Paulo who know what’s going 
on in the world and how the world 
works, from climate change to migra-
tion trends to human rights. Educating 
for global competence requires us to 
provide students with substantive, de-
velopmentally appropriate engagement 
over time with the world’s complexities.

global competence: the knowledge and skills students 
need for success in an interconnected world (continued)
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ACTIVITY 

identifying global connections 

procedure
INTRODUCTION 
Introduce the activity by explaining to participants that they are going to model 
and debrief a global learning activity. It is a warm-up activity, so it is meant to be 
an icebreaker and a fun introduction to global content, but despite its simplicity, 
the activity has multiple goals. 

key point
Explain that while none of us may be experts on global topics, we all know at 
least one thing about another country. This activity is a chance for participants 
to share and explore what they know—and what they don’t know—in a nonjudg-
mental way.

ACTIVITY INSTRUCTIONS
Give each participant a sticky nametag. Ask participants to write on the nametag, 
without showing anyone else, the name of a country they feel has some connection 
to their local community. It can be something obvious (like a country from which 
many immigrants have arrived) or more subtle (like a country from which artwork 
was represented in a local gallery). Suggest that participants try to pick a surpris-
ing or unusual connection, as others will eventually try to guess their country. 

When everyone has finished, ask participants to stick their nametag on another 
person’s back, making sure not to show that person what the nametag says. Then, 
instruct participants to try to figure out the name of the country that is stuck to their 
back by asking other participants only yes-or-no questions. When they have guessed 
correctly, they should remove the nametag from their back and stick it on the front 
of their shirt. 

Allow the group to talk to one another and make guesses for a few minutes. When 
time is up, allow participants to give hints to help those who haven’t yet guessed 
their country. If participants are really stuck, others may give hints such as what 
letter the country name starts with, or what it rhymes with, so that everyone can 
complete the activity.

Once everyone has guessed correctly, go around the room and ask participants to say 
which country they chose and to explain in one sentence what connection that coun-
try has to their local community. You may want to write a list on chart paper of the 
types of connections you hear (such as heritage, business, faith, immigration, etc.). 

DEBRIEF
Ask participants what they thought about the activity. Elicit answers like: it was fun to 
guess, some of the community connections surprised me, it got us talking and moving, 
it helped us realize what we know and don’t know about the world, and so forth. 

Then ask, “Does an activity like this provide a meaningful global learning experience? 
Why or why not?” Elicit answers that suggest the activity is useful as a starting point. 
Emphasize that at the end of the activity, participants will know about various con-
nections their community has to other places, and they may have learned a few basic 
facts about those places. But the activity should leave them wanting to know and 
explore more. Ask participants, “What questions didn’t get asked in this activity that 
you want to explore further?”

TIME: 25 minutes

TYPE OF ACTIVITY 
Warm-up

ACTIVITY CATEGORY 
Activity Planning 
Relationships/Partnerships

TARGET AUDIENCE 
Directors/Coordinators, Line Staff; 
can also be facilitated with youth. 
See “Identifying Global Connections: 
Instructions for Facilitation with 
Youth” 

OBJECTIVES 
•	 Participants	will	identify	the	differ-

ent types of connections that exist 
between their communities and 
other countries and cultures. 

•	 Participants	will	learn	how	to	lever-
age personal and local connections 
for content knowledge, partner-
ships,  
and resources. 

•	 Participants	will	explore	how	to	 
implement this or a similar activity 
with young people of various ages.

•	 Participants	will	understand	that	
this activity is a “warm-up,” or 
introduction to the topic, but does 
not in itself provide a meaningful 
global learning experience.

MATERIALS
•	 Sticky	nametags

•	 Pens

•	 Chart	paper	(optional)

•	 Markers	(optional)

•	 “Community	Connections	for	
Global Learning” handout

•	 “Identifying	Global	Connections:	 
Instructions for Facilitation with 
Youth” handout (optional)
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key point
Explain that an activity like this is fun and can help us identify starting points,  
but it is just a first step toward a better understanding of our connections to 
other countries, cultures, and world issues.

Review the “Community Connections for Global Learning” handout with the group.  
Ask the group to identify the connections listed on the handout that already came 
up in discussion, and encourage participants to do more research to explore the 
listed connections that did not come up. 

CLOSING 
key point
Explain that there are always global connections within any community, as well  
as within any afterschool program, and many are not obvious. These connec-
tions can provide a point of departure, and a valuable resource, to support 
afterschool global learning. 

FACILITATION WITH YOUTH 
Discuss how staff might facilitate the same or a similar activity with young people 
in order to help them recognize how their community is connected to the larger 
world and provide some starting points for global learning. Provide the handout 

“Identifying Global Connections: Instructions for Facilitation with Youth.” Ask par-
ticipants to suggest ways to modify this activity to be appropriate for the age-range 
of young people they work with.

identifying global connections (continued)
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HANDOUT 

community connections for global learning

Within every community, no matter its size or location, there are connections to other parts of the world. These connections can 
create starting points for exploring the world, as well as resources that can support afterschool global learning. Consider the 
many connections that may already exist in your community to help support global learning: 

 population diversity  start with immigrant and heri-

tage organizations. 

 cultural traditions  start with local museums and 

historical societies.

 schools  start with school boards, school administra-

tion, principals, Parent-Teacher Associations.

 educational exchange organizations  start with AFS 

Intercultural Programs, American Institute For Foreign 

Study (AIFS), American Councils, EF Education, and 

others that have networks throughout the country. The 

Council on Standards for International Educational 

Travel (CSIET) maintains a list of K-12 travel and 

study programs, at http://www.csiet.org/publications-
resources/publications/listed-programs.html.

 colleges and universities  start with international 

education programs, international faculty, international 

students, and American faculty and students who 

have returned from study abroad, as well as the 120 

federally-funded (Title VI) university-based National 

Resource Centers focusing on Africa, Asia, Canada, 

Europe, Latin America, the Middle East, the Pacific 

Islands, and International Studies. The Outreach World 

website (http://www.outreachworld.org) highlights 

the various K-12 teaching resources and educational 

activities produced by the National Resource Centers, 

beginning with the Middle East.

 business, economic development, and trade  
organizations  start with the Chamber of Commerce 

or World Trade Council.

 policy centers  start with state and national  

government representatives’ offices and websites.

 international affairs organizations  start with  

the World Affairs Councils, United Nations Associa-

tions and Model United Nations, and State Geo-

graphic Alliances. 

 faith-based programs  start with local churches, 

temples, mosques, and other houses of worship.

 international volunteer programs  start with 

Kiwanis, Rotary Clubs, Lions Clubs, or other interna-

tional humanitarian organizations.

 media  start with local print, Internet media 

television, and radio stations, especially those whose 

audiences include diverse cultural groups. Interna-

tional education organizations, such as the Interna-

tional Education and Resource Network (iEARN) and 

ePals, also provide electronic linkages globally. 
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HANDOUT 

identifying global connections: 
instructions for facilitation with youth  

Below are some suggestions for facilitating the activity “Identifying Global Connec-
tions” with young people in your program. This activity is a helpful tool for introducing 
the idea that everyone has connections to other countries and cultures, and it pro-
vides numerous starting points to help youth explore these connections in more depth.

NOTE: Some participants may feel intimidated by this activity, especially if they 
have not had any previous exposure to global learning activities. If you think this 
may be the case for your group, introduce the activity by saying that it is meant 
to be a fun introduction to thinking about countries and cultures outside of the 
United States. Suggest that while none of us are experts, we all know at least one 
thing about another country, and this activity is a chance to explore both what we 
know and what we’re still curious about.

PROCEDURE
Give each participant a sticky nametag. Ask them to write on the nametag, without 
showing anyone, the name of a country that they know about or that they would 
like to learn about. When everyone has written a country name, ask participants 
to stick their nametag on another person’s back, again making sure not to show 
that person what the nametag says. Then, instruct participants to try to figure out 
the name of the country that is stuck to their back by asking each other yes-or-no 
questions only. (You may want to ask your participants to give you some examples 
of yes-or-no questions so you’re sure everyone understands.)

Tell participants that once they guess correctly, they can remove the nametag from 
their back and stick it on the front of their shirt. Allow the group to talk to one 
another and make guesses for a few minutes. When time is up, allow the group 
to give hints to anyone who hasn’t yet guessed their country. Once everyone has 
guessed correctly, go around the room and ask participants to say which country 
they chose and explain why they chose that country. 

DEBRIEF
Ask participants what they thought about the activity—was it fun? Then explain 
that whether we know a lot or know just a little about another country, there is 
always more to learn. An activity like this is just a first step toward a better under-
standing of our connections to other countries, cultures, and world issues.

MATERIALS

•	 Sticky	nametags

•	 Markers
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ACTIVITY
Expanding Horizons video 

procedure 
INTRODUCTION
It is important for afterschool staff to not only be able to provide global learning  
opportunities for young people, but also be able to articulate the importance of 
global competence to the various stakeholders involved in their programs. 

Introduce the Expanding Horizons video. Explain that it makes the case for why  
global competence is important and how afterschool programs can provide mean-
ingful global learning opportunities for young people. 

ACTIVITY INSTRUCTIONS
Ask participants to review the “Expanding Horizons Video Viewing Guide” handout. 
Ask them to jot down on the handout, as they watch the video, examples of why 
global competence matters and why afterschool programs are well-positioned to 
make global learning happen.

Play either the 5-minute or 15-minute version of the Expanding Horizons video,  
depending on the overall length of your training. (We recommend that you use the 
5-minute version of the video in this activity if you have only 1.5, 3, or 6 hours for 
training, but be aware that you will need to adjust the “Expanding Horizons Video 
Viewing Guide” handout to align with the shorter video.)

After playing the video, ask participants to say why global competence is im-
portant based on what they saw. Write their responses on a sheet of chart paper. 
Next, ask participants what makes afterschool programs an ideal setting for global 
learning to take place, and write those responses on another sheet of chart paper. 
Ask the group to prioritize the points on both lists based on the needs and con-
cerns of parents, funders, and other afterschool supporters in their community.

DEBRIEF
key point
Explain that it is important for afterschool staff and programs to identify the 
stakeholder audiences they need to convince to support global learning. Pro-
grams will need to tailor a message that will resonate with this audience and 
compile specific facts, quotes, and other information to support the message. 

Briefly review the “Talking Points to Help Make the Case for Global Learning” 
handout, the “How to Create a Fact Sheet to Support Global Learning” handout, 
and the “Quotes on the Importance of Global Learning” handout.

CLOSING
Reinforce the idea that that these handouts, along with the Expanding Horizons 
video, can all be used as tools to help staff advocate for support for their afterschool 
global learning activities.

TIME: 20–35 minutes

TYPE OF ACTIVITY
Discussion

ACTIVITY CATEGORY 
Communication/Facilitation  
Relationships/Partnerships

TARGET AUDIENCE 
Directors/Coordinators, Line Staff

OBJECTIVES
•	 Participants	will	be	able	to	define	

why global competence is impor-
tant and understand why after-
school programs are ideal settings 
for global learning.

•	 Participants	will	be	able	to	articu-
late these concepts and relate their 
importance to stakeholders (young 
people, parents, school or after-
school colleagues, funders, etc.)

•	 Participants	will	understand	how	 
to compile a variety of supporting 
documents, such as fact sheets 
and quote sheets, to engage stake-
holders in global learning.

MATERIALS
•	 Expanding	Horizons	video, online  

at http://www.asiasociety.org/after-
school/video (15-minute version)  
or http://www.asiasociety.org/video/ 
education-learning/expanding- 
horizons-afterschool-and-global-
literacy (5-minute version)

•	 Laptop,	speakers,	and	projector	

•	 “Expanding Horizons Video  
Viewing Guide” handout

•	 Pens

•	 Chart	paper

•	 Markers

•	 “Talking	Points	to	Help	Make	the	
Case for Global Learning” handout

•	 “How	to	Create	a	Fact	Sheet	to	 
Support Global Learning” handout

•	 “Quotes	on	the	Importance	of	
Global Learning” handout
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HANDOUT 

Expanding Horizons video viewing guide

The Expanding Horizons video makes the case for integrating global competence—international knowledge, skills, and perspec-
tives—into afterschool and summer programs. The video is available for online viewing at the Asia Society website: http://www.
asiasociety.org/afterschool/video.1 As you watch, look for information and examples that illustrate the importance of global learn-
ing and how afterschool programs are ideal settings for making it happen. 

why global learning matters why afterschool programs are ideal settings

1. Note: This video is an excellent tool that you can use to make the case for global learning to your program stakeholders. You can play a 5-minute  
version of the video at http://www.asiasociety.org/video/education-learning/expanding-horizons-afterschool-and-global-literacy, and the full 15-minute  
video at http://www.asiasociety.org/afterschool/video.
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HANDOUT 

talking points to help make the case for global learning 

Once you’ve made a commitment to global learning at your program site, it is important to get your program’s 

staff, supporters, and stakeholders on board. The talking points below will help you gather support from various 

groups who are involved (or who you want to get involved) in your program.

TO ALL STAKEHOLDERS

Many people, once introduced to the need for global competence and global learning, jump on board right away. But some 
may feel that the United States can and should remain separate from the world. With these people, you may want to make an 
explicit connection to current events or trends—such as 9/11 and terrorism or the global economic crisis—to illustrate that 
whether we like it or not, every country is now globally interconnected. 

•	 Today’s young people live in a world vastly different from the one in which their parents and teachers grew up.

•	 Rapid economic, technological, and social changes connect people across the globe as never before. 

•	 These dramatic changes require educators and youth workers to provide a new approach in preparing young people for suc-
cess in their lives and careers.

•	 To be successful in today’s global era, young people will need a new set of educational experiences—both during and after 
school—to help them expand their horizons from their neighborhood to the world.

•	 Afterschool programs are particularly well-positioned to provide young people with opportunities to explore global themes and 
build important 21st century skills.

•	 Global competence—possessing the knowledge, skills, and disposition to understand and act creatively on issues of global 
significance—is essential to students’ success in the world today and into the future.

•	 For all of today’s students, regardless of their backgrounds, knowledge of the world and how it works is a necessity, not a luxury.

TO YOUTH

Young people have a natural curiosity about the rest of the world. Faraway people and places they have never before heard of 
may be exotic and fascinating, but remember to help connect what young people are learning about the rest of the world to 
their own interests, concerns, and lives. 

•	 Young people around the world live, eat, play, and view the world in a variety of different ways (just like you). It can be inter-
esting to learn about our many differences, but there are also many similarities between our ways of life.

•	 Global learning begins in our own neighborhoods, by getting to know the people and cultures around us, learning to com-
municate with people close by and far away, and seeing the world as others see it.

•	 We all live on one planet, and these days everyone is connected to one another. We all need to contribute to the positive 
development of not only our local community, but the global community as well.

TO FAMILIES

Parents want what is best for their children. And all children deserve the opportunity to compete for high-paying jobs in the 
global economy; to collaborate, create, and innovate with peers around the world; and to take action on global issues that 
impact them locally.

•	 The job market is changing rapidly. As more routine jobs can be outsourced or done by computer, advantages will go to 
workers who can analyze and solve problems, recognize patterns and similarities, and communicate and interact with other 
people in global work teams.
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•	 Students familiar with other cultural perspectives are often more tolerant of others—more willing to get along and resolve 
issues with others—whether it be their peers in a culturally diverse school or their peers living in another country.

•	 Young people naturally care about other people and other children around the world, and they want to have the opportunity 
to connect and collaborate with their peers to affect their shared global future. 

TO AFTERSCHOOL STAFF

Helping America’s young people achieve global competence is everyone’s responsibility. Although educators and youth workers 
may not always feel that they have the content knowledge necessary to provide global learning, the need is too urgent to wait. 
And in many ways, global competence is an appropriate and relevant goal for the afterschool field. 

•	 All students need an array of educational opportunities to become globally competent, both during the school day and be-
yond. The need is especially important among low-income and minority youth who may not be able to access global learning 
opportunities in school, at home, or through other activities. 

•	 Global learning and afterschool learning demonstrate close alignment of core principles and goals, including a strong focus 
on youth leadership and action, a belief in the power of project-based and learner-centered instructional strategies, and a 
recognition of the importance of community partnerships in providing relevant connections between personal, local, and 
global issues and interests.

•	 A global approach can help afterschool programs provide the academic, social, and emotional development young people 
need for success in the 21st century, such as global knowledge, cross-cultural communication and understanding, and val-
ues of respect and concern for other cultures, peoples, and places. 

•	 The world is big, and no one can be an expert on all countries, cultures, or topics. But we all know at least one thing about 
other people, places, or global issues. Start by exploring the existing interests and expertise within your organization and 
community, and see where it can take you! 

TO SCHOOL LEADERS

When approaching school leaders, remember that just like afterschool programs, schools are often overburdened and under-
resourced. Global learning may seem like just one more thing to add to the day. However, by embedding global learning across 
the curriculum and across the learning day, schools can achieve the basics while at the same time engaging youth in the 
knowledge and skills needed for success in the global 21st century.

•	 Global competence is not just a new set of knowledge and skills, but rather a new idea for reframing K-12 education in 
America to respond to the demands and opportunities of globalization.

•	 A world-class education must include global learning across the curriculum  
and across the learning day, and provide a deep understanding of world cultures and issues.

•	 Afterschool programming can complement day-school efforts toward building global competence and 21st century skills.

TO PARTNERS

In order to achieve global competence, young people need access to a variety of global content and learning experiences. No 
single school or afterschool program can do it alone. Partnerships between afterschool programs, schools, and communities are 
essential to preparing youth for future success. 

•	 To provide global knowledge, skills, and experiences, we must use the diversity, expertise, and resources in our midst as a 
point of departure for learning about the world. 

talking points to help make the case for global learning (continued)
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•	 Young people need opportunities, mentors, and materials and other resources that help them relate to the wider world, see 
connections between local and global realities, and discuss the many nuances of identity and culture.

•	 What is good for young people is also good for their community. Helping young people become globally competent also 
helps them become highly skilled workers, active citizens, and well-informed voters in a global 21st century.

TO FUNDERS

For America’s young people, global competence is critical to future success. Therefore, global learning must provided to all 
students, regardless of background, as a matter of equity. When approaching funders, consider the ways in which global com-
petence can help meet their priorities and goals, such as by providing the global knowledge and skills necessary for workforce 
development, promoting 21st century skills like problem solving and critical thinking to improve life skills, improving health 
and safety by increasing tolerance for diversity, enhancing arts education through the exploration of varied cultural traditions, 
and so forth. 

•	 Today’s students need a world-class education to compete and cooperate in a global marketplace and become globally  
competent citizens in an increasingly small world.

•	 Although we live in an interconnected world, many of America’s young people have yet to travel beyond their neighborhoods. 
And yet, the increasing diversity of our neighborhoods presents an enormous opportunity for global learning.

•	 Despite young people’s natural curiosity about the rest of the world, research demonstrates that most young people lack 
essential international knowledge and skills. Surveys conducted by Asia Society and National Geographic-Roper indicate 
that, compared with students in nine other industrialized countries, students in the United States lack knowledge of world 
geography, history, and current events.2

TO POLICYMAKERS

When approaching policymakers, you may encounter fears that global citizenship may take precedence over national citi-
zenship. It helps to emphasize that global learning provides important perspectives on local and national issues, and often 
strengthens young people’s commitment to civic engagement and participation in their own country. 

•	 International knowledge and skills are vital not only to the future of our children, but also to the future of our country and the world.

•	 Our increasingly diverse communities and workplaces require a citizenry with increased understanding of other cultures. 

•	 More than ever before, our national security is intertwined with our understanding of other cultures and languages.

•	 As the line between domestic and international affairs increasingly blurs, U.S. citizens will be asked to vote and act on is-
sues that require greater knowledge of the world.

•	 Global knowledge and collaboration skills will be required to solve the complex international challenges facing our country 
and others—such as nuclear proliferation, terrorism, global disease epidemics, climate change, and poverty.

2. National Geographic-Roper Public Affairs 2006 Geographic Literacy Study (New York: GfK NOP, 2006). http://www.nationalgeographic.com/roper2006/
pdf/FINALReport2006GeogLitsurvey.pdf (accessed February 2, 2010).

talking points to help make the case for global learning (continued)
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ECONOMIC STATISTICS

Economic statistics can help you to show how much your 
state relies on foreign direct investment and trade with 
other countries. These data are important to policymak-
ers and business leaders, who are potential supporters 
of your program’s global learning efforts. Below is a list 
of websites that can provide you with state economic 
information.

TradeStats Express 
http://ita.doc.gov/td/industry/otea/state/index.html
The U.S. Office of Trade and Economic Analysis provides 
data on trade exports from each state, including the top 
trading partners and top five export products for each state.

U.S. Census 
http://www.census.gov/mcd/exports/
This page on the U.S. Census site provides the number  
of jobs in each state that are tied to exports.

Bureau of Economic Analysis
http://www.bea.gov/regional/index.htm
The BEA provides information on foreign direct invest-
ment received by each state as well as Gross State 
Product (GSP) information.

Organization for International Investment 
http://www.ofii.org/insourcing-stats.htm#statejobs
OFII provides information on what international business-
es invest in each state, including a list of businesses that 
invest in the state and how many people they employ.

NAFSA: Association of International Educators 
http://www.nafsa.org/public_policy.sec/international_ 
education_1 
NAFSA provides a report for each state on the economic 

benefits of international education.

DEMOGRAPHIC STATISTICS

U.S. residents increasingly interact and work with 
individuals from vastly different backgrounds and 
cultures. Demographic statistics can help you illustrate 
both the changing population of your community or 
state—whether from immigration, educational exchange, 
or tourism—and the need to prepare future citizens for 
success in this multicultural environment. 

U.S. Census Bureau 
The U.S. Census Bureau provides statistics on how many 
people in each state are not fluent in English: http://fact-
finder.census.gov/home/saff/main.html?_lang=en. (Choose 
your state, then, on the left side, choose People and 
Origins & Languages.)

The U.S. Census Bureau also provides demographic sta-
tistics for each state’s population, including the foreign-
born population: http://factfinder.census.gov/home/saff/
main.html?_lang=en. (Choose your state and click go, 
then scroll down to ACS Demographic information.)

Open Doors Report on International  
Education Exchange 
http://opendoors.iienetwork.org/page/131530/
Open Doors provides statistics on how many foreign stu-
dents and international scholars are studying in each state, 
and how many students from each state are studying abroad. 

ITA, Office of International Tourism 
http://www.tinet.ita.doc.gov/outreachpages/index.html
The ITA provides statistics on how many international 
tourists each state has received.

Modern Language Association Language Map 
http://www.mla.org/census_main
The MLA used 2000 census data to map out the locations 
and numbers of speakers for 30 languages and three groups 

of less commonly spoken languages in the United States.

HANDOUT 

how to create a fact sheet to support global learning

By Heather Singmaster

As you gather support for global learning from stakeholders, you will need to make a case for why global learning is relevant to 
your community specifically and to the young people you serve. Start by gathering facts about how immigration and the global 
economy are already connected to your community or state—this is the world for which youth need to be prepared to succeed. 
Compile the relevant facts in a short, 1- to 2-page fact sheet.

Fact sheets are important to many audiences. Organizations use them to send messages to targeted parties or to the general 
public. Trade and economic statistics are essential to make the case to policymakers and business leaders. Fact sheets can 
also help you gather statistics to enhance the need or rationale section of funding proposals, and to keep staff and supporters 
on the same page about the need for global learning in afterschool programs. 
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HANDOUT 

quotes on the importance of global learning 

By Heather Singmaster

Like fact sheets, quote sheets can help organizations get the word out to partners, reporters, and the general public. People 
who are unfamiliar with an issue are more likely to become involved, or do more reading on a topic, if they see a quote that 
shows someone they know and respect supports the issue.

When crafting a quote sheet, try to find quotes from highly recognized experts in education or from people in your community, 
state, or federal government. To request quotes from higher-level officials or experts, approach their press secretaries. You may 
be asked to craft the quote first so that it can be quickly edited and approved. Make the quotes relevant and interesting, and 
be sure to include the name and title of the person being quoted.

You may use any of the quotes below and add them to your own quote sheets or press releases. Feel free to use the same 
format or create your own.  

FEDERAL GOVERNMENT LEADERS

“In a 21st century world where jobs can be shipped wherever 

there’s an Internet connection, where a child born in Dallas  

is now competing with a child in New Delhi, where your best 

job qualification is not what you do, but what you know— 

education is no longer just a pathway to opportunity and  

success, it’s a prerequisite for success.” —President Obama

“America will not remain true to its highest ideals, and 

America’s place as a global economic leader will be put at 

risk, unless we not only bring down the crushing cost of health 

care and transform the way we use energy, but also if we do 

not do a far better job than we’ve been doing of educating our 

sons and daughters—unless we give them the knowledge and 

skills they need in this new and changing world. The source 

of America’s prosperity has never been merely how ably we 

accumulate wealth but how well we educate our people. ... 

The relative decline of American education is untenable for our 

economy, it’s unsustainable for our democracy, it’s unaccept-

able for our children, and we can’t afford to let it continue.”  

—President Obama

“In today’s era of global economics, rapid technological change 

and extreme economic disparity, education is the most pressing 

issue facing America. Preparing young people for success in 

life is not just a moral obligation of society. It’s an economic im-

perative. As President-elect Obama has said many times, ‘The 

nations that out-teach us today will outcompete us tomorrow.”  

—Arne Duncan, Secretary of Education

“There will be challenges in the United States’ relationship 

with China as it grows and we seek to maintain our position 

in the world and our standard of living. But it is my hope that 

the United States will spend some of our time and money 

getting to know China better, and that Chinese citizens will 

spend time getting to know us.” —Senator Alexander (R-Tenn.)

STATE AND LOCAL GOVERNMENT LEADERS

“In our global economy, American students, workers, and busi-

nesses face new and fierce competition from around the world. 

We live in a changing world, with changing technology, chang-

ing culture, and changing economies. [As a result, U.S. citizens 

need] to better understand language, culture, and foster rela-

tionships; and of course a big part of that is having an educa-

tional system that is aware of those trends. We need to prepare 

our educational curriculum.” —Governor Pawlenty, Minnesota

“I have traveled around the world and witnessed firsthand our 

competition, and it is very clear that we need to maintain 

high standards. We let our students down if we fail to prepare 

them to succeed in this global economy. Our future lies in our 

ability to compete, and that lies in our ability to have the best-

trained workforce.” —Governor Gregoire, Washington
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BUSINESS AND MEDIA LEADERS

“If you want to understand business anywhere and be successful, 

it isn’t just about the language. You absolutely must understand 

the culture.” —E. Neville Isdell, former Chief Executive Officer, The 

Coca-Cola Company

“In today’s global economy, foreign language skills have 

become vital to our children’s future as members of the 

workforce and to our nation’s future success in the world. It’s 

time for business leaders and concerned community members 

to sound a new clarion call that will wake up policymakers and 

educators to the importance of teaching foreign languages to 

our children.”  

—John J. Castellani, President, Business Roundtable

“Our nation’s schools are locked in a time warp. ... by ignoring 

critical languages such as Chinese and the essential cultural 

knowledge needed to succeed, our school systems are out  

of step with new global realities.” —Charles E. M. Kolb,  

President of the Committee for Economic Development

“We believe that students with cross-cultural backgrounds, 

especially those who speak Chinese and understand its  

culture, will be better equipped to become leaders at com-

panies with international operations.” —Alfred J. Verrecchia, 

President and Chief Executive Officer, Hasbro

“What we refer to as international education is in most other 

countries simply called education. A student in Brazil, Russia, 

India, China would not need convincing of the merits of  

a global education, of learning a foreign language, or immers-

ing himself or herself in the culture of a foreign country.”  

 

—Tracy Wolstencroft, Head of The Goldman Sachs Center for  

Environmental Markets; Head of Goldman Sachs’ Public Sector  

and Infrastructure Banking

“In these changing times, it’s so important that we harness the 

power of afterschool and summer programs to bring the world 

to our children—and provide them with the skills they need to 

succeed.” —Soledad O’Brien, Anchor and Special Correspondent, 

CNN; Board Member, The After-School Corporation (TASC)

EDUCATION LEADERS

“Americans have been the world’s most successful students 

and entrepreneurs for the past century. We have to envision 

a new set of global skills that include understanding world 

languages and cultures to retain our edge in an increasingly 

interconnected economy.” —Gaston Caperton, President,  

The College Board

“Beyond its economic advantages, global competence is also  

a cornerstone of democratic leadership and citizenship.”  

—Fernando Reimers, Ford Foundation Professor of International 

Education, Harvard Graduate School of Education

AFTERSCHOOL LEADERS

“While we wait for the formal education systems to respond, 

there is a giant challenge and opportunity for all who care 

about youth development and afterschool learning to begin 

to expose our kids to the larger world beyond our borders.”  

—Terry Peterson, Chair, Afterschool Alliance

“There is a good fit between afterschool programs and global 

literacy because what both are trying to do is help a young 

person become a responsible and caring adult—responsible 

for themselves as citizens, workers, and family members.”  

—Heather Weiss, Founder and Director, Harvard Family  

Research Project

“Global literacy is not an extra. It’s not a frill. It needs to be 

an essential part of public education now—during the day 

and in afterschool programs.” —Joan Lombardi, Deputy As-

sistant Secretary and InterDepartmental Liaison for Early Child-

hood Development, Administration for Children and Families, U.S. 

Department of Health and Human Services

quotes on the importance of global learning (continued)
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ACTIVITY 
defining global competence for youth

procedure
INTRODUCTION 
Explain to participants that it is important for staff to be intentional about helping 
youth build global competence. In order to do this, we must first define what global 
competence “looks” like in young people and identify the specific goals we are 
working towards when leading global programming after school. The main goal of 
this activity is for staff to define the characteristics of a globally competent young 
person and to identify specific outcomes to help young people work towards.

ACTIVITY INSTRUCTIONS 
Explain that Asia Society has developed a set of “Global Leadership Performance 
Outcomes” (GLPOs) for youth, which we’ll be reviewing in detail later. The out-
comes serve as a marker for the competencies we hope to see young people attain 
by the time they are preparing to graduate from high school (or at about age 18). 
Tell the group that there are many potential characteristics of a globally competent 
young person and this activity will help them identify some specific examples.

Explain that like the definition of global competence, the GLPOs are broken into 
four categories: Investigate the World, Recognize Perspectives, Communicate Ideas, 
and Take Action. Break participants into four groups and give each group some 
markers and a sheet of chart paper with one of the four categories written across 
the top. (There should be one chart for each of the four categories.) Explain that 
each group will be tasked with coming up with a description, based on the assigned 
category, of what a globally competent young person should know and what they 
should be able to do. Give the groups about ten minutes to work.

When time is up, ask the groups to identify which characteristics they feel their 
young people already possess (drawing a star next to each) and which characteris-
tics they most want to help young people develop further (circling each). Give the 
groups a few minutes to work then ask for a spokesperson from each small group to 
present back to the large group.

Present the “Global Leadership Performance Outcomes for Youth” handout. Explain 
that this is a tool that can help staff recognize the characteristics of a globally 
competent young person. Discuss how this tool can be used to both plan and assess 
programs and activities.

key point
The outcomes the groups brainstormed, and the outcomes on the handout, repre-
sent things we hope young people will have achieved by the time they finish high 
school. These are an end goal, not characteristics we expect young people al-
ready to possess when they enter our programs. Acknowledge that the earlier and 
more consistently we expose young people to global learning activities the more 
likely they will be to achieve these kinds of outcomes by high school graduation. 

Tell the group that their next step should be planning intentionally about how to help 
young people achieve these specific outcomes. In order to do that, we need to give 
some thought to how children from different age groups and developmental levels can 
start to build these competencies.

TIME: 30 minutes

TYPE OF ACTIVITY 
Discussion

ACTIVITY CATEGORY 
Communication/Facilitation  
Relationships/Partnerships

TARGET AUDIENCE 
Directors/Coordinators, Line Staff

OBJECTIVES 
•	 Participants	will	define	and	under-

stand the characteristics of global 
competence for youth, and identify 
areas to focus on building further 
competence.

MATERIALS
•	 “Global	Leadership	Performance	

Outcomes for Youth” handout 
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As a large group, discuss the following:

•	 What are some things young people in your group/program can start doing now to 
help them work towards these outcomes? Keep in mind their ages and grade levels.

•	 By beginning or continuing global programming at your site, what kind of prog-
ress would you realistically expect to see in six months? One year?

CLOSING 
Explain that it is important to be intentional about what we want young people to 
gain from participating in global learning activities so that we can plan program-
ming that will help them achieve those goals. The GLPOs are examples of out-
comes that are achieved over time and through repeated exposure to meaningful 
global learning opportunities.

key point
Global learning shouldn’t be confined to the afterschool environment. Schools, 
parents, and communities also play a role in helping young people to become 
globally competent. For this reason, afterschool program staff should work 
towards meaningful partnerships with these stakeholders in order to provide 
comprehensive global learning opportunities for youth. 

defining global competence for youth (continued)
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It is important for both staff and youth to understand what goals they are working towards in order to achieve global competence. 
While global learning is an ongoing process that can begin in early childhood, these outcomes should be seen as an “end goal” 
that young people who regularly participate in global learning activities should be able to attain by the end of high school. Youth 
may realize these goals through participation in a range of learning settings and learning experiences over multiple years.  
 
investigate the world

Students can:

 identify global topics that matter to them and can generate valid research questions to help them explore those topics.

 conduct research on global issues using a variety of media formats and sources, including international sources (such as newspapers, 
websites, or first-person interviews).

 draw valid conclusions about global issues based on their research.

 develop an argument or position on global issues that considers multiple perspectives. 
 
recognize perspectives

Students can:

 express their own perspectives and identify the perspectives of other people or groups, with respect to local and global issues.

 identify factors that influence their own and others’ perspectives, such as their own personal experiences, religious beliefs, or other 
cultural influences.

 explain how interactions across cultures and between individuals with different perspectives can influence events.

 assess varying levels of access to information and resources throughout the world, and can express how that access impacts quality of life 

and perspectives about the world.

communicate ideas

Students can:

 recognize that people from diverse backgrounds perceive information differently, even when receiving the same information.

 listen to and communicate effectively, both verbally and non-verbally, with a variety of people from diverse backgrounds.

 select and use appropriate technology and media to communicate with diverse audiences.

 reflect on how effective communication can lead to collaboration and understanding.

take action

Students can:

 set short-term and long-term goals related to making a positive impact on local and global issues that matter to them.

 plan and carry out “action projects” based on research, and can articulate the potential impact of their actions.

 assess the impact of their actions on global issues.

 reflect on their role an actor and advocate for global issues that matter to them. 

Note: These Global Leadership Performance Outcomes are in draft form. They were created as part of Asia Society’s International Studies Schools 
Network’s Graduate Portfolio System (GPS), which is currently under development. The Global Leadership Performance Outcomes are meant to drive 
curriculum, instruction, and assessment in conjunction with similar performance outcomes describing criteria for global competence within the academic 
disciplines.

HANDOUT
global leadership performance outcomes for youth 
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ACTIVITY
involving stakeholders 
in global learning

procedure 
INTRODUCTION 

key point
Explain to participants that they don’t have to go it alone. It is important to 
think about how to engage relevant stakeholders to support their work infusing 
global learning after school.

ACTIVITY INSTRUCTIONS 
With the large group, brainstorm a list of current and potential stakeholders 
(people who have some investment in their program). Elicit categories like staff, 
students, parents, local politicians, funders, and other community partners. Write 
the responses down on chart paper.

Next, ask each participant to choose one of the stakeholders on the list and com-
plete the “Involving Current and Potential Stakeholders in Global Learning” hand-
out. Using the handout, they will brainstorm what their chosen stakeholders can 
offer to support global learning as well as how these stakeholders would benefit 
from getting involved with the global aspects of their programs. Give participants 
several minutes to work, then ask for volunteers to share what they wrote.

After all volunteers have shared, take another look at the brainstormed list of 
stakeholders and point out any that weren’t discussed. As a large group, brainstorm 
some ways these remaining stakeholders can support global learning in afterschool 
programs as well as how those stakeholders might benefit from getting involved. 

If you have time, review the handouts “Partnerships: How to Get Started” and 
“Engaging the Business Community” or point them out to participants as additional 
information that can help staff involve stakeholders.

CLOSING
Ask the group to think about the role that young people can play in interacting with 
stakeholders. Ask participants to take another look at the stakeholders on the list, 
then share some examples of situations in which young people could interact with 
those people around global learning. Ask, “What are the benefits of involving young 
people in conversations with current and potential partners?” Elicit the idea that 
involving youth in this way can not only make conversations with stakeholders more 
successful, but also help engage young people in a meaningful way. Conversations 
with stakeholders can build young people’s sense of ownership in their program while 
helping them develop skills like letter writing, public speaking, and professionalism.

TIME: 20 minutes

TYPE OF ACTIVITY 
Discussion

ACTIVITY CATEGORY 
Relationships/Partnerships

TARGET AUDIENCE 
Directors/Coordinators, Line Staff

OBJECTIVES
•	 Participants	will	identify	their	

program’s existing and potential 
stakeholders and explore strategies 
for engaging them to support  
global learning afterschool

•	 Participants	will	explore	ways	to	
involve young people in interacting 
and involving stakeholders in  
global learning.

MATERIALS
•	 Chart	paper

•	 Markers

•	 “Involving	Current	and	Potential	
Stakeholders in Global Learning” 
handout

•	 Pens

•	 “Partnerships:	How	to	Get	Started”	
handout (optional)

•	 “Engaging	the	Business	Commu-
nity” handout (optional)
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HANDOUT

involving current and potential stakeholders in global learning

Your program’s existing and potential stakeholders (including staff, volunteers, parents and families, funders, community partners, 
local politicians, and community groups, to name a few) can support global learning at your program in a variety of ways. Stake-
holders can also benefit greatly from getting involved. When you can clearly spell out the benefits of working with your program, 
stakeholders will be much more likely to want to participate! Use the space below to brainstorm what kind of support you think 
stakeholders can offer your program as well as the potential benefits they can expect to gain as a result of their participation.

 
stakeholder

Example:

A local business that provides $1000 
in funding to your program each year.

 
what can they offer your program?

(Consider all the global expertise,  
objects, experiences, or other support 
they may be able to offer.)

Example:

Businesspeople could volunteer as 
guest speakers about how their busi-
ness is connected to the global econo-
my, or about their experiences visiting 
and/or working in other countries.

how might they  
benefit from the partnership?

(Consider the stake they may have in 
preparing globally competent youth and 
how your program can help them meet 
this goal.)

Example:

Your program helps educate a future 
community workforce that will know 
how the company works and is exposed 
to information about other countries 
where the company works.
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HANDOUT
partnerships: how to get started

Here are some ideas to get started and continue building partnerships with community organizations, businesses, and funders.

•	 Survey the community. Ask young people to  
identify key cultural and international assets in 
your community, map them geographically, and 
list the specific activities and programs that  
are available. Help youth organize the information 
to share with others.

•	 Ask for what you need. Once community assets 
have been identified, ponder which ones offer 
the most potential to help with your international 
efforts. Then ask the organization for what you 
need—ask to set up a museum visit, for instance, 
or tell a local business you’d like a 2-hour meet-
ing with 20 students and a top executive—and 
set an agenda. Set timetables for the deliverables 
you expect. Start slowly and build. Consider 
opening your request list with items that can be 
delivered free-of-charge.

•	 Let your partners know why they are so valuable, 
and explain how their participation benefits them. 
(For example, students may return as future em-
ployees to a business; museums will build future 
members from the local community.)

•	 Consider a variety of partnership roles. Partners 
can lend support to a fundraising idea, mentor 
students, offer expertise, or provide materials, 
services, or facilities to the program.

•	 Nurture your partners. Follow up after activi-
ties. Make sure youth send thank-you notes after 
events in which partners have participated. If a 
partnership is not working, end it gracefully. If a 
partnership is working, find ways to publicize its 
success— call your local newspaper or news blog, 
or invite them to an event.

•	 Bring partners together. Consider a year-end event 
at which partners can be honored for their partici-
pation. Ensure that youth participate and, ideally, 
that they plan the event.

•	 Tap parents as partners. Parents can be an invalu-
able source for languages and cultural knowledge.

•	 Highlight what afterschool programs can offer to 
partners. Programs can provide community ser-
vice through projects and educational campaigns, 
interns or volunteers for local business and com-
munity organizations, and service opportunities 
for college students.
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HANDOUT
engaging the business community

By Heather Singmaster 

Many people approach businesses solely with requests for funding. Remember that they can contribute through time,  
expertise, reputation, and leadership as well. When approaching businesses, it is very important to address the two questions 
they might focus on: 

•	 Why should we make this investment? 

•	 What is in it for the company? 

Companies have many resources to share, but are always concerned that their resources be allocated in ways that are  
in the best interest of the company. The business community might be interested in global learning because:

•	 Many businesses recognize that developing international skills in local workers makes companies more competitive  
globally. They may therefore understand the need for programming that builds global competence.

•	 Business leaders, on a personal level, feel a concern for the community in which they live and want to make sure  
school- and community-based programs develop the best programs possible for their own children.

•	 Companies have a mission statement, and the company’s philanthropy will often fall within this mission  
or community statement.

THE ROLE OF THE BUSINESS LEADER

The business community has much more to offer than time or money. Here are some roles that businesses can play:

•	 Motivator/Leader – Business leaders can help your group attain new levels of energy and responsibility.  
A leader can help inspire trust, loyalty, and commitment.

•	 Networker – Business leaders can network with their colleagues and friends and with other leaders in the community who 
are critical to the success of a program or initiative.

•	 Educator – Partners in the business community can share skill sets your program may not otherwise have available.  
They may be able to donate time in the areas of accounting, technical skills, or strategic planning.

•	 Mentor – Partners in the business community can share international aspects of the business world with your  
program and community.

HOW TO APPROACH THE BUSINESS COMMUNITY:

•	 Join the local Chamber of Commerce, whose meetings provide great networking opportunities. Try to speak at a meeting to 
present your plan and gather support. Find your local Chamber of Commerce here: http://www.uschamber.com/chambers/
directory/default.htm.

•	 Make contact with the Chief Executive Officer (CEO) through another employee in his or her firm or through another per-
sonal contact. Before any company can grant its support, it must have the blessing of the CEO, but it is usually best not to 
go directly to the CEO yourself; decision making on these issues is usually delegated.

•	 Consider partnering with education and youth organizations that already engage the business community, such as Junior 
Achievement.

•	 Emphasize the benefits of the partnership instead of the cost to the business.
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PREPARING FOR A BUSINESS MEETING

Preparation is the key to a successful business meeting. Research the company through annual reports, websites, and news-
paper articles. Determine who the best person is for you to contact. Be sure to have arguments ready both for you to persuade 
your contact and for your contact to use with senior management and colleagues. In preparing, focus on these questions:

•	 What do you need from the business community?

•	 Does the business have a community policy or mission statement? Does global learning fit in with these policies?

•	 Is the workforce of the company skilled, academic, professional, or semiskilled? What types of skills does the company 
require in a worker? Will it benefit from an globally competent workforce?

•	 What help can people at this company provide that no one else can?

•	 How can your work help them achieve their goals?

•	 How can you and partnership with your organization help them?

•	 Are there other partners already on board that can be involved or other businesses that could join this partnership?

Request a meeting via a telephone call, and follow up with a written request that includes background information. An initial 
meeting may not produce results: realize that you may need to take time and develop a relationship. Follow up after the meet-
ing with a thank-you letter outlining your proposal.

REFERENCES AND MORE INFORMATION

Institute for Healthy Communities. Engaging the Business Community: Insights and Strategies to Create Partnerships with For-
Profit Businesses. Harrisburg, PA: Institute for Healthy Communities, July 2001.

Heart of the City. Engaging with Business: A Good-Practice Guide for Community Organisations. London: PricewaterhouseC-
oopers, 2002. http://www.theheartofthecity.com/what_we_do/downloads/HeartoftheCityEngagingWithBusinessAGoodPractice-
GuideForCommunityOrganisations.pdf (accessed February 2, 2010).
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ACTIVITY
creating an effective global 
learning environment, part I  

procedure 
INTRODUCTION 
Explain that this is an activity participants will model and debrief. This activity 
can also be implemented with young people to involve them in shaping the kind of 
global learning environment that is most effective. 

ACTIVITY INSTRUCTIONS 
Post three sheets of chart paper around the room, each with one of the following 
three sentence starters written on it:

•	 “When someone walks into a globally focused program, they see . . .  ”

•	 “When someone walks into a globally focused program, they hear . . .  ”

•	 “When someone walks into a globally focused program, they taste . . .  ”

Place a handful of markers near each chart. Then ask participants to walk around  
the room and respond to each prompt with words or short phrases that complete  
the sentence.

DEBRIEF
When participants have finished, review the charts with the large group. You 
should see answers that describe things like seeing flags and maps, hearing 
music, and tasting food from different countries and cultures. Ask participants to 
describe the value of these elements—what do they add to the global learning 
environment? Participants may respond that flags signal a welcoming and in-
clusive culture to participants from diverse backgrounds; that music from diverse 
cultures connects to interests young people may already have and creates a fun 
and engaging environment; or that cooking food from different countries helps 
staff meet existing program goals, such as improving health and nutrition, and 
global learning goals at the same time. Make sure to acknowledge that these are 
indeed valuable aspects to an effective global learning environment.

Next, ask participants to discuss in what ways these elements are insufficient and  
do not provide young people with everything they need to be globally competent.  
If participants struggle with this question, refer them back to the “Global Leader-
ship Performance Outcomes for Youth” handout to identify outcomes that would not 
be met by these elements alone. Explain that “typical” elements, such as flags and 
food, can be fun and are a good way to start creating a global learning environment, 
but more is needed to create a space where meaningful global learning takes place. 

key point
Emphasize that global competence involves much more than just recognizing 
the products of other cultures or appreciating diversity. It also includes manag-
ing and benefiting from diversity through cross-cultural communication and 
collaboration skills and taking action locally and globally.

TIME: 30 minutes

TYPE OF ACTIVITY 
Modeling/Demonstration  
Graffiti Writing

ACTIVITY CATEGORY 
Activity Planning 
Program Planning

TARGET AUDIENCE 
Directors/Coordinators, Line Staff;  
can also be facilitated with youth.  
See “Creating an Effective Global 
Learning Environment: Instructions  
for Facilitation with Youth”

OBJECTIVES
•	 Participants	will	begin	to	define	the	

components of an effective after-
school global learning environment.

•	 Participants	will	understand	the	
value and limitations of the  
elements of a “typical” global 
learning environment.

MATERIALS
•	 Chart	paper	with	prompts	written	in	

advance (see Activity Instructions)

•	 Tape

•	 Markers

•	 “Global	Leadership	Performance	
Outcomes for Youth” handout

•	 “Creating	an	Effective	Global	 
Learning Environment: Instruc-
tions for Facilitation with Youth” 
handout (optional)
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CLOSING
Segue to the second part of the activity by telling participants that in order to help  
young people achieve all the aspects of global competence, staff also need to 
consider the intangible aspects of a global learning environment (or what a global 
learning environment should “feel” like).

FACILITATION WITH YOUTH
Explain that this activity’s graffiti technique can also be used with young people to 
elicit from them some of the elements that an ideal global learning environment 
should include. Instructions for leading this activity with youth are included in 

“Creating an Effective Global Learning Environment: Instructions for Facilitation 
with Youth.” Ask participants to briefly share ideas about how the activity could be 
adapted for use with different age groups.

creating an effective global  
learning environment, part I (continued)
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It is important for both staff and youth to understand what goals they are working towards in order to achieve global competence. 
While global learning is an ongoing process that can begin in early childhood, these outcomes should be seen as an “end goal” 
that young people who regularly participate in global learning activities should be able to attain by the end of high school. Youth 
may realize these goals through participation in a range of learning settings and learning experiences over multiple years.  
 
investigate the world

Students can:

 identify global topics that matter to them and can generate valid research questions to help them explore those topics.

 conduct research on global issues using a variety of media formats and sources, including international sources (such as newspapers, 
websites, or first-person interviews).

 draw valid conclusions about global issues based on their research.

 develop an argument or position on global issues that considers multiple perspectives. 
 
recognize perspectives

Students can:

 express their own perspectives and identify the perspectives of other people or groups, with respect to local and global issues.

 identify factors that influence their own and others’ perspectives, such as their own personal experiences, religious beliefs, or other 
cultural influences.

 explain how interactions across cultures and between individuals with different perspectives can influence events.

 assess varying levels of access to information and resources throughout the world, and can express how that access impacts quality of life 

and perspectives about the world.

communicate ideas

Students can:

 recognize that people from diverse backgrounds perceive information differently, even when receiving the same information.

 listen to and communicate effectively, both verbally and non-verbally, with a variety of people from diverse backgrounds.

 select and use appropriate technology and media to communicate with diverse audiences.

 reflect on how effective communication can lead to collaboration and understanding.

take action

Students can:

 set short-term and long-term goals related to making a positive impact on local and global issues that matter to them.

 plan and carry out “action projects” based on research, and can articulate the potential impact of their actions.

 assess the impact of their actions on global issues.

 reflect on their role an actor and advocate for global issues that matter to them.

Note: These Global Leadership Performance Outcomes are in draft form. They were created as part of Asia Society’s International Studies Schools 
Network’s Graduate Portfolio System (GPS), which is currently under development. The Global Leadership Performance Outcomes are meant to drive 
curriculum, instruction, and assessment in conjunction with similar performance outcomes describing criteria for global competence within the academic 
disciplines.

HANDOUT
global leadership performance outcomes for youth
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HANDOUT
creating an effective 
global learning environment:  
instructions for facilitation with youth  

Below are some suggested instructions for facilitating the activity “Creating an  
Effective Global Learning Environment” with young people. This activity is a good  
way to involve young people in defining what kind of environment they want and  
need in order to benefit from global learning activities.

PROCEDURE
Post three sheets of chart paper around the room, each with one of the following 
sentence starters on it:

•	 When someone walks into my afterschool program, they see . . . 

•	 When someone walks into my afterschool program, they hear . . . 

•	 When someone walks into my afterschool program, they taste . . . 

Place a handful of markers near each chart. Then, ask participants to walk around 
the room and respond to each prompt by writing a word or short phrase to complete 
the sentence. When everyone has finished, review the charts with the large group. 

Then ask, “What could we do if we wanted to show that we care about global issues 
and other countries and cultures?” Break participants into three groups and assign 
one group to each chart. Ask them to brainstorm some ideas about what they might 
change about their afterschool program to make the things they see, hear, and 
taste more “global.” They can use the back of the chart to write down their ideas.

Encourage them to start with the “typical” examples, like putting up flags from 
around the world, or hosting a global potluck dinner, and then to come up with as 
many other creative ideas as they can. 

Then, ask participants to think about the parts of their program they can’t see, hear, 
or taste—like the feeling they get when they walk in, or the relationships they have 
with friends and staff in the program. Explain that participants are now going to do 
an individual reflection-writing exercise based on the list they just brainstormed. 
Give each participant a sheet of paper and a pen. Post a sheet of chart paper on 
the wall, with the following prompts written on it:

•	 When I walk into my program, I feel . . . 

•	 When I talk about other countries and cultures, I feel . . . 

•	 When my group talks about other countries and cultures,  
the afterschool staff should . . . 

Give participants about 5 minutes to write. Then, bring the group back together 
and ask for a few volunteers to share what they wrote. 

DEBRIEF
Ask participants why they think it is important to integrate a global focus across 
the entire program environment, rather than just talk about the world or do a few 
activities. Elicit the idea that creating a “global” environment is a way to make 
all participants and staff feel like global learning is important, and a way to make 
everyone feel safe and welcome to participate in discussions and activities about the 
world. Ask participants if they can think of any other reasons why a global learning 
environment is important.

MATERIALS

•	 Chart	paper	with	prompts	written	 
in advance (see below)

•	 Markers

•	 Paper

•	 Pens
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ACTIVITY
creating an effective global 
learning environment, part II  

procedure 
INTRODUCTION
Tell participants that while it is important to focus on the tangible aspects of a global 
learning environment (the things you can see, touch, taste, etc.), it is also important 
to consider other factors that help provide effective global learning, such as behaviors, 
relationships, and actions between and among staff and young people.

ACTIVITY INSTRUCTIONS
Post a piece of chart paper at the front of the room, with the following sentence 
starter written on it:

•	 “When someone walks into a globally focused program, they feel . . .  ” 

Have the large group brainstorm some responses. 

Explain that participants will now do an individual reflection-writing exercise based  
on the list they just brainstormed. Give each participant a sheet of paper and a pen.  
Post a sheet of chart paper on the wall with the following two questions written on it:

•	 “What do program staff need to do to make people feel this way?”

•	 “What do program participants need to do to make people feel this way?”

Give participants about 5 minutes to write. Then, bring the group back together and  
ask for a few volunteers to share what they wrote. 

DEBRIEF
key point
Explain that exploring global topics, and especially our personal and local con-
nections to these topics, can be risky. To be most effective, the process of global 
learning must sometimes encourage people to move beyond their comfort zone—
to try new things, to look critically at their own assumptions and perceptions, and 
to try to see things from someone else’s perspective. This is why it’s very impor-
tant to create a safe space for global learning where everyone, staff and youth 
alike, trusts one another and feels supported. 

CLOSING
Emphasize that the activity “Creating an Effective Global Learning Environment”  
is important, and that both part I and part II must be implemented together. 

FACILITATION WITH YOUTH
Explain that this activity can also be used with young people to help them begin to set 
individual and group goals toward creating an effective global learning environment. 
This activity could be a precursor to staff and young people together creating a set of 
group promises (or agreements the group makes) in order to create and maintain a 
safe space for all young people after school. Instructions for leading this activity with 
youth are included in “Creating an Effective Global Learning Environment: Instructions 
for Facilitation with Youth.” Ask participants to briefly share ideas about how the activ-
ity could be adapted for use with different age groups.

TIME: 15 minutes

TYPE OF ACTIVITY 
Modeling/Demonstration  
Reflection Writing

ACTIVITY CATEGORY 
Communication/Facilitation  
Relationships/Partnerships

TARGET AUDIENCE 
Directors/Coordinators, Line Staff;  
can also be facilitated with youth. 
See “Creating an Effective Global 
Learning Environment: Instructions 
for Facilitation with Youth”

OBJECTIVES
•	 Participants	will	consider	the	 

intangible aspects of an effective 
global learning environment,  
including behaviors, relationships, 
and actions between and among  
staff and young people.

•	 Participants	will	understand	the	
importance of creating a safe 
space for global learning.

MATERIALS
•	 Chart	paper	with	prompts	written	in	

advance (see Activity Instructions)

•	 Markers

•	 Blank	paper

•	 Pens

•	 “Creating	an	Effective	Global	
Learning Environment: Instructions 
for Facilitation with Youth” handout 
(optional)
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HANDOUT
creating an effective 
global learning environment:  
instructions for facilitation with youth  

Below are some suggested instructions for facilitating the activity “Creating an  
Effective Global Learning Environment” with young people. This activity is a good  
way to involve young people in defining what kind of environment they want and  
need in order to benefit from global learning activities.

PROCEDURE
Post three sheets of chart paper around the room, each with one of the following 
sentence starters on it:

•	 When someone walks into my afterschool program, they see . . . 

•	 When someone walks into my afterschool program, they hear . . . 

•	 When someone walks into my afterschool program, they taste . . . 

Place a handful of markers near each chart. Then, ask participants to walk around 
the room and respond to each prompt by writing a word or short phrase to complete 
the sentence. When everyone has finished, review the charts with the large group. 

Then ask, “What could we do if we wanted to show that we care about global issues 
and other countries and cultures?” Break participants into three groups and assign 
one group to each chart. Ask them to brainstorm some ideas about what they might 
change about their afterschool program to make the things they see, hear, and 
taste more “global.” They can use the back of the chart to write down their ideas.

Encourage them to start with the “typical” examples, like putting up flags from 
around the world, or hosting a global potluck dinner, and then to come up with as 
many other creative ideas as they can. 

Then, ask participants to think about the parts of their program they can’t see, hear, 
or taste—like the feeling they get when they walk in, or the relationships they have 
with friends and staff in the program. Explain that participants are now going to do 
an individual reflection-writing exercise based on the list they just brainstormed. 
Give each participant a sheet of paper and a pen. Post a sheet of chart paper on 
the wall, with the following prompts written on it:

•	 When I walk into my program, I feel . . . 

•	 When I talk about other countries and cultures, I feel . . . 

•	 When my group talks about other countries and cultures,  
the afterschool staff should . . . 

Give participants about 5 minutes to write. Then, bring the group back together 
and ask for a few volunteers to share what they wrote. 

DEBRIEF
Ask participants why they think it is important to integrate a global focus across 
the entire program environment, rather than just talk about the world or do a few 
activities. Elicit the idea that creating a “global” environment is a way to make 
all participants and staff feel like global learning is important, and a way to make 
everyone feel safe and welcome to participate in discussions and activities about the 
world. Ask participants if they can think of any other reasons why a global learning 
environment is important.

MATERIALS

•	 Chart	paper	with	prompts	written	 
in advance (see below)

•	 Markers

•	 Paper

•	 Pens
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ACTIVITY
providing a safe space for 
global learning after school  

procedure 
INTRODUCTION
Ask participants to share some of the specific reasons why it is important to create  
a safe space for young people to discuss global issues and content. Remind partici-
pants that within any one group, there may be some young people who know very  
little about a country, culture, or global issue together with young people who have 
very personal experiences and connections to those same countries, cultures, or 
issues. Elicit from participants the idea that in a group discussing global topics and 
making specific and sometimes personal connections to these topics, some young 
people might be reluctant to participate and/or may say things that cause others to  
feel offended or hurt. This is why it is so critical to lay the groundwork and create  
a safe space before delving into such topics. 

Explain that this is the reason the group is going to model how to create a safe 
space with young people. Tell participants that they will, at the same time, be lay-
ing the groundwork for a safe space within the training group.

ACTIVITY INSTRUCTIONS
Have the whole group brainstorm the elements of a safe space for young people 
after school. Ask, “What specific things can we do to create a safe space for global 
learning after school?” 

Elicit that one tool for creating a safe space is to formulate a set of guidelines 
(sometimes called group promises or group norms) created by and for a group to 
help them identify, maintain, and hold each other accountable for a welcoming, 
respectful, and supportive learning atmosphere.

Ask participants to look at the handout “Creating a Safe Space for Global Learning 
After School.” Ask the group to use the handout as a guide to come up with their 
own set of guidelines (for this training and for themselves as staff of an afterschool 
program). Write down ideas on chart paper.

DEBRIEF
Explain that there are several ways that guidelines can be used:

•	 With staff (as they just experienced), as a way to get on the same page about 
their role in creating a safe global learning environment.

•	 With a group of young people who will be meeting regularly, as a set of guide-
lines that they agree to uphold throughout their time working together.

•	 Program-wide, where staff and young people can come together as a collective  
to create a set of guidelines that all program staff and participants will be ex-
pected to abide by.

CLOSING
key point
Emphasize that putting tools in place to create a safe space gives both adults and 
young people a foundation to rely on and fall back on when discussing global topics. 

TIME: 20 minutes

TYPE OF ACTIVITY 
Modeling/Demonstration

ACTIVITY CATEGORY 
Relationships/Partnerships

TARGET AUDIENCE 
Directors/Coordinators, Line Staff;  
can also be facilitated with youth.  
See “Providing a Safe Space for 
Global Learning After School:  
Instructions for Facilitation with Youth”

OBJECTIVES
•	 Participants	will	understand	the	

importance of putting tools in 
place that make young people feel 
supported and comfortable partici-
pating in global learning activities.

•	 Participants	will	discuss	and	prac-
tice strategies for collaboratively 
developing and implementing 
group norms that help create and 
support a safe space.

•	 Participants	will	create	group	 
guidelines for global learning  
for use within this training and  
as a staff.

MATERIALS
•	 “Creating	a	Safe	Space	for	Global	

Learning After School” handout

•	 Chart	paper

•	 Markers

•	 “Providing	a	Safe	Space	for	Global	
Learning After School: Instructions 
for Facilitation with Youth” hand-
out (optional)
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This is just one way to help young people feel supported by both program staff 
and their peers. Briefly discuss any other tools or ideas that came up among the 
group during this activity.

FACILITATION WITH YOUTH 
Ask participants to give examples of how they might facilitate creating a safe space  
with young people. What might staff do to ensure maximum youth participation 
and make the process age-appropriate? Note that instructions for leading this 
activity with youth are included in the handout “Providing a Safe Space for Global 
Learning After School: Instructions for Facilitation with Youth.”

providing a safe space for 
global learning after school (continued)
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HANDOUT

creating a safe space for global learning after school

One effective way of setting the tone and creating a safe space for global learning in your program is to create a set of guide-
lines that clearly outline what staff and young people should expect from one another. 

Use the sentence starters below as a guide for generating these guidelines with staff and/or participants. Feel free to add your 
own. There can be more than one “answer” for each. 

•	 When we are talking about a country or culture that is unfamiliar to us, we will

•	 When someone expresses an opinion we don’t agree with, we will 

•	 In order to remain open to learning new things about the world, we will

•	 When we feel confused or don’t know how to answer a question, we will

•	 When we are sharing our personal experience with or knowledge of other cultures or global issues in our program, we will

•	 When people from other cultures or countries come into our program, we will

•	 We will respect one another by making sure to

•	 If someone feels offended or hurt by something that was said or done, we will
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HANDOUT
providing a safe space 
for global learning after school:  
instructions for facilitation with youth 

Below are some suggested instructions for facilitating the activity “Providing a Safe 
Space for Global Learning After School” with young people. This activity is a good  
way to guide your group through the process of creating group promises, or guide-
lines they can use to make each other feel safe and respected when having discus-
sions about other countries, cultures, or global topics.

PROCEDURE
Tell participants that sometimes when a group is discussing different countries 
or cultures, someone may say something that “comes out wrong,” and that might 
hurt the feelings of someone else in the group. Explain that one way to make 
sure everyone feels safe and comfortable in the group is for the group itself to 
create a set of guidelines (sometimes called group promises or group norms) 
to help participants hold themselves and each other accountable for creating a 
welcoming and respectful atmosphere.

Use the worksheet “Creating a Safe Space for Global Learning After School” as a 
guide. Using the prompts on the worksheet, ask the group to come up with their 
own set of guidelines (for themselves as participants or as staff of the afterschool 
program). Write the responses on chart paper. Make sure to post the guidelines 
where everyone can see them each time the group meets.

DEBRIEF
Ask if everyone in the group disagrees with the guidelines on the list. Once you 
have agreement, you might even want to ask everyone to sign their name to the 
sheet of chart paper as a visual reminder. Ask young people what they think they 
should do if the guidelines are not followed. Who should be responsible for remind-
ing everyone about the guidelines? Elicit the idea that since the guidelines were 
created by the group, everyone in the group should feel empowered to remind one 
another about the guidelines. It’s not just the adult’s job to “enforce the rules.” 
Instead, it’s the responsibility of everyone in the group, including the young people, 
to uphold the rules.

MATERIALS

•	 Chart	paper

•	 Markers

•	 “Creating	a	Safe	Space	for	Global	
Learning After School” handout
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ACTIVITY 
introducing global 
learning activity planning

procedure 
INTRODUCTION 
Explain to participants that this activity will help prepare them to create activities that 
are both globally focused and age-appropriate for the young people they work with.

DISCUSSION 
Present the “Elements of Global Learning Activities” handout and briefly review it 
with the group. First, discuss the first half of the handout and ask participants if 
any of the information is new or unclear to them. Then review the second half of 
the handout and reinforce that these steps will help staff scaffold global learning 
for young people.

Next, present the “Global Learning Activity Planning Form” and “Global Learning 
Project Planning Form” handouts. Explain that the Project Planning Form is intend-
ed to provide a structure for a longer term (multi-session) project, while the Activity 
Planning Form is intended to help staff plan single-session global learning activities. 

Review the various sections of the Project Planning Form and answer any ques-
tions participants may have. Present the “Project Goals and Outcomes” handout. 
Explain that this form can help staff brainstorm an idea for a project if they’re not 
sure where to begin. If they have a project idea, this form can also help them flesh 
out the specific learning goals they want to help young people work towards.

key point
Explain the practice of “beginning with the end in mind” or backward design—
in which staff first determine the learning outcomes they want to see among 
young people, and then design an activity to help young people achieve these 
outcomes. Encourage staff to start at the top of the planning form and work 
their way down. Acknowledge that in practice, ideas don’t always come in order 
and decisions are often made simultaneously, but emphasize to participants 
that each section of the form will help them reflect and refine their activity 
intentionally to achieve the desired outcome.

As a group, discuss how to use the Activity Planning Form as a template for global 
learning activity planning. Ask the group, “Which sections of the planning form 
would you complete first?” Present the “Activity Planning Questions for Facilita-
tors” handout. Explain that this is a tool that can help staff come up with activity 
ideas if they are stuck. It can also help them take an existing program activity and 
figure out ways to give it a more global “spin”.

You may also want to have the group discuss which sections of the two plan-
ning forms can align to existing staff goals and curriculum plans already in place. 
Which sections of the forms would benefit from collaborative planning among staff?

CLOSING 
Explain to the group that the Explain to the group that the “Global Learning Activ-
ity Planning Form” and the “Global Learning Project Planning Form” handouts will 
not only help them plan effective global learning activities, but will also help them 
document and revise their activities so they can replicate and build on these activi-
ties across the program and across the years.

TIME: 15 minutes

TYPE OF ACTIVITY 
Introduction

ACTIVITY CATEGORY 
Activity Planning

TARGET AUDIENCE 
Line Staff

OBJECTIVES 
•	 Participants	will	understand	the	

elements of effective global learn-
ing activities and how to scaffold 
global learning for young people. 

•	 Participants	will	be	introduced	to	 
the concept of backward design.

•	 Participants	will	be	able	to	identify	
the components of a global learn-
ing activity plan.

MATERIALS
•	 “Elements	of	Global	Learning	 

Activities” handout

•	 “Global	Learning	Activity	Planning	
Form” handout

•	 “Global	Learning	Project	Planning	
Form” handout

•	 “Project	Goals	and	Outcomes”	
handout

•	 “Activity	Planning	Questions	for	
Facilitators” handout
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HANDOUT

elements of global learning activities

INTRODUCTION

It is important to take the time to introduce the global topic your activity relates to. Deliver an opening activity that helps 
young people connect the issue or topic to their own lives. Take the time to find out from young people what they already know 
about the topic as well as what they are curious about.

INSTRUCTION/MODELING

Give young people thoughtful instructions and take the time to answer their questions before beginning the activity. If possible, 
model the procedure so your group knows exactly what they’re supposed to do.

ACTIVITY

Keep in mind your role as facilitator while young people are doing a globally focused activity. Encourage creativity and reason-
able risk-taking. If participants are working individually or in small groups, remember to check in and offer guidance without 
stepping in and taking over. Keep in mind that global learning often takes place more in the process than the end product, and 
that global issues often have no easy answers.

DISCUSSION

With your global learning goals in mind, create a series of debrief questions to ask after the activity is over. Thoughtful debrief-
ing helps young people process what they’ve learned. Activities can be debriefed in a variety of different ways, including in 
large-group discussions, pair sharing or small-group sharing, and reflection writing.

CLOSING

Do an activity to bring closure to the session. If you are working with the same group of young people over multiple sessions, 
you may want to use a consistent ritual or routine each time, such as a closing “go around” where everyone shares something 
with the large group (e.g., one thing they liked about the activity, one thing they learned, and/or one question they still have 
about the topic).

 
  steps to success

1. Give it meaning. Uncover local and, if appropri-
ate, personal connections to the global topic. 
Help young people investigate and describe the 
issue as it exists in their local community and in 
their own lives. 

2. Connect local and global. Create a bridge from 
these personal and local experiences: Connect 
them to what is happening about this issue in 
other parts of the world.

3. Put it in context. Explore the geography and  
history of countries, cultures, and peoples related 
to the topic. 

4. Take action. Help youth take action locally to 
make an impact globally: Plan, as a group, a 
culminating event or community-based project. 
Help young people make connections explicit and 
discover how their local actions have a broader 
global impact.
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HANDOUT
global learning activity planning form

TIME STEP PROCEDURE MATERIALS
LEARNING  

OBJECTIVES

Introduction 

What opening activity will 
you do to break the ice 
and introduce the topic?

Explore what participants 
know about the topic

How will you find out what 
young people already 
know? What questions 
can you ask?

Instruction/Modeling

What information does  
the group need before be-
ginning the activity? How 
will you explain or model 
the procedure?

Activity

What process will you  
use to facilitate the activ-
ity? What role will you 
play while young people 
are participating in the 
activity?

Debrief/Reflection

What format will you  
use to debrief the activity 
(e.g., reflection writing, 
group discussion, pair 
sharing)? What questions 
will you ask young people 
to help them process 
what they’ve learned?

Closing

What will you do to wrap 
up the session (i.e., a 
closing ritual or routine)?
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PROJECT SUMMARY
Project Description

Global Leadership  
Focus Area

 Investigate the World                 Communicate Ideas

 Recognize Perspectives               Take Action

Program Focus Area 
(ie, Literacy, Health & Well-
ness, Visual Art, etc.)

Age Group

Number of Participants

Duration  
(Number of weeks, number 
and duration of sessions)

What question will young 
people explore?  
 
(This should be a compelling, 
globally focused question. 
Ideally, it will be an open-
ended question without a 
single or easy answer.) 

What final “product” are 
young people working 
towards? 
 
(What will young people 
make, present, or perform as 
a culmination of the project?)

Who will help you plan and/
or facilitate the project? 
 
(Consider afterschool and 
school-based staff as well 
as school leaders, families, 
partner organizations, com-
munity experts, and guest 
speakers)

HANDOUT
global learning project planning form
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HANDOUT
global learning project planning form (continued)

PROJECT PLAN
 

What components will the project consist of? (e.g. weekly meetings, daily activities, workshops, trips, guest speakers, etc.) Use 
the grid below to map out each component of your project plan, including the days and times of each component, in detail.

Activity Date(s)/Times Role of Young People Role of Leader(s)
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HANDOUT
project goals and outcomes 

What background  
knowledge or skills do 
young people already have 
that will help them explore 
the topic?

They know: They are able to:

What prior skills or knowl-
edge do young people need 
in order to be able to carry 
out the project?  
(ie, video recording, public 
speaking, knowledge of a 
particular world region, etc.)

They need to know: They need to be able to:

What new things will young 
people know and be able to 
do upon completion of the 
activity?

They will know: They will be able to:

How will the project con-
nect to the school day? 

(What knowledge or skills 
(standards) taught in school 
will this activity support?)

How will you measure the 
project’s success?

Questions to ask students to assess the project’s success:
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HANDOUT

activity planning questions for facilitators

If you’re having trouble thinking of globally focused activity ideas connected to a global topic, the questions below may also help.

GIVE IT MEANING
How does this activity help youth realize a personal or local connection to the global topic?

 
CONNECT LOCAL AND GLOBAL
How can the activity help young people connect a personal or local reality to what is happening elsewhere in the world?

 
PUT IT IN CONTEXT
How can the activity help young people discover the geography and history of countries, cultures, and peoples related to the topic?
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ACTIVITY 
participating in a global 
learning activity, part I 

procedure 
INTRODUCTION 
Tell the group that they’re going to participate in a globally focused activity that is 
based on a current event. 

key point
Explain that using current events as a “hook” is a technique staff can use when 
planning activities for young people in their program, and that you’ll walk them 
through the planning process later in the training.

ACTIVITY INSTRUCTIONS 
To facilitate this activity, follow the instructions on the “Current Events Activity 
Plan” handout. Note: the handout contains instructions for a 90 minute session, 
but your time in training will likely be shorter than that. Be sure to review the plan 
in advance to determine which parts of the activity you’ll demonstrate, and which 
you can quickly explain or summarize for the sake of time. 

CLOSING 
Explain that this is just one example of a global learning activity based on a specif-
ic current event. Staff can also create their own activities based on current events 
using an article of their choice.

TIME: 45-90 minutes

TYPE OF ACTIVITY 
Modeling/Demonstration

ACTIVITY CATEGORY 
Communication/Facilitation  
Activity Planning

TARGET AUDIENCE 
Line Staff 

OBJECTIVE 
•	 Participants	will	experience	an	

afterschool activity based on a 
globally relevant current event.

MATERIALS
•	 “Current	Events	Activity	Plan”	

handout

•	 “Manufacturing	Malady:	The	 
Hidden Cost of a Product” handout

•	 World	map	or	globe

•	 Chart	paper

•	 Markers

•	 Penny	or	other	coin

•	 Stopwatch

•	 Blank	paper

•	 Pens
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HANDOUT
current events activity plan 

TIME STEP PROCEDURE MATERIALS
LEARNING  

OBJECTIVES

15 mins Introduction 

What opening activity will 
you do to break the ice 
and introduce the topic?

Ask participants to think about the 
articles of clothing they are wear-
ing. Ask if anyone knows where any 
of these items were made. Take a 
few responses from the group. 

Then, ask the group to think about 
the various steps a company takes 
to produce an article of clothing, 
from creating fabric to deliver-
ing the finished item to the store. 
Break participants into small 
groups and give each group a sheet 
of chart paper and a marker. Ask 
each group to brainstorm all of the 
steps, big or small, that are part of 
this process.

Give the groups a few minutes to 
work, then ask a few groups to 
volunteer to share with the large 
group. Fill in any blanks you notice 
in their lists (such as growing 
cotton for the fabric, making the 
plastic bags or hangers that the 
clothing is delivered in, shipping 
the garments by plane from an-
other country to the United States, 
driving the shipment to the depart-
ment stores, etc.).

Chart paper and  
markers

Participants will iden-
tify the steps involved 
in manufacturing 
clothing.

30 mins Explore what participants 
know about the topic

How will you find out 
what young people al-
ready know? What  
questions can you ask?

Ask participants to name a few 
of the causes that scientists 
believe are contributing to climate 
change. Take a few responses. Ask 
what the connection is between 
climate change and the process 
of producing clothing in the way 
outlined in the opening activity. 
Elicit the answer that each step 
can cause pollution and waste 
and may have a negative impact 
on the environment.

As a large group, read the article 
“Manufacturing Malady: The Hid-
den Cost of a Product.” 

Copies of article

World map

Chart paper and  
markers

Participants will 
reflect on the connec-
tions between cloth-
ing manufacturing 
and climate change.

Participants will 
identify the role 
various parties play 
in manufacturing and 
pollution.
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current events activity plan (continued)

TIME STEP PROCEDURE MATERIALS
LEARNING  

OBJECTIVES

Have participants locate China 
on a world map. Ask them where 
they think air pollution produced 
in China ends up. If they struggle, 
explain that global weather pat-
terns move west to east, and help 
participants trace the route east 
from China to the West Coast 
of the United States. Next, ask 
students which country is the larg-
est importer of goods from China. 
Instill the understanding that 
the United States’ high demand 
for affordably priced goods from 
China may have an impact on the 
amount of air pollution Chinese 
factories produce.

Next, make two columns—
“Institutions” and “Individuals”—
on a sheet of chart paper. Ask 
participants to list all of the actors 
who affect air pollution from 
clothing manufacturing (those 
mentioned in the article and any 
others they can think of). As you 
write the names on the chart, 
make sure participants understand 
who these actors are and what 
their role in manufacturing and 
pollution is. 

Some examples include:
•		Institutions:	international	corpo- 
  rations, local factories, national 
  governments, local authorities

•		Individuals:	workers,	consumers

5 mins Instruction/Modeling

What information does  
the group need before be-
ginning the activity? How 
will you explain or model 
the procedure?

Ask if anyone has ever participated 
in a debate before. Ask partici-
pants to share their experiences 
and elicit the rules of debate (i.e., 
two teams present opposing points 
of view, they present one at a time, 
a judge awards points based on the 
strength of the arguments present-
ed and declares a winner, etc.). 

Participants will  
understand the  
rules of debate in 
preparation for the 
main activity.
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current events activity plan (continued)

TIME STEP PROCEDURE MATERIALS
LEARNING  

OBJECTIVES

Ask for three volunteers to be judges 
in the debate. Break the remaining 
participants into two teams. Tell one 
team that they are team A, and will 
argue that institutions like corpora-
tions and governments have the 
largest negative impact on the envi-
ronment and should take responsibil-
ity to fight climate change because 
they are the greatest contributors to 
the problem. Tell the other team that 
they are team B, and they will argue 
that all individuals have an equal 
responsibility to educate themselves 
about how their own behavior en-
ables pollution and to take action to 
combat climate change.

20 mins Activity

What process will you  
use to facilitate the  
activity? What role will 
you play while young 
people are participating 
in the activity?

Give the debate teams 5 minutes 
to prepare their arguments. They 
can use the article to help them 
come up with ideas. They can also 
come up with other ideas, but for 
the purposes of the activity, they 
must argue their own side (even if 
they do not personally agree with 
it). Tell them there will be a coin 
toss to determine which team will 
go first. The first team will have 2 
minutes to make their arguments; 
then the second team. Next, the 
first team will have 1 minute to 
rebut (or respond to) the oppos-
ing team’s arguments. Finally, 
the second team will rebut the 
opposing team’s arguments. When 
arguments conclude, the judges 
will have 2 minutes to confer and 
declare a winner.

While the teams prepare, work 
with the judges to discuss what to 
listen for. Ask them how they will 
decide if an argument is “strong” 
or not. Make sure they understand 
their role. When 5 minutes is up, 
begin the debate.

Coin

Stopwatch

Paper and pens (for 
judges to take notes) 

Participants will use 
debate to explore vari-
ous perspectives on 
the question of who 
is ultimately respon-
sible for the negative 
environmental impact 
of manufacturing 
practices.
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current events activity plan (continued)

TIME STEP PROCEDURE MATERIALS
LEARNING  

OBJECTIVES

15 mins Debrief/Reflection

What format will you  
use to debrief the activity 
(e.g., reflection writing, 
group discussion, pair 
sharing)? What questions 
will you ask young people 
to help them process 
what they’ve learned?

After the debate, ask participants:

Do you personally agree with the 
point of view you had to argue 
today? Why or why not? (Lead 
young people to understand that 
while it may be up for debate who 
has more responsibility, both sides 
must assume some responsibility. 
No one person or institution is to 
blame, while at the same time, no 
one is blameless.)

How did it feel to make this argu-
ment (whether you did or did not 
agree with it)? (Elicit the answer 
that although they may not have 
agreed with their own argument, 
they could understand the logical 
reasons why actors might take that 
position.)

How do you think people in other 
parts of the world might feel about 
this issue? (Help participants 
understand that there are no easy 
right or wrong answers with an is-
sue this complex. Everyone wants 
a clean and healthy place to live, 
and everyone also wants to prosper 
and be successful.)

Did you learn anything about pol-
lution or the process of manu-
facturing clothing that you didn’t 
know before today?

Participants will 
reflect on what they 
learned today about 
manufacturing prac-
tices and/or pollution.

5 mins Closing

What will you do to wrap 
up the session (i.e., a 
closing ritual or routine)?

Close the session by having 
participants sit or stand in a circle 
and take turns sharing one thing 
related to the topic that they are 
still curious about.

Participants will 
identify additional 
questions they have 
about today’s topic.
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Today, the majority of products you buy, from clothing to elec-
tronics, is made by factories in countries you may know about 
only from geography class. These companies’ manufacturing 
practices may result in the jeans everyone wants, but they can 
also contribute to environmental problems and human rights vio-
lations. What role do your own shopping habits play in contribut-
ing to, and potentially solving, global problems like these? 

International companies sell their products worldwide, but many 
manufacture their goods in developing countries where produc-
tion costs—such as land for building factories, electricity for 
factory lights, and wages paid to workers—are lower than in the 
United States and other developed countries. Also, governments 
in developing countries often give international companies in-
centives, such as lower taxes and fewer regulations, to persuade 
them to set up factories. 

China is the largest manufacturer in the world. The wages of 
Chinese workers and cost of Chinese materials are low, and Chi-
na’s government, to encourage economic development, has been 
offering incentives to international businesses since the 1980s. 
In 2006, of all countries in the world, the United States bought 
the most Chinese goods, followed by Japan and Hong Kong. 

But the benefits received by companies and the Chinese 
economy are often accompanied by land degradation, pollution, 
and mistreatment of workers. The production of raw materials 
for manufacturing, such as cashmere, wood, and agricultural 
crops, contributes to accelerated desertification and erosion in 
areas where the land cannot support heavy usage. Overgrazed 
grasslands in China’s Northwest have turned one-third of the 
country’s land to desert. From there, huge dust storms can carry 
pollutants across the country to Beijing and even the West Coast 
of the United States. Eroded land in more fertile areas increases 
susceptibility to flooding, which has destroyed parts of China. 

Air and water pollution from coal-burning factories has helped 
China become home to 16 of the 20 most polluted cities in the 
world. Pollution-related health problems cause thousands of 
Chinese people to become sick or die each year. Economic dam-
age has been high in recent years as well, costing China at least 
$64 billion each year in cleanup and other expenses. 

In addition to causing environmental problems, some factories 
violate labor rights in order to cut costs. They may hire children, 
often paying them less than adults for the same work. Or they 
may deny their employees social security benefits or overtime pay. 

So the environmental and social degradation caused by manufac-
turing is the fault of China’s factories, right? Well, factories would 
not be able to operate in these ways if they had more oversight 
from the Chinese government. Local authorities are supposed 
to enforce regulations by issuing fines or closing factories for 

not following the rules. However, local officials are often under 
pressure—both from authorities higher up and from local popula-
tions—to bring businesses and jobs into their regions. 

Do rural populations shoulder some of the responsibility? Stud-
ies show that the poorest areas of China also have the worst 
environmental problems. Residents there cut down too many 
trees in the forest, graze too many goats, or grow more crops 
than the land can nurture. But rural workers often do not have 
information about environmental consequences. In very poor 
areas, people may struggle to have enough to eat. 

Are international companies to blame then? There is no inter-
national standard for environmental and labor practices that 
companies must follow. Sometimes companies create their own 
standards, like Reebok did with its Compliance Performance 
Resolution, or they use independent monitors like AccountAbili-
ty or the International Organization for Standardization. Inde-
pendent monitoring can be difficult, though, because factories 
are not always open about their production practices, and they 
are sometimes unable to implement improvements. Compa-
nies may continue manufacturing in poorly regulated countries 
because they are under pressure from investors to be profitable 
and compete with companies that make similar products. 

Could you be responsible too? Consumers play a big part through 
supply and demand. Whether for designer handbags or plastic 
pens, consumers from the United States and other large markets 
keep demand high for products made in developing countries. 

Cleaning up the messes caused by manufacturing practices, and 
preventing future problems, means getting everybody respon-
sible involved and committed to solving the problem. Govern-
ments in developing countries can better establish and enforce 
environmental and labor standards. Factories can abide by 
the rules. International companies can be more involved with 
monitoring factory conditions and insist on better standards. Lo-
cal governments can educate rural people about overcultivating 
and overgrazing land. Local people can work to bring back local 
ecosystems and be supported through programs like government 
subsidies for growing certain crops. In China’s Gansu Province, 
the government pays farmers to grow alfalfa on desiccated land 
because the plants have nutrients that regenerate soil. 

Consumers can stay informed about where and how products 
are made, and can choose not to buy products that result from 
questionable manufacturing practices. The Internet is a great 
place to learn about how companies manufacture their products 
and to join campaigns that pressure international companies 
to improve the way they do business. With this kind of team-
work and shared responsibility, we can all feel good about the 
products we buy. 

HANDOUT

manufacturing malady: the hidden cost of a product 
By Adina Matisoff
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ACTIVITY
participating in a global 
learning activity, part II 

procedure 
INTRODUCTION 
Ask participants to shift between their “educator/youth worker” and “learner” hats  
as the group debriefs this activity. 

ACTIVITY INSTRUCTIONS 
Review the “Current Events Activity Plan” handout with the group. Summarize how 
the activity was carried out and how the plan was used as a guide. Ask if partici-
pants felt that they had effectively explored the activity’s central question: “Who is 
responsible for environmental harm caused by manufacturing practices?” 

key point
Explain that since the activity’s central question is set up as an open-ended 
question, participants experienced meaningful global learning in the process of 
exploring a topic that has no easy answer. Afterschool staff shouldn’t feel as if 
they must know the “answer” to big global questions before introducing them to 
young people—often, there is no single, right answer. Rather, the goal is to help 
young people explore and consider complex global issues, especially in relation-
ship to their own lives and communities.

Next, present the “Current Events Project Goals and Outcomes” handout and ask 
participants to focus specifically on the section of the handout labeled (in the left 
column) “Upon completion of the activity, what new things will young people know 
and be able to do?” Ask participants if they feel the intended outcomes (in the 
middle and right columns of the handout) were achieved. If not, ask participants 
how they would revise the activity to more effectively reach those outcomes. 

Direct participants to review the section of the handout labeled (in the left column),  
“How will you measure success?” and ask if they recognized the indicators in their 
own or others’ behavior after completing the activity. If not, ask participants how 
they would adjust the activity to better meet the indicators. Discuss ways to give 
young people opportunities to demonstrate or document these behaviors throughout 
the activity.

Next ask these questions: 

•	 “How could this activity have been planned differently to be more effective for 
the young people you serve?” 

•	 “How could it be adapted for a different age group?” 

•	 “How could the activity be changed to relate to a different topic or current event?”

Present the “Current Events Project Plan” handout. Explain that the activity they 
just participated in and discussed might fit into a longer term project. The Project 
Plan handout shows one possible way to do that. 

Ask participants why they think current events are useful in planning global learn-
ing activities. Help them see that current events are immediately relevant and 
can be easily researched by both staff and youth. What might be the downsides? 
Elicit the idea that activity plans based on current events are relevant at that 

TIME: 20 minutes

TYPE OF ACTIVITY 
Debrief

ACTIVITY CATEGORY 
Communication/Facilitation  
Activity Planning

TARGET AUDIENCE 
Line Staff

OBJECTIVES 
•	 Participants	will	reflect	on	the	

effectiveness, in terms of meet-
ing specific Global Leadership 
Performance Outcomes, of a global 
learning activity based on current 
events.

•	 Participants	will	understand	 
how to focus on outcomes when  
designing, implementing, and  
assessing an activity. 

•	 Participants	will	learn	strategies	 
to assess the validity of a variety  
of sources of information (media).

MATERIALS
•	 “Current	Events	Activity	Plan”	

handout

•	 “Current	Events	Project	Goals	and	
Outcomes” handout

•	 “Current	Events	Project	Plan”	
handout

•	 “Assessing	Media	for	Global	 
Learning” handout

•	 Chart	paper

•	 Markers

•	 “Global	Leadership	Performance	 
Outcomes for Youth” handout 
(optional)
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time, but can quickly become dated. Also, the immediacy of current events often 
leads to large amounts of information available on the topic; some of it may be 
difficult to synthesize, contradictory, or even biased.

key point
Discuss the idea that the information we get from the news (both in Western 
media and from international sources) is presented to us from a particular 
perspective. Many factors shape the information presented in news stories, and 
many factors influence our perception of it once it reaches us. 

Next, review the “Assessing Media for Global Learning” handout with the large group. 
Introduce this as a tool that can help staff consider how to select current events and 
information about current events for their afterschool global learning activities. 

CLOSING 
Remind participants that although current events can be exciting and engaging,  
to lead to specific global learning outcomes, afterschool staff must be intentional 
about both the topics they pick and the ways they present these topics to the 
young people in their programs.

participating in a global 
learning activity, part II (continued)
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HANDOUT
current events activity plan 

TIME STEP PROCEDURE MATERIALS
LEARNING  

OBJECTIVES

15 mins Introduction 

What opening activity will 
you do to break the ice 
and introduce the topic?

Ask participants to think about the 
articles of clothing they are wear-
ing. Ask if anyone knows where any 
of these items were made. Take a 
few responses from the group. 

Then, ask the group to think about 
the various steps a company takes 
to produce an article of clothing, 
from creating fabric to deliver-
ing the finished item to the store. 
Break participants into small 
groups and give each group a sheet 
of chart paper and a marker. Ask 
each group to brainstorm all of the 
steps, big or small, that are part of 
this process.

Give the groups a few minutes to 
work, then ask a few groups to 
volunteer to share with the large 
group. Fill in any blanks you notice 
in their lists (such as growing 
cotton for the fabric, making the 
plastic bags or hangers that the 
clothing is delivered in, shipping 
the garments by plane from an-
other country to the United States, 
driving the shipment to the depart-
ment stores, etc.).

Chart paper and  
markers

Participants will iden-
tify the steps involved 
in manufacturing 
clothing.

30 mins Explore what participants 
know about the topic

How will you find out 
what young people al-
ready know? What  
questions can you ask?

Ask participants to name a few 
of the causes that scientists 
believe are contributing to climate 
change. Take a few responses. Ask 
what the connection is between 
climate change and the process 
of producing clothing in the way 
outlined in the opening activity. 
Elicit the answer that each step 
can cause pollution and waste 
and may have a negative impact 
on the environment.

As a large group, read the article 
“Manufacturing Malady: The Hid-
den Cost of a Product.” 

Copies of article

World map

Chart paper and  
markers

Participants will 
reflect on the connec-
tions between cloth-
ing manufacturing 
and climate change.

Participants will 
identify the role 
various parties play 
in manufacturing and 
pollution.
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current events activity plan (continued)

TIME STEP PROCEDURE MATERIALS
LEARNING  

OBJECTIVES

Have participants locate China 
on a world map. Ask them where 
they think air pollution produced 
in China ends up. If they struggle, 
explain that global weather pat-
terns move west to east, and help 
participants trace the route east 
from China to the West Coast 
of the United States. Next, ask 
students which country is the larg-
est importer of goods from China. 
Instill the understanding that 
the United States’ high demand 
for affordably priced goods from 
China may have an impact on the 
amount of air pollution Chinese 
factories produce.

Next, make two columns—
“Institutions” and “Individuals”—
on a sheet of chart paper. Ask 
participants to list all of the actors 
who affect air pollution from 
clothing manufacturing (those 
mentioned in the article and any 
others they can think of). As you 
write the names on the chart, 
make sure participants understand 
who these actors are and what 
their role in manufacturing and 
pollution is. 

Some examples include:
•		Institutions:	international	corpo- 
  rations, local factories, national 
  governments, local authorities

•		Individuals:	workers,	consumers

5 mins Instruction/Modeling

What information does  
the group need before be-
ginning the activity? How 
will you explain or model 
the procedure?

Ask if anyone has ever participated 
in a debate before. Ask partici-
pants to share their experiences 
and elicit the rules of debate (i.e., 
two teams present opposing points 
of view, they present one at a time, 
a judge awards points based on the 
strength of the arguments present-
ed and declares a winner, etc.). 

Participants will  
understand the  
rules of debate in 
preparation for the 
main activity.



COPYRIGHT © 2011 ASIA SOCIETY  |  http://asiasociety.org/expandedlearning 

current events activity plan (continued)

TIME STEP PROCEDURE MATERIALS
LEARNING  

OBJECTIVES

Ask for three volunteers to be judges 
in the debate. Break the remaining 
participants into two teams. Tell one 
team that they are team A, and will 
argue that institutions like corpora-
tions and governments have the 
largest negative impact on the envi-
ronment and should take responsibil-
ity to fight climate change because 
they are the greatest contributors to 
the problem. Tell the other team that 
they are team B, and they will argue 
that all individuals have an equal 
responsibility to educate themselves 
about how their own behavior en-
ables pollution and to take action to 
combat climate change.

20 mins Activity

What process will you  
use to facilitate the  
activity? What role will 
you play while young 
people are participating 
in the activity?

Give the debate teams 5 minutes 
to prepare their arguments. They 
can use the article to help them 
come up with ideas. They can also 
come up with other ideas, but for 
the purposes of the activity, they 
must argue their own side (even if 
they do not personally agree with 
it). Tell them there will be a coin 
toss to determine which team will 
go first. The first team will have 2 
minutes to make their arguments; 
then the second team. Next, the 
first team will have 1 minute to 
rebut (or respond to) the oppos-
ing team’s arguments. Finally, 
the second team will rebut the 
opposing team’s arguments. When 
arguments conclude, the judges 
will have 2 minutes to confer and 
declare a winner.

While the teams prepare, work 
with the judges to discuss what to 
listen for. Ask them how they will 
decide if an argument is “strong” 
or not. Make sure they understand 
their role. When 5 minutes is up, 
begin the debate.

Coin

Stopwatch

Paper and pens (for 
judges to take notes) 

Participants will use 
debate to explore vari-
ous perspectives on 
the question of who 
is ultimately respon-
sible for the negative 
environmental impact 
of manufacturing 
practices.
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current events activity plan (continued)

TIME STEP PROCEDURE MATERIALS
LEARNING  

OBJECTIVES

15 mins Debrief/Reflection

What format will you  
use to debrief the activity 
(e.g., reflection writing, 
group discussion, pair 
sharing)? What questions 
will you ask young people 
to help them process 
what they’ve learned?

After the debate, ask participants:

Do you personally agree with the 
point of view you had to argue 
today? Why or why not? (Lead 
young people to understand that 
while it may be up for debate who 
has more responsibility, both sides 
must assume some responsibility. 
No one person or institution is to 
blame, while at the same time, no 
one is blameless.)

How did it feel to make this argu-
ment (whether you did or did not 
agree with it)? (Elicit the answer 
that although they may not have 
agreed with their own argument, 
they could understand the logical 
reasons why actors might take that 
position.)

How do you think people in other 
parts of the world might feel about 
this issue? (Help participants 
understand that there are no easy 
right or wrong answers with an is-
sue this complex. Everyone wants 
a clean and healthy place to live, 
and everyone also wants to prosper 
and be successful.)

Did you learn anything about pol-
lution or the process of manu-
facturing clothing that you didn’t 
know before today?

Participants will 
reflect on what they 
learned today about 
manufacturing prac-
tices and/or pollution.

5 mins Closing

What will you do to wrap 
up the session (i.e., a 
closing ritual or routine)?

Close the session by having 
participants sit or stand in a circle 
and take turns sharing one thing 
related to the topic that they are 
still curious about.

Participants will 
identify additional 
questions they have 
about today’s topic.
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HANDOUT
current events project goals and outcomes 

What background  
knowledge or skills do 
young people already have 
that will help them explore 
the topic?

They know:

•	 That pollution is a major cause for con-
cern for many people, both in the United 
States and worldwide

•	 That the things they buy are often pro-
duced in other countries

They are able to:

•	 Articulate how clothing manufacturers 
contribute to pollution

•	 Articulate how pollution negatively im-
pacts the earth

What prior skills or knowl-
edge do young people need 
in order to be able to carry 
out the project?  
(ie, video recording, public 
speaking, knowledge of a 
particular world region, etc.)

They need to know:

•	 How pollution negatively impacts the 
earth

•	 How the global supply chain operates– 
for example, that the things they buy are 
often produced in other countries

•	 How clothes and other products are 
manufactured 

They need to be able to:

•	 Research how individuals and/or institu-
tions contribute to pollution

•	 Prepare and present their research and 
viewpoints in a public forum

What new things will young 
people know and be able to 
do upon completion of the 
activity?

They will know:

•	 That different countries contribute to 
climate change to varying degrees and in 
different ways

•	 That multiple actors, at both institutional 
and individual levels, contribute to pol-
lution, and that they have reasons for 
acting the way they do

•	 That we all, both individuals and institu-
tions, have a responsibility to protect the 
earth and conserve natural resources

They will be able to:

•	 Investigate the World: Develop an argu-
ment based on compelling evidence 
that considers multiple perspectives and 
draws defensible conclusions

•	 Recognize Perspectives: Examine the 
perspectives of other people, groups, or 
schools of thought and identify the influ-
ences on those perspectives

How will the project con-
nect to the school day? 

(What knowledge or skills 
(standards) taught in school 
will this activity support?)

In school, they are learning about:

•	 The effect of air pollution on the earth’s 
atmosphere (in science)

•	 The political and economic relationship 
between China and the United States (in 
social studies)

In school, they are learning how to:

•	 Conduct Internet research about topics 
like pollution

•	 Create and deliver presentations on vari-
ous topics

How will you measure the 
project’s success?

Questions to ask students to assess the project’s success:

•	 Do you personally agree with the point of view you had to argue today? Why or why not? 

•	 How did it feel to make this argument (whether you did or did not agree with it)? 

•	 How do you think people in other parts of the world might feel about this issue? 

•	 Did you learn anything about pollution or the process of manufacturing clothing that you 
didn’t know before today?
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PROJECT SUMMARY
Project Description The project will focus on climate change from various perspectives. Young people will re-

search and discuss the causes of climate change, understand the impact of manufacturing 
practices on the environment, discuss possible steps that should be taken to address it, and 
debate about who in the world should be held accountable.

Global Leadership  
Focus Area

  Investigate the World                    Communicate Ideas

   Recognize Perspectives                Take Action

Program Focus Area 
(ie, Literacy, Health & Well-
ness, Visual Art, etc.)

Health and Wellness

Age Group High School

Number of Participants 15

Duration  
(Number of weeks, number 
and duration of sessions)

6 sessions over 5 weeks (including culminating event). Sessions are about 1.5 hrs long.

What question will young 
people explore?  
 
(This should be a com-
pelling, globally focused 
question. Ideally, it will be 
an open-ended question 
without a single or easy 
answer.)

Who is responsible for environmental harm caused by manufacturing practices?

What final “product” are 
young people working 
towards? 
 
(What will young poeple 
make, present, or perform 
as a culmination of the 
project?)

A public debate/presentation for peers and community members.

Who will help you plan and/
or facilitate the project? 
 
(Consider afterschool and 
school-based staff as well 
as school leaders, families, 
partner organizations,  
community experts, and 
guest speakers)

One or more afterschool group leaders.

Additional staff to facilitate the culminating event.

John Doe, local expert on climate change who will serve as a guest speaker.

HANDOUT
current events project plan
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current events project plan (continued)

PROJECT PLAN
 

What components will the project consist of? (e.g. weekly meetings, daily activities, workshops, trips, guest speakers, etc.) 
Use the grid below to map out each component of your project plan, including the days and times of each component, in 

detail.

Activity Date(s)/Times Role of Young People Role of Leader(s)

Workshop: Up in the Air,  
Up for Debate

(see Activity Planning Form)
4/15, 3 – 4:30pm

Participate in activities;  
discuss plan for  
culminating event.

Lead activities; help youth begin 
to conceive of a plan for the 
culminating event.

Video: The Hidden Cost of 
Cashmere; Discussion

4/22, 3 – 4:30pm
Watch video and participate  
in discussion.

Watch video (in advance), pre-
pare discussion questions, lead 
discussion with youth.

John Doe, Guest Speaker 4/29, 3 – 4:30pm
Prepare questions (in  
advance); participate in  
discussion.

Lead discussion and Q & A with 
guest speaker.

Group meetings: Prep for 
culminating event

5/6, 3 – 4:30pm

5/13, 3 – 4:30pm
Prepare materials and  
practice roles for  
culminating event.

Help youth secure supplies and 
resources and needed for event; 
give feedback on youth-lead 
activities and materials.

Culminating Event: Public 
Debate/Presentation

Saturday, 5/15

12 – 3pm

Welcome guests, facilitate 
and participate in debate, 
lead Q & A, serve refresh-
ments, collect feedback on 
event from attendees.

Support youth in facilitation of 
event.
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HANDOUT

assessing media for global learning 

As you guide young people through conducting research on global issues or world regions, it’s important to help them under-
stand the various influences that affect how information is created and received around the world. When choosing media about 
global issues or media from around the world to share with youth, or helping them select media to review as they carry out their 
research, here are some things to consider.

MEDIA SOURCES 

Consider both where the sources are located and whether you are accessing information in translation. 

1. American media sources – Many, such as the New 
York Times or Newsweek, cover international issues.

2. International media sources – Be aware that 
some sources based outside the United States, 
such as BBC World and the International Herald 
Tribune, may still represent a Western perspective.

3. Local media sources in translation – The major 
news outlets in many countries make content 
available online in English translation. Go to the 
Newseum (a museum of news in Washington, 
D.C.; http://www.newseum.org) for links to the 
current day’s headlines on front pages around 

the world; Google News (http://news.google.com) 
for updated stories from English-language media 
sources such as the Jakarta Post, Japan Times, 
Korea Herald, and Moscow Times; or ThePaperboy.
com website (http://www.thepaperboy.com) for 
links to newspapers by country. 

4. Local media sources in local languages – If you 
and your students have advanced world language 
abilities, and if you have access to a native 
speaker to verify your translation, these sources 
are increasingly available online. 

TYPES OF CONTENT 

Consider what type of content you are accessing to assess what information and perspectives are presented and why. 

1. Factual – In this type of news story, the author 
should present multiple perspectives (as opposed 
to one single point of view) to provide a balanced 
view on an event, topic, or issue. 

2. Opinion – Opinion pieces generally present a 
single point of view, which is usually the author’s 
or that of the organization or group that the 
author is representing.

3. Feature – Feature stories can be on any number 
of topics. It is important to consider carefully 
if the story’s purpose is to entertain more than 
inform. If so, you may not be getting the whole 
story.

4. Local/human interest, personal experience, or 
interview/profile story – These pieces tell the story 
of one person or community. Although they provide 
important insights, they may represent the perspec-
tive of only one person or one small group of people.



COPYRIGHT © 2011 ASIA SOCIETY  |  http://asiasociety.org/expandedlearning 

CREDIBILITY 

The questions below are some to consider when assessing the credibility of global media.

1. Who is producing the story? (Author) Learn-
ing about the authors’ backgrounds can give 
you some indication of their reputations, their 
perspectives, and any potential biases they may 
bring to the story.

2. Who are they producing the story for? (Audi-
ence) In many countries, media access may be 
restricted by factors such as illiteracy or limited 
access to technology. Therefore, sometimes media 
may be produced for elite audiences or specific 
subgroups within the population who can access 
it. On the other hand, articles written for a mass 
audience may not provide the level of analysis 
and detail necessary for a nuanced understanding 
of an issue.

3. Who publishes the story? (Publisher) Who owns 
the publication—is it run by the government or by 
an independent company?

4. Who supports the publication? (Sponsor)  
Who pays to read the publication? Who sponsors 
or financially supports the publication? Who 
advertises in it?

5. In what context was the story written and pub-
lished? (Context) Consider the political climate 
and the status of the press in the country where 
it was published. If press freedoms are limited 
and journalists are persecuted for pursuing 
certain stories, then you might not be getting the 
whole story.

6. What points of view are not included in the story? 
(Gaps) Consider whether there are any groups or 
individuals connected to the issue whose opinions 
or perspectives are not represented.

assessing media for global learning (continued)
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It is important for both staff and youth to understand what goals they are working towards in order to achieve global competence. 
While global learning is an ongoing process that can begin in early childhood, these outcomes should be seen as an “end goal” 
that young people who regularly participate in global learning activities should be able to attain by the end of high school. Youth 
may realize these goals through participation in a range of learning settings and learning experiences over multiple years.  
 
investigate the world

Students can:

 identify global topics that matter to them and can generate valid research questions to help them explore those topics.

 conduct research on global issues using a variety of media formats and sources, including international sources (such as newspapers, 
websites, or first-person interviews).

 draw valid conclusions about global issues based on their research.

 develop an argument or position on global issues that considers multiple perspectives. 
 
recognize perspectives

Students can:

 express their own perspectives and identify the perspectives of other people or groups, with respect to local and global issues.

 identify factors that influence their own and others’ perspectives, such as their own personal experiences, religious beliefs, or other 
cultural influences.

 explain how interactions across cultures and between individuals with different perspectives can influence events.

 assess varying levels of access to information and resources throughout the world, and can express how that access impacts quality of life 

and perspectives about the world.

communicate ideas

Students can:

 recognize that people from diverse backgrounds perceive information differently, even when receiving the same information.

 listen to and communicate effectively, both verbally and non-verbally, with a variety of people from diverse backgrounds.

 select and use appropriate technology and media to communicate with diverse audiences.

 reflect on how effective communication can lead to collaboration and understanding.

take action

Students can:

 set short-term and long-term goals related to making a positive impact on local and global issues that matter to them.

 plan and carry out “action projects” based on research, and can articulate the potential impact of their actions.

 assess the impact of their actions on global issues.

 reflect on their role an actor and advocate for global issues that matter to them.

Note: These Global Leadership Performance Outcomes are in draft form. They were created as part of Asia Society’s International Studies Schools 
Network’s Graduate Portfolio System (GPS), which is currently under development. The Global Leadership Performance Outcomes are meant to drive 
curriculum, instruction, and assessment in conjunction with similar performance outcomes describing criteria for global competence within the academic 
disciplines.

HANDOUT
global leadership performance outcomes for youth 
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ACTIVITY 

globalizing activities

procedure 
INTRODUCTION 
Explain to participants that they need not always create completely new activity 
plans to bring more global learning into their programs. There are ways to make 
existing program activities more global.

ACTIVITY INSTRUCTIONS 
Ask participants to look at the sample activity descriptions in the “Globalizing Activi-
ties” handout. Explain that these activities, as they are written now, do not have a 
global focus. Have participants work in pairs or groups of three to choose one of the 
sample activities, review the description closely, and look for opportunities to make 
the activity more globally focused. They should also look for ways to modify the activ-
ity to be appropriate for the age group they work with.

Give the small groups about 5 minutes to work, then ask for volunteers to share their 
ideas with the large group.

Next, review the “Infusion Strategies for Integrating Global Learning” handout with  
the group. 

key point
Introduce the “Infusion Strategies for Integrating Global Learning” handout by 
explaining that infusion of global learning can happen in multiple places and in 
multiple ways across a program. Stress that participants should not feel they need 
to globalize everything at once. This handout will provide some strategies for get-
ting started at multiple levels. 

Ask participants to break into groups based on their program area (e.g., sports, well-
ness, literacy, art, etc.). Participants who do not work within one specific program 
area, or who are the only participants present who work within a particular program 
area, can complete this activity individually or choose another group to work with. 

Ask participants to work together as a group to complete the “Integrating Global 
Learning” handout. They will brainstorm a list of activities they have done or plan 
to do with young people. These should be general activities that do not have a par-
ticular global focus. Each group should come up with as many activities as possible, 
then choose one from their list and work together, using the worksheet as a guide, to 
come up with some ways to turn it into a global learning activity. 

Give the small groups about 10 minutes to work. Then, ask for some of the groups 
to share with the large group. 

CLOSING 
Discuss any specific challenges faced in globalizing activities and brainstorm, as a 
large group, ways these challenges could be addressed.

TIME: 40 minutes

TYPE OF ACTIVITY 
Discussion

ACTIVITY CATEGORY 
Program Planning

TARGET AUDIENCE 
Directors/Coordinators, Line Staff

OBJECTIVES 
•	 Participants	will	identify	ways	to	

infuse global learning into existing 
program activities.

•	 Participants	will	identify	ways	to	 
infuse global learning in multiple 
ways across entire program areas.

MATERIALS
•	 “Globalizing	Activities”	handout	

•	 Pens

•	 “Infusion	Strategies	for	Integrating	
Global Learning” handout

•	 “Integrating	Global	Learning”	 
handout
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HANDOUT

globalizing activities

Review the activity ideas below. For each, list some ways of globalizing it, or giving it a more global focus.

 
 
PERCENTAGES
Break participants into small groups, and give each group 100 small, multicolored objects (like paper clips). Ask if anyone knows 
what a percentage is. Explain that percentage means the number of parts per hundred. Ask if anyone knows what 50 percent of 
100 is equal to. When someone correctly guesses 50, ask how he or she arrived at that answer. Mention that percentages corre-
spond to fractions. Ask if anyone can name a fraction that is equal to 50 percent (1/2, 2/4, 4/8, etc.). Ask the group to figure out 
what percentage of the paper clips are red, blue, and green (or whichever colors correspond to the ones you’re using). 

Globalize this activity by:

 

TERRARIUMS
Give each young person an empty 2-liter plastic bottle, some soil, rocks, and seeds, small seedlings (plants), and/or moss. 
Help participants to measure about 6 inches up from the bottom of the bottle, use a marker to draw a circle around the cir-
cumference of the bottle at the 6-inch mark, and cut the bottle at the line. Tell the group to place their stones in the bottom 
of the bottle, followed by the soil. Then tell them to place all of the other items (seeds, seedlings, moss) on top. Next, they will 
water the soil until it is damp (not saturated). The last step is to place the top part of the bottle back on (with the top part on 
the outside and the bottom part on the inside). Make sure to place the terrariums near a window so they get sunlight.

Globalize this activity by:

ACROSTIC POEMS
Give each participant a sheet of paper and pen or pencil. Ask participants to write their names vertically down the left-hand 
side of their papers. Explain that they are going to write an acrostic poem—a poem made up of words or phrases that must 
each begin with one of the letters on the page. The first word or phrase of the poem should begin with the first letter of the 
writer’s name. Each word or phrase in the poem should describe the writer in some way. Give participants a few moments to 
write, and then ask for volunteers to share their poems with the group.

Globalize this activity by:
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HANDOUT

infusion strategies for integrating global learning

ACTIVITY LEVEL

•	 Replace an example or a piece of content in an 
activity with one from another country or culture.

•	 Augment an activity with a globally oriented  
extension project.

•	 Transform an activity by aligning an existing goal 
or outcome for the activity with one of the Global  
Leadership Performance Outcomes. 

•	 Create a new globally focused activity that helps 
young people learn about a country, culture, or 
issue they would likely not be exposed to through 
their program, school, or community.

PROGRAM LEVEL

•	 Replace one activity or project with a globally 
focused activity or project. 

•	 Augment one of your program themes or long-
term projects by adding an activity or project  
that is globally focused. 

•	 Transform your existing activities by aligning  
current program goals and youth outcomes to the 
Global Leadership Performance Outcomes. 

•	 Create a new global mission and vision for your 
program that will influence all policies, activities, 
partnerships, and events.
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HANDOUT
integrating global learning 

 
 
Think of some activities you have done or plan to do with young people. These should be activities that do not currently have  
a global focus. Write down some examples here: 

Next, choose one of the activities you listed above and identify some strategies for infusing it with global learning:

1. How could you replace an example or piece of content in this activity with one from another country or culture?

2. How could you augment the activity with a globally oriented extension project?

3. How could you transform the activity by aligning its goals with Global Leadership Performance Outcomes?

4. Finally, which Global Leadership Performance Outcomes (Investigate the World, Recognize Perspectives, Communicate 
Ideas, and Take Action) could you focus on to create a new activity? How would these outcomes align with your overall learn-
ing goals for the program? 
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ACTIVITY
considering what it 
means to “take action”

procedure 
INTRODUCTION 
Review the “Global Leadership Performance Outcomes for Youth” handout with 
participants and point out that a key aspect of global competence is the ability  
to take action. 

key point
Discuss with the group that the first step toward enabling young people to make 
an impact on the world around them is to empower them to see themselves as 

“actors” on the world stage. Encourage participants to reinforce this concept 
with youth in every aspect of global learning activities and plans. 

DISCUSSION 
Ask the group to discuss this question: “Once young people have participated in 
global learning after school, what kinds of things can they do to apply that learn-
ing?” Elicit answers like: doing independent research; sharing what they’ve learned 
with others (through events and/or peer education); doing action projects to 
improve their local communities (service learning); connecting with people across 
the world, including via technology (exchange projects); and exploring new careers 
(internships and apprenticeships). Write all the group’s responses on chart paper.

CLOSING 
key point
Emphasize that the term action projects can encompass a wide range of activities 
appropriate to the young person’s interests and concerns. Remind participants to 
be open to the multiple ways young people can apply global learning in the “real 
world.” The key to global learning is to make projects and activities relevant to young 
people’s personal lives and local communities, while reinforcing global competence.

You may want to introduce the group to the concepts in the “What Is Global Service 
Learning?” handout.

TIME: 15 minutes

TYPE OF ACTIVITY 
Discussion

ACTIVITY CATEGORY 
Activity Planning  
Program Planning  
Relationships/Partnerships 

TARGET AUDIENCE 
Line Staff

OBJECTIVES 
•	 Participants	will	understand	 

the importance of empowering 
young people to make the  
connection between global  
learning and taking action.

•	 Participants	will	define	multiple	
ways that young people can  
apply their global learning in  
their communities.

MATERIALS
•	 “Global	Leadership	Performance	

Outcomes for Youth” handout

•	 Chart	paper

•	 Markers

•	 “What	Is	Global	Service	Learning?”	
handout (optional)
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It is important for both staff and youth to understand what goals they are working towards in order to achieve global competence. 
While global learning is an ongoing process that can begin in early childhood, these outcomes should be seen as an “end goal” 
that young people who regularly participate in global learning activities should be able to attain by the end of high school. Youth 
may realize these goals through participation in a range of learning settings and learning experiences over multiple years.  
 
investigate the world

Students can:

 identify global topics that matter to them and can generate valid research questions to help them explore those topics.

 conduct research on global issues using a variety of media formats and sources, including international sources (such as newspapers, 
websites, or first-person interviews).

 draw valid conclusions about global issues based on their research.

 develop an argument or position on global issues that considers multiple perspectives. 
 
recognize perspectives

Students can:

 express their own perspectives and identify the perspectives of other people or groups, with respect to local and global issues.

 identify factors that influence their own and others’ perspectives, such as their own personal experiences, religious beliefs, or other 
cultural influences.

 explain how interactions across cultures and between individuals with different perspectives can influence events.

 assess varying levels of access to information and resources throughout the world, and can express how that access impacts quality of life 

and perspectives about the world.

communicate ideas

Students can:

 recognize that people from diverse backgrounds perceive information differently, even when receiving the same information.

 listen to and communicate effectively, both verbally and non-verbally, with a variety of people from diverse backgrounds.

 select and use appropriate technology and media to communicate with diverse audiences.

 reflect on how effective communication can lead to collaboration and understanding.

take action

Students can:

 set short-term and long-term goals related to making a positive impact on local and global issues that matter to them.

 plan and carry out “action projects” based on research, and can articulate the potential impact of their actions.

 assess the impact of their actions on global issues.

 reflect on their role an actor and advocate for global issues that matter to them.

Note: These Global Leadership Performance Outcomes are in draft form. They were created as part of Asia Society’s International Studies Schools 
Network’s Graduate Portfolio System (GPS), which is currently under development. The Global Leadership Performance Outcomes are meant to drive 
curriculum, instruction, and assessment in conjunction with similar performance outcomes describing criteria for global competence within the academic 
disciplines.

HANDOUT
global leadership performance outcomes for youth 
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HANDOUT
what is global service learning? 

By Deborah Agrin

11. Adapted from Stephanie Bell-Rose and Vishakha Desai, Educating Leaders for a Global Society (New York: Asia Society, 2005), 30–35, http://www.
asiasociety.org/files/GSF_EducatingLeaders.pdf (accessed February 2, 2010); Corporation for National and Community Service, http://www.nationalservice.
gov; and Daniel Weiler, Amy LaGoy, Eric Crane, and Abby Rovner, “Executive Summary: An Evaluation of K-12 Service-Learning in California. Phase II 
Final Report,” (Sacramento, CA: California Department of Education, July 1998), http://www.cde.ca.gov/ci/cr/sl/execsummary.asp (accessed February 2, 
2010).

Service learning goes beyond volunteer-
ing or fundraising. It has explicit learn-
ing objectives and involves real-world 
skills and critical analysis. As service 
learning has taken root in schools and 
afterschool programs, its primary focus 
has been local and national.

However, an examination of global is-
sues can motivate greater understand-
ing of and involvement in local issues, 
and vice versa. If you already have a 
service component to your program, 
consider the global implications of the 
issues you already address. Or, help 
youth identify causes that are inher-
ently global, such as protecting the 
environment, rebuilding after natural 
disasters, assisting those in poverty, 
or expanding educational opportunity, 
and create local projects that take 
into account global perspectives and 
implications.

Global learning programs can help 
youth connect local issues that concern 
them with the people, communities, 
and countries facing the same is-
sues. Give young people the chance 
to consider how they want to make a 
difference in the world, and provide 
background knowledge as appropri-
ate to ground the learning and help 
them make informed choices. Remind 
students always to respect the people 
and causes they are taking on. Youth 
should see themselves not as heroes 
setting out to rescue victims, but as 
citizens who share an equal part in the 
challenges and responsibilities of a 
global age.

FIVE CHARACTERISTICS  
OF HIGH-QUALITY  
SERVICE-LEARNING PROJECTS
It is important to provide structure, 
focus, and clear learning objectives for 
knowledge acquisition as young people 
embark on international service proj-
ects. Educators and researchers have 
identified the following five characteris-
tics of effective community service and 
service learning:11

1. Sustained Involvement
The guidebook published by the Cor-
poration for National and Community 
Service recommends that student ser-
vice activities, to benefit the students 
and the community, should last for a 
minimum of 40 hours per school year. 

2. Connection to Curriculum  
and Academic Standards
Aligning service programs with spe-
cific learning objectives not only helps 
make explicit to students the lessons 
and practices to be learned, but also 
transforms service learning into a 
performance-based assessment tool for 
demonstrating mastery of school, dis-
trict, or state standards across all areas 
of the curriculum. In an ever-shrinking 
world, every service-learning oppor-
tunity should help students develop 
the habits of mind for recognizing the 
global implications of every action, no 
matter how local. 

3. Student Leadership
In order to foster leadership, respon-
sibility, and accountability, students 
should be given the opportunity to 
strategize and make decisions at every 

stage of a service project, from as-
sessing community needs to planning 
activities to implementing a program. 

4. Strong Community Partnerships
Service programs designed to address 
real community needs, identified by 
both students and community mem-
bers, help strengthen community 
relationships and create a foundation 
for sustainable, effective and sustain-
able projects. 

5. Reflection Activities
Reflection activities—such as class 
debriefings, journal writing, presenta-
tions, or other organized analytical 
exercises—enable youth to think criti-
cally about their service experiences and 
evaluate possible causes and solutions 
to issues that arose. Reflection activities 
should help students consider the local, 
regional, national and global impact of 
their actions. 

Reflection questions may be as simple 
as asking “What did you discover about 
... ”

•	 Yourself? How has volunteering and 
helping the community changed you?

•	 Your community? How have you 
changed the community?

•	 Your world? How are community  
issues connected to global issues, 
and vice versa?

RESOURCES TO  
HELP YOU GET STARTED 
The organizations below offer 
assistance on issues ranging from 
effective practices to project ideas, 
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from curriculum resources to teacher 
training and professional development:

National Service-Learning Partnership
http://www.service-learningpartnership.org 
The National Service-Learning Partner-
ship is a leadership organization that 
works with its 7,300 individual and 
organizational members to promote 
and strengthen service learning at the 
elementary, middle, and high school 
levels. On the site can be found policy, 
advocacy, and teaching resources as well 
as links to other national service-learning 
organizations. 

National Service-Learning Clearinghouse 
http://www.servicelearning.org
The National Service-Learning Clear-
inghouse serves as an online library 
and resource center for service learning 
in kindergarten through 12th grade, 
higher education, community-based 
initiatives, and tribal programs. Among 
other features, the site offers sample 
service-learning curricula, academic 
research on the impact of service learn-
ing, assessment and evaluation tools, 
links to funding sources, and a program 
directory. 

National Youth Leadership Council 
http://www.nylc.org 
NYLC has led the development of 
nationally accepted standards for K-12 
service-learning practice, and is helping 
implement and improve service-learning 
programs around the world. The Nation-
al Service-Learning Conference draws 
nearly 3,000 attendees from around 
the world for three intensive days of 
speakers, workshops, and networking. 
Their Growing to Greatness program 
is an ongoing national project that 
publishes research on the state of K-12 

service-learning. NYLC also has series 
of professional development programs, 
including the Generator School Network. 

Corporation for  
National and Community Service 
http://www.nationalservice.gov 
The Corporation for National and Com-
munity Service was created by Congress 
in 1993 to expand opportunities for 
service for people of all ages and back-
grounds through Senior Corps, Ameri-
Corps, and Learn and Serve America. 
The website provides general resources 
on service-learning programs as well as 
specific information on grants. 

Students in Service to America 
http://www.studentsinservicetoamerica.org
Students in Service to America, a site 
sponsored by the National Service-
Learning Clearinghouse, provides 
general background information on 
service learning as well as specific 
tools and resources geared more toward 
educators and program developers. 
The resources are broken down to the 
following subcategories: getting started, 
finding help, civic and character edu-
cation links, national organizations that 
work with youth, afterschool programs, 
nonprofit service clubs and organiza-
tions, and recognition programs. 

FIND INSPIRATION!
The organizations listed above are good 
sources for project ideas and can offer 
suggestions for ways to form partner-
ships with the local community. In 
addition, the following organizations 
all offer internationally oriented service 
opportunities or serve as information 
clearinghouses for other organizations 
that do implement such programs. 

buildOn
http://www.buildon.org 

Earthwatch Institute 
http://www.earthwatch.org

Global Citizen Corps 
http://www.globalcitizencorps.org

Global Youth Action Network 
http://www.youthlink.org

Habitat for Humanity 
http://www.habitat.org

Heifer International 
http://www.heifer.org

Human Rights 101 
http://www.thirteen.org/edonline/hr101/

Idealist.org Kids and Teens 
http://www.idealist.org/kt/

Youth Volunteer Network 
http://www.networkforgood.youthnoise.
com

New Global Citizens 
http://www.newglobalcitizens.org

One World Youth Project 
http://www.oneworldyouthproject.org

What Kids Can Do 
http://www.whatkidscando.org

Youth Service America 
http://www.ysa.org

Finally, see Barbara A. Lewis’s book 
The Teen Guide to Global Action: How 
to Connect with Others (Near & Far) to 
Create Social Change. (Minneapolis: 
Free Spirit Publishing, 2008.) 

what is global service learning? (continued)
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ACTIVITY
connecting local to global—
and global to local

procedure 
INTRODUCTION 
Explain that an important part of facilitating global learning is helping young people to make 
connections between local issues within a community and broader global issues and themes. 

ACTIVITY INSTRUCTIONS 
key point
Explain that when considering how to make global connections, it is important to first 
identify relationships to build on. A key question to ask is “Who else around the world is 
affected by the issues, concerns, and trends that affect our community?” and vice versa: 

“How does this global issue, concern, or trend affect our community?” 

Review the handout “Connecting Local to Global—and Global to Local” with the group. 
Review the set of questions at the bottom of the handout.

Next, ask each participant to find a partner to work with and complete the handout “Local 
Projects—Global Connections.” Each pair should brainstorm examples of possible local 
projects that young people could do. (If participants have completed the consensus-
building activity “What Matters to Young People” they might include examples related 
to that topic.) Then, for each project idea, participants should write down an idea for how 
young people could link that local project to the larger world around them to achieve a 
global impact. Give participants a few minutes to work with their partners, then ask for a 
few volunteers to share with the large group. Make a list on chart paper of the global con-
nections and impacts you hear so the group can refer back to them in the next activity.

key point
Encourage participants to brainstorm connections that go beyond researching a local 
topic on a global level. Conducting general research on global hunger as a connection 
to a visit to the local soup kitchen, for example, may be relevant to the topic of hunger 
in general but not necessarily meaningful to young people or their community. How-
ever, if young people begin to research the causes and proposed solutions to hunger 
in another community across the globe that is similar to theirs, then the research is 
manageable and relevant.

As the group is sharing examples, you may need to prompt participants to think about 
how to identify global connections that are specific and relevant (e.g., a foreign commu-
nity facing the same problem as the local community). Remind participants that the goal 
is to focus on young people taking action in their own lives, in the community, and glob-
ally—so push staff to think of examples that will take young people beyond the program 
and enable them to make a real impact.

After the group is done sharing, review the handout “Types of Global Action Projects” 
with the group and identify additional project examples

CLOSING 
Remind participants that helping young people make global connections through action 
projects takes intentional planning, as with any project. However, the bridges young 
people will build between their lives and the rest of the world can have a profound impact 
on their learning and their future. 

TIME: 20 minutes

TYPE OF ACTIVITY 
Discussion

ACTIVITY CATEGORY 
Communication/Facilitation  
Activity Planning  
Relationships/Partnerships

TARGET AUDIENCE 
Line Staff

OBJECTIVES 
•	 Participants	will	understand	how	 

to take a local issue and connect  
it to the larger world.

•	 Participants	will	understand	how	 
to look at global issues and connect 
them to their local communities.

MATERIALS
•	 “Connecting	Local	to	Global— 

and Global to Local” handout

•	 “Local	Projects—Global	 
Connections” handout

•	 Pens

•	 Chart	paper	(optional)

•	 Markers	(optional)

•	 “Types	of	Global	Action	Projects”	
handout
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HANDOUT

connecting local to global—and global to local

12. National Geographic-Roper Public Affairs 2006 Geographic Literacy Study (New York: GfK NOP, 2006).  
13. Robert Lee Hotz, “Huge Dust Plumes from China Cause Changes in Climate,” Wall Street Journal, July 20, 2007. http://online.wsj.com/public/article/
SB118470650996069354-buQPf_FL_nKirvopk__GzCmNOq8_20070818.html?mod=tff_main_tff_top (accessed February 2, 2010). 
14. Margaret Chan, “World Now at the Start of 2009 Influenza Pandemic,” World Health Organization, http://www.who.int/mediacentre/news/state-
ments/2009/h1n1_pandemic_phase6_20090611/en/index.html (accessed February 2, 2010)

•	 How is our community connected to global 
trends? These trends could be related to the 
environment, the global economy, public health, 
international conflicts, and so forth. 

•	 What does our community have in common with 
others around the world? Consider similarities  
in geographic location, natural resources, demo-
graphic diversity, and so forth. 

•	 How are personal experiences in our community 
connected to universal experiences? These could 
include challenges such as violence, poverty, and 
homelessness or positive experiences such as 
artistic traditions, rituals, and celebrations.

•	 What are some of the familiar aspects of all 
cultures, and how are they addressed similarly or 
differently in our community and in communities 
around the world? Examples of familiar aspects of 
culture include food, clothing, and shelter.

When helping young people make connections between local and global issues, consider these questions:

The major political, environmental, economic, health, and other challenges facing countries and communities today are not 
confined within their borders. All of these challenges have local implications and require international solutions. Consider 
these facts:

•	 There are an estimated one million young people in the United States who have a close friend or relative serving in Iraq 
or Afghanistan—and yet 88 percent of U.S. high school students cannot find Afghanistan on a map.12

•	 On some days, almost one-third of the air over Los Angeles and San Francisco can be traced directly to Asia. Often this 
air is polluted with dust particles generated from factory exhaust and deforestation from Asia, among other causes.13

•	 H1N1, or “swine flu,” was first detected in April 2009 in Veracruz, Mexico. In only a little over 2 months, by June 11 
of that same year, the World Health Organization declared the outbreak a global pandemic.14
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HANDOUT
local projects—global connections 

Brainstorm some examples of local projects young people could do, and list your project ideas in the left-hand column of the 
table below. Then, for each project idea, consider the global connection and/or impact the project could have. How could 
young people link this local project to the larger world around them? Write your ideas in the right-hand column.

local projects

Example:

Young people measure the amount of pollutants that exist 
in a nearby stream, then write letters to local government 
officials urging them to clean up the stream. They contact 
a local or national environmental organization to join the 
organization’s advocacy efforts.

global connections

Example:

To extend the local project idea globally, young people could 
research water pollution and its effect on communities 
worldwide. They identify a community similar to theirs where 
water pollution is an issue and research the impact this 
pollution has had on the community and any steps taken to 
address it. The global impacts and solutions young people 
discover can be included in the letters to local officials. As 
an extension, young people could reach out to a school in 
the community they studied to share their learning and dis-
cuss potential strategies to combat water pollution together.
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HANDOUT
types of global action projects

EVENTS AND CELEBRATIONS 

Program events, which can be designed and led by young people, can showcase global skills and knowledge to 
parents and community members. These events are most effective when they provide youth with leadership roles 
and are used as culminating activities after in-depth explorations of countries and cultures relevant to young 
people in the program. Examples of such events include:

•	 Community meals with food from different cultures

•	 Celebrations of holidays that are observed in other 
countries or cultures

•	 Art, music, or theater performances that present 
traditions from other countries or cultures

•	 Media showcases where students show their pho-
tos, video, or other multimedia projects about 
global topics

•	 Poetry or story readings that feature ideas and  
topics from other countries or cultures

•	 Multicultural fairs or expositions that highlight 
cross-cultural artifacts and knowledge

PEER EDUCATION 

With peer education, young people share their global skills and/or knowledge with other young people. Examples 
of such projects include:

•	 Media or guest-speaker nights where a youth 
group presents a film or other media presentation, 
or invites a speaker on a global topic, country, or 
culture they have studied. Young people can cre-
ate advertisements and recruit an audience, intro-
duce the topic, then facilitate a group discussion 
with speaker and audience after the main event. 
This type of project can be expanded into a youth-
led conference with multiple speakers, workshops, 
and events for a youth audience from across the 
school, community, or even state.

•	 Public awareness campaigns on global issues. 
Young people can select an issue, determine 
the target audience, and educate and inspire 
their peers and others to take a specific action 
on a global issue—through announcements for 
school or local radio, posters, advertisements, or 
online awareness campaigns. Start by screening 
successful public service advertisements (PSAs) 
from the Ad Council and other places to get the 
creative juices flowing.

•	 Youth-created global learning activities can be 
created by older youth and shared with peers 
or younger children. Examples include creating 
children’s books about a global topic or culture 
and reading them at a local elementary school, 
learning games from other countries and leading 
them with peers or children at a local community 
center, and creating plays or other performances 
about a global topic, country, or culture for peers 
or younger children.

•	 Youth “ambassadors” of a specific country or cul-
ture can take responsibility for introducing other 
countries and/or cultures to their peers. Young 
people can visit other programs or classrooms to 
facilitate activities and help peers or younger stu-
dents learn. This type of project can be expanded 
to include role-playing or simulations where the 
youth ambassadors represent the country or cul-
ture around a specific situation or issue. (Model 
UN is an example of this idea.) 
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COMMUNITY-FOCUSED PROJECTS 

Community-focused action projects may look like typical service-learning or volunteer projects but have a global 
focus. Examples of such projects include: 

•	 Creating an asset map of global connections, re-
sources, and expertise in the community that can 
be leveraged for global learning and action.

•	 Providing resources to help a global cause 
through food/clothing/toy drives, penny drives, or 
charity events (see the website of the US Fund for 
UNICEF, http://www.unicefusa.org, for ideas).

•	 Participating in a service project that connects 
local and global by learning about an issue globally 
and taking action on the issue locally. Projects can 
be designed around global action days, such as 
Earth Day (April 22) or World AIDS Day (December 
1). As an extension, youth can connect with inter-
national organizations taking action on the issue 
globally.

ONLINE EXCHANGES 

If your program has access to Internet technology, exchange projects can connect young people directly with 
peers in other countries for online collaboration around shared concerns. Examples of such projects include:

•	 Collecting evidence or information to contribute 
to a global research project (for examples, look up 
the GLOBE or JASON science projects online)

•	 Joining online discussions about global issues 
with young people worldwide, via message boards 
or chats (for examples, look up Voices of Youth or 
TakingITGlobal)

•	 Creating photo slideshows, podcasts, or videos 
about a community, culture, or issue and sharing 
and discussing with youth in other countries (for 
examples, look up Youth Media Exchange)

•	 Writing news articles about local and global is-
sues for international exchange (young people 
can start their own international newspaper and/or 
contribute to PEARL World Youth News, created 
by iEARN and the Daniel Pearl Foundation)

types of global action projects (continued)
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ACTIVITY

taking global learning a step further

procedure 
INTRODUCTION 

key point
Explain that the number of possible action projects can seem overwhelming, 
and that staff should help young people think carefully about the issue they 
care about most and what actions will have the most effect. Remind the group 
that as afterschool staff, they should also be mindful of selecting projects that 
will contribute most to young people’s development of global competence.

ACTIVITY INSTRUCTIONS 
Review the handout “Guiding Effective Youth Action” with the group. 

Ask participants to work in pairs or small groups to review their completed “Local 
Projects—Global Connections” handouts. Next, ask them to choose one of these 
project ideas, or one that was shared by the group during the previous activity, 
and discuss some ways to get started. Participants should use the questions on 
the “Guiding Effective Youth Action” handout as a guide for this discussion (see 
particularly the section of the handout under the heading “Questions to Ask Before 
the Action Project”).

Give participants about 10 minutes to talk. Ask for volunteers to share their ideas 
with the large group, and encourage the other participants to contribute ideas 
about how the proposed action project might impact the local and global commu-
nity as well as young people’s learning.

You may want to have a brief discussion on how to use the “Guiding Effective Youth 
Action” handout and its “Questions to Use After the Action Project” to assess learn-
ing. Also consider referencing the handout “Examples of Global Action Projects.”

CLOSING 
Reinforce the idea that action projects, like any other activity, should focus on spe-
cific learning outcomes for young people to achieve, and that the projects should 
be carefully designed to meet those outcomes.

TIME: 20 minutes

TYPE OF ACTIVITY 
Discussion

ACTIVITY CATEGORY 
Activity Planning,  
Relationships/Partnerships

TARGET AUDIENCE 
Line Staff

OBJECTIVES 
•	 Participants	will	be	introduced	to	

a series of questions they can ask 
themselves and their program’s 
participants before and after 
an action project to assess the 
project’s impact on the local and 
global community and on young 
people’s learning.

•	 Participants	will	identify	ways	 
to begin planning youth-centered  
action projects.

MATERIALS
•	 “Guiding	Effective	Youth	Action”	

handout

•	 “Examples	of	Global	Action	 
Projects” handout (optional)

•	 “Global	Learning	Project	Planning	
Form” handout
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HANDOUT
guiding effective youth action 

questions to ask before the action project

The answers to these questions will help you and the young people you work with determine the most effective 
and appropriate action to take:

•	 What are the facts about this issue?

•	 Who is impacted by this issue in our community 
and around the world?

•	 What action has been taken on this issue,  
and what lessons can be learned for future action  
in our community and around the world?

•	 How can we connect with national and interna-
tional organizations, events, and media about  
this issue? 

•	 Who are the stakeholders who can influence how 
this issue is addressed in our community and 
around the world? (These are typically people with 
money and/or power at an institutional level.)

•	 What and where is the greatest need?

•	 What are the potential consequences of our ac-
tions on individuals, cultures, institutions, and 
ecosystems? (Have we considered both intended 
and unintended consequences?)

•	 Who else can we mobilize to become aware  
or take action on this issue?

questions to ask after the action project

These questions will help you determine if the project was successful and identify lessons learned that might 
apply to future projects:

•	 Relevance – Did the project address an issue that 
is important both locally and globally? Were young 
people able to articulate the personal and societal 
significance of the issue?

•	 Research – Did youth use a variety of international 
sources to learn about this issue, including websites, 
news articles, and books? Did they conduct their 
own research, perhaps via polling or interviews, on 
how this issue impacts their community? Are their 
conclusions based on a solid knowledge base? 

•	 Analysis – Did the project thoroughly examine the 
issue as well as evaluate lessons learned from ac-
tions already taken on this issue? Did the project 
present informed assumptions, ideas, and conclu-
sions on how to take action? 

•	 Perspective – Did the project consider the issue, 
and its possible solutions, from multiple perspec-
tives? Did young people consider how multiple 
perspectives interact to influence how the issue is 
or is not currently being addressed?

•	 Implementation – Was the project collaborative, 
creative, and effective? Did young people meet 
their goals and demonstrate leadership abilities? 

•	 Impact – Did the project inspire others?  
(How can you tell?)
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HANDOUT
examples of global action projects 

MAKING ACTION PROJECTS AGE-APPROPRIATE
Consider how action projects can be designed to be developmentally appropriate and meet the learning needs of young people 
of different ages: 

for younger youth
 
water conservation

Good Shepherd Services staff at New York City’s Public School 79, a site supported by The After-School 
Corporation (TASC), created a series of experiences to help their 8-year-olds understand water conservation. 
The students learned that water is a finite and shared resource by comparing the amount of water a person in 
the United States uses with the amount of water used by a person in a developing country. Then the students 
joined the World Water Day March and walked a “water mile” to experience firsthand how people in the world 
must adapt when without access to clean running water. The participants translated their learning to their own 
water conservation practices and educated their parents, teachers, and peers through posters and performanc-
es, including a rap about water. Note: Older youth may grasp the reality of water scarcity more quickly, and be 
ready to take on larger-scale research or action projects that propose solutions to the water crisis.

for older youth
 
building with books

The Building with Books program at the Marble Hill School for International Studies in the Bronx, New York City, 
encourages students to investigate contemporary issues, such as sustainability, health, human migration, and the 
environment, from multiple perspectives—while fulfilling core global history and geography curriculum requirements. 
Students raise money by participating in related service-learning projects. The funds raised—and the new knowledge 
and experiences—are put toward a culminating trip to a developing country where students help build a school.

GLOBALIZING ACTION PROJECTS
Consider how you could globalize, or add a global focus to, the youth action projects described below15: 

recycling project

Four students wanted to address their school district’s need for a recycling program. They studied energy use 
across the school district to develop a plan to make schools more efficient. Then, they brought their recom-
mendations to the school board—in collaboration with the district superintendent, who was acting as commu-
nity partner/mentor for the project.

15. These examples of Extended Learning Opportunities (ELOs) pursued by high school youth in New Hampshire were provided by PlusTime NH.
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As part of their research, the students visited recycling facilities, researched energy alternatives, conducted 
surveys, and created sample educational materials. They conducted field trips to learn how other schools 
and facilities handled recycling, and attended school, city, and community board meetings. They spoke with 
vendors about the cost-benefit issues of different recycling plans, and developed materials and strategies to 
educate other students and their community and to raise awareness of the need to recycle. 

As part of the group’s learning and assessment, students journaled their experience and research, wrote 
reports, worked on collaborative efforts such as presentations, and created educational materials to promote 
the program and raise awareness. The group made presentations to school classes, community groups, their 
Expanded Learning Opportunity team, and the school board. As of the 2009-2010 academic year, these 
students’ high school has a formal recycling program that is run and led by students. The students involved in 
the action project received credit in environmental science and civics.

community dress exchange

Three students started a dress rental business at their high school. The idea began with a student who had 
been unable to attend a dance due to the cost of buying a dress. The student-run business now offers dresses 
at low cost for peers having trouble affording attire for school dances. The project involved researching how to 
start a business and working with local businesses and shops to obtain dress donations. The group received 
seed money from Youth Venture, an organization that funds youth-led projects that address a community need. 
The students planned and wrote a grant application to Youth Venture as part of their project. The high school 
now operates a full-service attire-rental shop that is run and managed by students. The students who launched 
the project received credit in social studies and economics. 

examples of global action projects (continued)
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PROJECT SUMMARY
Project Description

Global Leadership  
Focus Area

 Investigate the World                 Communicate Ideas

 Recognize Perspectives               Take Action

Program Focus Area 
(ie, Literacy, Health & Well-
ness, Visual Art, etc.)

Age Group

Number of Participants

Duration  
(Number of weeks, number 
and duration of sessions)

What question will young 
people explore?  
 
(This should be a compelling, 
globally focused question. 
Ideally, it will be an open-
ended question without a 
single or easy answer.) 

What final “product” are 
young people working 
towards? 
 
(What will young people 
make, present, or perform as 
a culmination of the project?)

Who will help you plan and/
or facilitate the project? 
 
(Consider afterschool and 
school-based staff as well 
as school leaders, families, 
partner organizations, com-
munity experts, and guest 
speakers)

HANDOUT
global learning project planning form
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ACTIVITY

closing and next steps

procedure 
INTRODUCTION 
Explain that before the training concludes, you want all participants to take a few  
minutes to think about specific next steps they can take back to their programs  
to start implementing the strategies and concepts they’ve learned.

ACTIVITY INSTRUCTIONS 
Ask participants to consider what next steps will help them implement some of the 
ideas they’ve gained through the training. Ask each participant to complete the  

“Next Steps—Getting Started with Global Programming” handout. Give them about 5 
minutes to work. When time is up, ask for a few participants to share what they wrote. 

CLOSING 
key point
Close the session by thanking everyone for their participation and encouraging  
them to review the “Global Learning Resources” handout as they move forward 
with implementing global learning in their programs.

This is also a good time for trainers to make announcements about any specific  
resources and opportunities that are available within the program, network, city,  
and/or state. You may want to provide the handout “Global Learning Resources” as 
a takeaway for participants.

TIME: 15 minutes

TYPE OF ACTIVITY 
Discussion

ACTIVITY CATEGORY 
Program Planning  
Relationships/Partnerships

TARGET AUDIENCE 
Directors/Coordinators, Line Staff

OBJECTIVES 
•	 Participants	will	identify	one	short-

term and one long-term action item 
to implement in their programs.

•	 Participants	will	be	introduced	 
to a variety of available tools for  
global learning.

MATERIALS
•	 “Next	Steps—Getting	Started	with	 

Global Programming” handout

•	 “Global	Learning	Resources”	
handout

•	 Pens
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HANDOUT

next steps—getting started with global programming

Now that you’ve become familiar with the concept of global competence and learned some strategies for bringing global learn-
ing to life in your program, take a moment to reflect on your next steps for implementing global learning or ramping up the 
existing global programming at your site. Use the questions below to guide you.

•	 When it comes to global programming, my (program’s) biggest goal is ... 

•	 One thing I can do today to bring global programming to life in my program is ... 

•	 One thing I can do in the next month to expand my program’s global programming is ... 

•	 One thing my program can do over the next six months to create meaningful global learning opportunities for youth is ... 

•	 One year from now, what will global learning in my program look like?
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HANDOUT  

global learning resources

These are just some of the many organizations and programs you can tap for global 
content, curriculum materials, professional development, and other resources.

GLOBAL ISSUES AND CURRENT EVENTS 

Wide Angle 
http://www.pbs.org/wnet/wideangle/ 
Media programming from PBS offers specific international-affairs reporting through 
current-affairs documentaries. The site offers K-12 lesson plans on contemporary 
world issues and viewing guides for the documentaries.

Frontline/World 
http://www.pbs.org/frontlineworld/educators/ 
This is a fast-paced international newsmagazine program, with a personal, “back-
pack-journalism” style that students find highly engaging. Each segment features 
three discrete programs about various world issues with educator resources to sup-
port classroom usage.

NewsHour Extra Online 
http://www.pbs.org/newshour/extra/teachers/world/
The website of PBS’s NewsHour with Jim Lehrer has teacher resources on world 
news and current events.

Heifer International 
http://www.heifer.org 
This aid and service organization provides educator resources on issues of sustain-
ability and sustainable development, access to the Global Village in a number of 
their learning centers, and the opportunity to create learning programs in schools, 
including their popular catalog of “alternative gifts” which provide livestock to 
families in developing countries.

Youthink! 
http://youthink.worldbank.org/
A group of young people at the World Bank created this website in response to 
youth questions about development. Their goal is to help students stay in touch 
with the issues that shape our world. As they state, “We’re not telling you what to 
think; we’re offering another perspective and the latest facts. You need to decide 
how you are going to make a difference in your community and your world.”

GLOBAL CITIZENSHIP AND ETHICS 

Facing the Future
http://www.facingthefuture.org/
Facing the Future’s mission is to develop young people’s capacity and commitment 
to create thriving, sustainable, and peaceful local and global communities. The 
organization offers curriculum resources on global issues and sustainable solutions, 
including textbooks, lesson plans, and thematic units that contain both lessons 
and student readings; professional development and consulting for pre-service and 
in-service teachers and for departments, schools, districts, and states; and infor-
mation and opportunities for action projects and service learning.
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Institute for Global Ethics 
http://www.globalethics.org/services-for-the-education-community.php 
Today’s students need to learn how to navigate a world in which an individual’s 
decisions can have global consequences. IGE’s education department focuses on 
whole-school culture shifts to promote the permeation of ethics on every level.

Teaching Tolerance 
http://www.tolerance.org
A project of the Southern Poverty Law Center, this organization has many resources 
to help all age groups, teachers, and parents explore issues around discrimination, 
tolerance, major events that change history, and action steps that can be taken.

YOUTH ACTION WORLDWIDE 

TakingITGlobal
http://www.tigweb.org
TIGed, TakingItGlobal’s education program, provides rich, interactive learning 
experiences designed to improve students’ global-citizenship, critical-thinking, 
and leadership skills—experiences that bring the world to students and prepare 
students for the world. It provides an online community around global issues and 
problem solving as well as tools and resources for educators, including step-by-
step action planning guides for students around global service initiatives and 
global challenges.

New Global Citizens 
http://www.newglobalcitizens.org
This innovative program combines the passion, connectivity, and resources of 
Generation Y with solutions from grassroots social entrepreneurs around the world 
to create change on a global scale. Young people—anywhere in the United States—
can start an NGC Team on their high school campus. Once formed, teams select 
one of NGC’s global partner projects and set goals around three main objectives: 
(1) to educate their community about the challenges faced by their partner project, 
(2) to advocate on behalf of a pressing global issue, and (3) to raise the financial 
resources necessary to effect real change.

Roots & Shoots 
http://www.rootsandshoots.org 
This program of the Jane Goodall Institute inspires young people through com-
munity service and service learning. With tens of thousands of young people in 
almost 100 countries, the Roots & Shoots network connects youth of all ages 
who share a desire to create a better world. Young people identify problems in 
their communities and take action.

GLOBAL YOUTH MEDIA 

Adobe Youth Voices 
http://www.adobe.com/aboutadobe/philanthropy/youthvoices
Demonstrating the power of technology to engage middle school– and high 
school–age youth, Adobe Youth Voices (AYV) provides breakthrough learning 
experiences using video, multimedia, digital art, web, animation, and audio tools 
that enable young people to explore and comment on their world. AYV has com-
piled a variety of free and low-cost resources to help integrate youth media into 
classrooms or out-of-classroom programs.
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Global Action Project 
http://www.global-action.org
Since 1991, Global Action Project (G.A.P.) has worked with young people, specifi-
cally those most affected by injustice, to build the knowledge, tools, and relation-
ships needed to produce thought-provoking media on issues that affect them and 
their communities—and use their media for dialogue and to build community power.

Listen Up! Beyond Borders 
http://www.listenup.org/projects/beyondborders
As a network for young filmmakers, Listen Up! gave the green light to 15 youth 
teams worldwide to produce short documentaries about the most important ques-
tions of our time. The Beyond Borders project offers the films on DVD along with 
associated curriculum materials.

What Kids Can Do 
http://www.wkcd.org
What Kids Can Do promotes perceptions of young people as valued resources, not 
problems, and advocates for learning that engages students as knowledge creators 
and not simply test takers. What Kids Can Do brings youth voices to policy debates 
about school, society, and world affairs through publications and multimedia proj-
ects created by youth worldwide.

Youth Media Exchange 
http://www.ymex.org
Youth Media Exchange is a collaborative project created by TakingITGlobal and 
Global Kids, in association with Asia Society. It is an online social network for youth 
interested in using digital media tools to share information on major global issues.

ONLINE GLOBAL LEARNING AND INTERNATIONAL EXCHANGE

One To World 
http://www.one-to-world.org
One To World brings together U.S. students and students from around the world to 
share their lives and perspectives in life-changing ways—face-to-face. The organiza-
tion connects international students or scholars studying at New York City universi-
ties with local classrooms to increase understanding and learning.

Panwapa 
http://www.panwapa.com
An interactive website designed by Sesame Workshop, Panwapa provides a safe 
space for students to learn about the world, other cultures, and other languages. It 
is an interactive social network for younger children, with activities and games that 
support global learning.

Global Kids 
http://www.globalkids.org
Global Kids’ mission is to educate and inspire urban youth to become successful 
students and global and community leaders by engaging them in global issues and 
leadership experiences through a variety of programs both in classrooms and online.

global learning resources (continued)
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Challenge 20/20 
http://www.nais.org/resources/index.cfm?ItemNumber=147262 
Challenge 20/20 is an Internet-based program that pairs classes at any grade level 
(K-12) from schools in the U.S. with their counterpart classes in schools in other 
countries; together the teams (of two or three schools) tackle real global problems 
to find solutions that can be implemented at the local level and in their own com-
munities. Challenge 20/20 is sponsored by the National Association of Independent 
Schools but is available to all elementary and secondary schools in the United States.

O Ambassadors 
http://oambassadors.org/global
This program, Sponsored by Oprah Winfrey’s organization, connects young people 
in North America with people around the world to create lasting change by working 
toward the UN Millennium Development Goals. Participants address problems such 
as hunger, poverty, and limited access to education. 

UNICEF Voices of Youth
http://www.unicef.org/voy/
Voices of Youth is guided by the UN’s Convention on the Rights of the Child, which 
ensures young people’s rights to participate in decision-making processes, to ex-
press opinions freely, and to be equipped with the knowledge and skills they need 
to bring about change in their own lives and in their communities. The site offers a 
safe and supportive global cyberspace within which youth can explore, discuss, and 
partner with each other on issues related to human rights and social change. 

Rafi.ki
http://www.rafi.ki
At Rafi.ki, schools find international partners from more than 1,450 schools from 
more than 113 countries. Rafi.ki’s team of facilitators helps schools work with ex-
isting partners as well as find new ones. The site offers safe video- and audio-con-
ferencing, email, instant messaging, and online forums for students and teachers 
around the world. There is also a constantly updated bank of educational projects, 
such as the Climate Change Project and the Darfur Project, with lesson plans and 
interactive resources covering all areas of the curriculum.

GLOBAL EDUCATOR RESOURCES 

OXFAM Education 
http://www.oxfam.org.uk/education/gc
Oxfam’s Educating for Global Citizenship program provides free resources on global 
citizenship to educators, including philosophy, development sequence, classroom 
activities, and best practice examples.

World Savvy 
http://www.worldsavvy.org
This nonprofit is engaged in three major initiatives: Global Youth Media and Arts, 
Global Educators, and the World Affairs Challenge. Many World Savvy initiatives are 
free or very low cost. In addition, their free newsletter is rich with ideas for bringing 
global issues into the classrooms, and their monthly Global Affairs Monitor provides 
detailed briefings on international issues with suggestions for classroom use.
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TeachGlobalEd.net 
http://www.teachglobaled.net
This website supported by Ohio State University offers rich K-12 teaching re-
sources on areas of the world as well as global perspectives, global systems, global 
issues, and global and international studies.

Global Learning Portal 
http://www.glp.net
This site encourages connections between educators and global development orga-
nizations in areas throughout the world. The site is rich with resources and links as 
well as opportunities to connect with authentic global experiences.

Waters Foundation 
http://www.watersfoundation.org/ 
This foundation sponsors the Systems Thinking in Schools initiative and provides 
educators with learning opportunities for developing systems-thinking concepts, 
habits, and tools for use in classroom instruction and school improvement. These 
concepts and tools help students (and teachers) address the complexity of ev-
eryday occurrences and global challenges through identifying and understanding 
patterns of behavior and change over time.

TeachUNICEF 
http://www.teachunicef.org/ 
This site helps teachers engage students as active global citizens in learning about 
UNICEF—the United Nations Children’s Fund—and its efforts on behalf of chil-
dren worldwide.

INTERNATIONAL CHILDREN’S LITERATURE 

International Children’s Digital Library 
http://en.childrenslibrary.org/ 
This free online resource offers a wide assortment of children’s literature from 
around the world—in a digitized format that can be used in classrooms or that 
individual students can use on their computers.

The United States Board on Books for Young People 
http://www.usbby.org
The United States Board on Books for Young People (USBBY) serves as the U.S. 
national section of the International Board on Books for Young People (IBBY), 
which was founded to promote international understanding and goodwill through 
books for children and teenagers. USBBY and IBBY publish bibliographies of inter-
national books and select an annual list of Outstanding International Books.

Words Without Borders 
http://www.wordswithoutborders.org/
Words Without Borders is an online magazine dedicated to global literature in 
translation. It includes lesson plans, book reviews, and author interviews.

Worlds of Words (WOW) 
http://wowlit.org/
This online database of international books includes strategies for locating and 
evaluating culturally authentic international literature. Publications include contri-
butions written by educators and critical reviews.
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INTERNATIONAL FILM IN EDUCATION

Global Film Initiative 
http://www.globalfilm.org
This organization uses global films to promote cross-cultural understanding, and 
can provide extensive educational support materials to assist educators in using 
these world films with students.

Journeys in Film 
http://www.journeysinfilm.org
Journeys in Film broadens global learning through the combination of age-appropri-
ate films from around the world and interdisciplinary classroom materials designed 
to develop 21st century academic skills. The program uses film as a window to 
help students in U.S. classrooms mitigate attitudes of cultural bias and racism, 
develop a deeper understanding of global issues, and prepare for effective partici-
pation in the world economy.

WORLD LANGUAGE LEARNING 

STARTALK Institutes 
http://startalk.umd.edu/ 
The STARTALK summer institutes, a project of the federally funded National Secu-
rity Language Initiative, make instruction in Arabic, Chinese, Hindi, Persian, and 
Urdu more available nationally for students at all grade levels. The program also 
provides additional training for teachers of these critical languages.

Concordia Language Villages 
http://www.concordialanguagevillages.org/newsite/index.php 
A 50-year-old language- and cultural-immersion program, Concordia Language 
Villages, in the North Woods of Minnesota, pursues a vision of peace and under-
standing by introducing learners to the languages and cultures of the world in a 
camplike, language-immersion setting.

global learning resources (continued)
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